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Rethinking the Region:   

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

Executive Summary of the Project 

 

 

 

Statement of Purpose 
Recurring narratives in K-12 World History curricula in the United States, mostly told 
through textbooks, often occlude as much as they reveal. Broad categories used to frame 
‘World History’ (civilizations, nations, religions, and regions) assume monolithic identities 
rather than heterogeneous, multi-ethnic and multi-religious societies. While the categories 
enumerated above may serve as organizing tools to describe peoples, places, and phenomena, 
they also generate and reify fixed notions of identity that may inappropriately ‘Other’ related 
communities, masking the ways in which broader societies and wide regions have historically 
shared practices, cultural concepts, and societal norms. For example, oversimplification of 
categories often results in the conflation of the history of the Middle East with the history of 
Islam. Curricula more responsive to that region’s diversity of traditions would correct the 
assumption that Islamic and Middle Eastern history are synonymous (as numerous traditions, 
from Manichaeism to Zoroastrianism to Christianity and Judaism have a longer history in the 
Middle East than does Islam, which itself has a varied and multifaceted past, within and 
beyond Arabia and the Middle East).  
 
Being attentive to both the diversity of cultures within themselves and to the connections 
across segments of society requires nuanced approaches to the shared material, linguistic, and 
social worlds of peoples and civilizations. For example, pointing out the complexities of the 
region in its medieval past further lends itself toward nuanced explications of the 
contemporary Middle East and North Africa (MENA), on the understanding that modernity 
and postmodernity offer even more opportunity for new communities and identity formation 
(aided by technology, social networking, mass and rapid communication, and new media) and 
more possibilities for transcending traditionally constructed boundaries of region or nation.  
Undermining inherited assumptions about civilizational difference and cultural uniformity 
(too often mistakenly depicted as determinative and static over time) serves to train students 
and teachers alike to question the authority of given categories and to understand how the 
formation of those categories themselves reflects specific and contingent cultural traditions. 
This may be thought of as ‘thinking with’ categories of analysis, as opposed to taking 
categories or broad civilizational divisions for granted, as somehow being built-into historical 
development. 
 
 
Project Goals 
Our research-based curricular project analyzed the common categories used to describe and 
teach the Modern Middle East and North Africa in existing U.S. World History textbooks. 
Based on this research, we offer robust alternatives for Grade 9-12 social studies teachers and 
multicultural educators that integrate new scholarship and curricula on the region.  To this 
end, we examined the ways in which the region is framed and described historically, and 
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analyzed categories like the ‘rise and spread of Islam,’ the Crusades, and the Ottoman Empire.  
Narratives surrounding these events and regions tend to depict discrete and isolated 
civilizations at odds with one another. To remedy this oversimplification, our work illuminates 
the manners in which peoples and societies interacted with each other in collaborative and 
fluid ways at different political and historical junctures.  
 
This critical analysis of oversimplified categories is particularly important now, when popular 
Western and/or mainstream media often functions to exacerbate difference, essentialize 
specific gendered and racialized identities, and construct a static ‘Other’ when describing and 
referencing the Middle East/North Africa.  Given these misconceptions found in textbooks, 
popular media, and other sources, it is critical to shed light on the multiple realities, truths, 
and experiences of the region throughout space and time and share culturally relevant and 
anti-racist practices and curricula that can interrupt mainstream discourses.  Ultimately, our 
curricular interventions seek to support high school teachers, so that they can a) teach more 
deeply about specific categories, ideas, and topics in history, b) consider topics and 
perspectives that are often excluded from textbooks, and c) integrate alternate methodologies 
and approaches into their teaching.   
 
 

Methodology and Expertise 
With this in mind, the research team of scholars based at six US research universities, 
engaged in a multi-layered research and curricular project over the course of 15 months.  Our 
team comprises scholars and educators from several fields and disciplines, including social 
studies education, comparative and international education, history, religion, anthropology, 
political science and area studies. As a group, the team has conducted research in a variety of 
capacities in and about MENA and collectively provides a multidisciplinary lens to approach 
the region, as well lengthy experience in curriculum development, teaching, and writing that 
can realistically help render more powerful curricular interventions in the study and teaching 
of the Modern Middle East. Furthermore, the inter-disciplinarity of the team offers a much-
needed corrective to the limited and occasionally hegemonic discourses within any one 
traditional discipline. Taking a broad approach to the history of the region, we provide 
historical and theoretical context, while avoiding the pitfalls of ‘long duree’ approaches that 
often posit medieval answers to modern questions. Our project team is attentive to the 
subtleties of change over time, and the dynamics of continuity and transition, as well as to the 
impact of politics and materiality on historical development.  
 
Funded by the collaborative British Council and Social Science Research Council “Our 
Shared Past” Grant, the research team convened several times during 2012-13 to (1) review 
and analyze the most commonly used high school World History textbooks in the US; (2) 
share analyses with each other and other researchers and experts in the fields of Middle 
East/North Africa studies, history, and religion; and (3) synthesize and discuss how to 
integrate innovative scholarship on the region into curricular guides and lesson plans for 
grades 9-12; and (4) generate robust curricula launched and disseminated in the Fall of 2013.  
Overall, this multi-faceted research and curricular project exemplifies the ways in which 
empirically grounded research can influence practice. 
 



 

 iii 

Process of Textbook Analysis  
For the analysis, we examined the ways in which the region is framed and described 
historically in the texts, and analyzed categories like the ‘rise and spread of Islam,’ the 
Crusades, and the Ottoman Empire.  We chose the four most widely adopted world history 
textbooks in the US for high school (grades 9-12) world and global history classrooms based 
on criteria developed by the American Textbook Council.  Since some textbooks organize 
their content chronologically, and others thematically, we took the various formats into 
consideration to broadly answer the following questions, some of which have been adapted 
from the review guidelines of the American Textbook Council: 
 

• How accurate is the content historically?     
• What dominant narratives and themes emerge from the texts and what narratives are 

left out? 
• Are pictorial and sidebar materials relevant to the subject matter and do they add or 

detract nuance to the material presented? 
• How do these tools or resources in textbooks refer/provide for the teacher to facilitate 

a deeper engagement with the content? 
• How do these texts convey social identities and cultural practices? 

 
Using these questions as a guide, we reviewed the texts for historical accuracy, dominant and 
subjugated narratives, tone and normative language, relevance and context of pictorial and 
sidebar materials, obfuscation of agency, and omission of multiple perspectives.  In doing so, 
we created an interpretive rubric from which to analyze the data, including categories that 
emerged from analysis.  These were:  Gender, Sexuality, Tradition/Modernity, Faith, Empire, 
Political System, East/West, Violence, Rationality, Identity, Culture, and Geography.  Each 
researcher analyzed a different textbook and the principal investigator analyzed and reviewed 
all of them. 
 
 
Results of Textbook Analysis 
Upon completion of the analysis, the team met to discuss the recurring themes and issues that 
emerged. Below is a selection of themes/findings that emerged from this analysis. 
 

• Conflation of Islam with the Middle East  
• Islam is described in a totalizing and over-simplistic totalizing way, masking its 

diversity  
• Ahistorical and normative language to describe histories.  For instance, empires/states 

are either gaining power (“rising”)—especially European powers—or in 
“decline”/“decay”/“crumbling”—especially non-Western powers. 

• Eurocentric perspectives—events are generally described from a European, and then 
eventually American, vantage point. 

• Text is written as a history of states, not peoples (across all geographies and cultures) 
• Women are discussed in terms of being oppressed or being “given freedom” (by men 

or empires), but rarely as agents in history 
• Visual textboxes, particularly with respect to gender, are often stereotypical (e.g. an 

image of veiled women, a presumably Muslim man staring at a Qur’an, etc.) 
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• Monolithic constructions of the region minimize linguistic, cultural, religious, and 
ethnic diversity or minorities in the region. (for instance, Arab Christianity, Bah’ai, 
Arab Jews, Kurds, etc.) 

• European colonization and imperialism is not fully treated in texts, thus ignoring root 
causes of many contemporary conflicts 

• Texts do not adequately reflect contestation, struggle and (rational) debates of region’s 
peoples throughout history (for instance, texts ignore people’s movements in the 
creation of modern nation-states)  

 
After consolidating our findings, we then shared them with six other MENA specialists in the 
United States, Lebanon, and Egypt.  In turn, these scholars suggested further resources and 
media for us to synthesize and integrate into curricula and web-based materials for 9-12 grade 
teachers.   
 
After re-reviewing our findings, and reviewing the materials from the historical consultants, 
we framed our curriculum around the following themes:  Gender/Sexuality; Political and 

Social Movements; Plural Identities; Empire and Nation Building; and Arts and 

Technologies. We chose these themes because they are often framed in reductive and 
incomplete ways in the textbooks and we thus wanted to generate lessons and curricula that 
integrate the multiplicity and diversity of experiences and realities.  These were generated in 
specific response to the findings. 
 
 
Curriculum Development 
We spent the spring and summer of 2013 creating cohesive curricula and lesson plans that 
specifically responded to the results of the analysis and the resources and sources given to us 
by the consulting scholars.  In approaching our curricula, we wanted to illuminate the ways in 
which peoples and societies not only interacted in collaborative and fluid ways, but also how 
ordinary people were agents in shaping their own trajectories in ways that is often obscured in 
popular discourse.  This critical analysis is particularly important in the current political 
milieu, when mainstream media (ordinarily, though not exclusively Western) often simplifies 
complex histories and identities of this region, exacerbating difference and ‘Otherness’ in 
ways that do not accurately reflect the MENA region in all its complexity (as proven in our 
textbook analysis). 
 
Concluding Thoughts:  The Importance of Connecting Curriculum to Research 
In sum, this project is an exemplar of how rigorous academic research can inform practice.  
Too often, research remains in the esoteric realm of academia, and this project exemplifies 
how empirical study can generate practical interventions like dynamic and responsive 
curricula. Moreover, related to this, this project also reflects how scholars across different 
fields (education, history, area studies, development) and across different regions (scholars in 
the US and in the Middle East) can collaborate to both understand phenomena more deeply 
and develop targeted and responsive interventions based on their data and analyses.  In this 
case, the research team worked collaboratively with other scholars across the globe to 
integrate new cutting edge resources and scholarship into the curriculum.  It is specifically 
this level of collaboration that has yielded rich data analyses and interpretation, as well as a 
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vibrant and timely approach to curricular development that embodies creativity and cultural 
relevance.   
 
Further, given the present political context in which the region and its peoples are demonized 
and misrepresented, this research and curriculum is necessary and urgent. At present, there is 
a dearth of nuanced and complex curricula and guides for K-12 teachers on MENA.  While we 
have found that there has been a proliferation of resources on this region, we have also 
encountered that often one grand simplistic narrative is simply replaced by another one.  In 
our curriculum, we have endeavored to avoid reductive approaches to the region and 
highlight multiplicity and plurality.     
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Rethinking The Region: New Approaches To 9-12 U.S. 
Curriculum On The Modern Middle East And North Africa 

Dear Educators, 

In the following pages, you will find 15 lesson plans (with appended and 
accompanying resources) to help US World History high school educators 
teach about the Middle East and North Africa in their classrooms. Born out of a 
need to contextualize the MENA region in a more nuanced manner, we 
grounded the project with a rigorous process of US World History textbook 
analysis and review, which subsequently served as a springboard for the 
curriculum design.  In particular, we wanted to analyze how peoples and 
societies interacted collaboratively and fluidly at different political and 
historical junctures, and integrate this analysis into vibrant curricula for high 
school teachers. We find this critical analysis and subsequent curricular 
intervention particularly important in the current political milieu, when 
mainstream media often simplifies complex histories and identities of this 
region, exacerbating difference and ‘Otherness’ in ways that do not accurately 
reflect the MENA region in all its complexity. 

While the Executive Summary explains the project more fully, we engaged in 
an intensive analysis of the most commonly used World History textbooks in 
US high school classrooms, and then shared these analyses with other 
researchers and experts in MENA History and Studies in the U.S. and in the 
Middle East.  In consultation with the scholars, we synthesized and integrated 
new scholarship on the region, using this material to generate curricula, web-
based materials, and study guides. 

We framed our curriculum around the following themes:  Women and Gender, 
Plural Identities, Political and Social Movements, Empire and Nation, and 
Arts and Technology. We chose these themes because they are often framed 
incompletely and reductively in the textbooks and we wanted to generate 
lessons and curricula that integrate the multiplicity and diversity of experiences 
and realities. The lessons—drawing heavily on primary source materials—were 
generated in specific response to the findings and are aligned with the 
Common Core Standards.  These lessons can be taught sequentially or can 
stand alone, even within each theme, if a teacher chooses to do so.  In this 
sense, they are designed for teachers to be able to choose when they want to 
pause and delve in more depth on a particular theme or topic, while still 
adhering to the state curriculum.  We also attempted to use open source and 
web-based materials for many of the sources.  In the event that something has 
been taken off the web, we hope that the references and titles provided will 
enable teachers to find the resources elsewhere. 



In approaching the curricula, we not only wanted to illuminate how peoples 
and societies interacted in collaborative and fluid ways, but also wanted to show 
how ordinary people were agents in shaping their own trajectories. Given the 
present political context in which the region and its peoples are demonized and 
misrepresented, this research and curriculum is necessary and urgent.  Our 
textbook analysis reiterated the simplistic ways in which this denigration 
happens in that particular medium, and our curriculum is meant to interrupt 
some of the reductive narratives that proliferate.    

We are truly excited to share these lessons with you, and feel they embody 
creativity, cultural responsiveness, and nuanced approaches to teaching more 
completely about the region.   
 
Please feel free to contact us at info@teach-mena.org with questions, concerns, 
and feedback, as well as to inquire about possibilities for further 
workshops/trainings. 

Sincerely, 

 

Dr. Maria Hantzopoulos, Principal Investigator 
Vassar College 
 
Dr. Monisha Bajaj, Co-Investigator 
University of San Francisco 
 
Dr. Ameena Ghaffar-Kucher, Co-Investigator 
University of Pennsylvania 
 
Dr. Roozbeh Shirazi, Co-Investigator 
University of Minnesota, Twin Cities 
 
Dr. Zeena Zakharia, Co-Investigator 
University of Massachusetts, Boston 
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Unit: Women and Gender – Overview 
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RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on  
the Middle East and North Africa 

UNIT: 
WOMEN AND GENDER 

Our review of the most commonly utilized World History textbooks in the United 
States found that the active role of Middle Eastern and North African women in 
society, politics, education, nation-building, and cultural formations is largely absent.  
Despite their enormous contributions throughout the modern historical period, 
women are largely portrayed in textbooks as passive, recipients of freedom, victims of 
oppression, or silenced behind veils. The lessons on gender and women in the Middle 
East and North Africa (MENA) seek to disrupt these false portrayals in order to offer 
educators and students a more complex picture of gender relations in the MENA 
region from the 5th century to the present day.   

The objectives of these lessons are multifold. The lessons (1) explore the multiple roles 
women in MENA have played historically and through to the present; (2) challenge 
common misconceptions about women and men in MENA; (3) discuss the diverse ways 
in which gender relations have been shaped by the different histories, politics, 
religions and cultures of the region; (4) examine how notions of gender and sexuality 
have shifted (and continue to shift) over time; and (5) explore the active role women 
have had in nation-building, social movements, the arts, and other forms of active 
citizenship.   

Through these lessons, educators and students can engage in conversations that 
challenge biased media images about gender relations – and how they impact both 
women and men – in MENA. By providing dynamic and complex images, narratives, 
and facts, the multi-dimensional nature of women in MENA humanizes their 
experiences rather than reducing them to flattened stereotypes and clichés. Gender in 
the MENA region is as diverse and complicated as anywhere else – some experiences 
are empowering, others are oppressive, and many more realities fall somewhere in 
between these dichotomies. The present day offers a nuanced picture of sociopolitical 
conditions that present learners a chance to engage with many formations of gender 
and many diverse societies within MENA; these lessons offer a starting point for 
conversations that explore our shared past and our shared humanity as fellow citizens 
of the planet.   
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
WOMEN AND GENDER 

 

TOPIC 
Women in the Middle East and North Africa: Past and Present 

LESSON 

OVERVIEW 

 

In this lesson, students will brainstorm what they already know or think about 
women in MENA, and as a class they will label each characteristic as positive, 
negative or neutral. Students will create a timeline to highlight significant 
events and women from MENA. To culminate, students will discuss how the 
information challenges their previous ideas about women in the region, how 
women in MENA are portrayed in the media today, and how these images 
differ from the women featured in the timeline. 

ESSENTIAL 

QUESTIONS 
• What roles have women in MENA played, historically and presently, in 

politics, the economy, and society?  
• How do images from the media differ or relate to actual women’s realities in 

the region?  

LESSON 

OBJECTIVES  

 

Learners will be able to:  

• Understand how specific women have influenced historical developments 
in the Middle East and North Africa (MENA).  

• Challenge common misconceptions about women in MENA.  
• Understand the diversity of women’s experiences and realities in the MENA 

region.  

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
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origin of information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same 
topics in several primary and secondary sources  

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of 
information presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a question or solve a 
problem. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history 

Standard 2, Key Idea 2 

• Distinguish between the past, present, and future by creating multiple-tier 
timelines that display important events and developments from world 
history across time and place 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Examine the social/cultural, political, economic, and religious norms and 
values of Western and other world cultures 

MATERIALS  • Cut-up timeline slips (15 total)  
• Dates written on the board or on paper, in the format of a timeline from 500 

A.D. to the present  
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• Pens/pencils  
• Post-it notes  
• Optional: Clothesline and clothespins for the timeline  

PROCEDURE 

 

1. Opening Activity (10 minutes) 

• On a board at the front of the room, write the phrase “Women in the 
Middle East and North Africa”.  

• Ask students to brainstorm any words or phrases that come to mind when 
they think of what they have learned from school, the media, or other 
sources about women in this region. 

• Ask students which perceptions are positive, which are negative, and which 
are neutral. List the value judgments on the board.   

• Leave the responses on the board for the remainder of the lesson. 

2. Main activity: Timeline (35 minutes) 

• Make sure that a timeline from the 500s to the present is drawn somewhere 
in the room. Alternatively, a clothesline can be hung with dates dangling 
and with clothespins for students to attach their slips of paper to the 
clothesline. 

• Divide students into 15 groups, ideally in pairs. 

• Distribute the cut-ups “Timeline of Women and Gender Relations in the 
Middle East and North Africa” (one slip per group). [Optional: At the end of 
the activity, distribute copies of the whole timeline to all students.] 

• Ask students to discuss the historical event/individual on their slip of paper. 

• After students have discussed their historical event/individual, have them 
decide where on the timeline their item goes.  

• Once all events/individuals are lined up, have students read out 
chronologically the historical timeline of events and examine the images. 
[Variations: students can line up with their slips of paper and read out 
chronologically. Students can do a silent “gallery walk” to read about the 
events/individuals, and look at the historical timeline.]   

• If time permits, ask students to take post-its and fill in historical events 
related to women’s history or key women figures from other parts of the 
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world through the period of 500 A.D. to the present (adding the post-its to 
the timeline). Ask students to compare and contrast historical 
events/figures, as well as any links that may exist between them.  

3. Discussion/Closing (15 minutes)  

• Ask students the following questions and discuss as a class:  

a. What did you find surprising about any of the women on the 
historical timeline?  

b. Did any of the information change the way you think about women in 
MENA? 

c. How are women from MENA portrayed in the media?  Do these 
images differ from some of the women you learned about today? If so, 
how? 

4. Questions for further reflection/connection to today  

• Consider how women have defied/challenged roles traditionally assigned to 
them, and what strategies they may have used to overcome barriers.  

• How have gender roles changed and been re-interpreted over time? What 
social, political, and economic factors contribute to how gender roles are 
shaped in a given society? 

ADDITIONAL 

RESOURCES  
• Article and images from photographic archive of Armenian photographer 

Maryam Şahinyan, online at Hurriyet Daily News’ website: 
http://www.hurriyetdailynews.com/archive-presents-a-half-century-of-
istanbuls-faces.aspx?pageID=238&nID=7906&NewsCatID=385. 

• PBS’s lesson plan and information on free access to the film The Light in her 
Eyes, about a Qur’anic school for girls in Damascus, Syria.  [Scroll down at 
this link for film clips: 
http://www.pbs.org/pov/thelightinhereyes/lesson_plan.php.]. 

• Review the following curricular unit, “Restoring Women to World Studies,” 
produced by the center for Middle Eastern Studies at the University of 
Texas, Austin, and consider utilizing some of the information/lessons in the 
section on the Arab World, Islam, and feminism: 
http://www.utexas.edu/cola/orgs/hemispheres/_files/pdf/women/RestoringW
omenFull.pdf. 
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TIMELINE OF WOMEN AND GENDER RELATIONS IN THE MIDDLE EAST AND NORTH AFRICA 

 
Note to Teacher: Divide the class in pairs. Cut up and shuffle the historical events listed. Ask each 
pair to discuss their event. Have the class line up in chronological order and once in order, share 
the events. The teacher/facilitator can create a visual timeline in the classroom with dates (from 
500 A.D. to the present) for students to line up along.  
 

555-619 A.D. 
 

 
Khadija was the first wife of the Prophet 
Mohammed (last messenger and prophet sent by 
God, according to Islam). She was a working 
business-woman. Initially, she hired the prophet 
to lead caravans for her trading business and later 
she proposed marriage to him (even though she 
was older than him and she had been married 
before).  Khadija was the first person to convert to 
Islam. 
  
[Roullié, Guillauma (1510-1589). Image. Kadija al-Kubra. http://en.wikipedia.org/wiki/File:Khadija_al-
Kubra.jpg. Public domain.] 
 
 
 

609-632 A.D. 

 
According to Islam, the Qur’an, the central religious text of the Muslim faith, was 
revealed by God to the Prophet Mohammed through the Angel Gabriel over a 23-
year period. It is considered by Muslims to be the word of God. The Qur’an notes 
several things related to gender relations and the treatment of women, including: 
• Instructing Muslims to educate daughters and sons (this was not a common 

practice at the time). 
• Giving women the right to own and inherit property (which was not a right in 

Europe at the time). 
• Granting women rights in divorce and the ability to divorce their husbands. 

Women can also refuse to marry prospective husbands.  
 

859 A.D. 
 

 

 
With money inherited from their father, 
Fatima and Mariam al-Fihri established 
the University of al-Karaouine in Fez, 
Morocco in 859 A.D. The complex also 
contains the largest mosque in North 
Africa and a religious school. The 
University of al-Karaouine has been 
declared by UNESCO as the oldest 
university in the world. In later 
centuries, many Muslim, Jewish, and 
Christian thinkers spent time at the 
University and many historical 

documents/manuscripts were kept there.  
 

 
[Khonsali. Photograph. 2008. Var 132. http://en.wikipedia.org/wiki/File:Var_132.jpg. Creative 
Commons Attribution-Share Alike 3.0 Unported] 
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1048-
1138 
A.D. 

 
Arwa al-Sulayhi, also known as the “Noble Lady” or “Noble Queen,” was an orphan born in 
Yemen. Her husband became the ruler of Yemen after his father’s death, but because he 
was paralyzed and bedridden, he handed all his powers over to his wife, Arwa.  She ruled 
through her husband at first, then on her own; altogether, she was in power from 1067-
1138 A.D.  Founded in 1996, the Queen Arwa University in Sana’a (Yemen’s capital) is 
named for this historical figure. 
 

1200s 
A.D. 

 

Former slave Sultana Shagrat al-Durr became the first leader (Queen) of the Mamluk 
dynasty in Egypt in the 1200s after successfully defeating a French invasion sent by King 
Louis IX of France as part of the Crusades, which were religious wars led by Christians 
against Muslims and other non-Christians between the 11th and 16th centuries. 

 

1500s-
1600s 
A.D. 

 
The “Sultanate of Women” refers to a 130-period in the 16th and 17th centuries when 
women effectively ruled the Ottoman Empire, carrying out most political tasks except 
leading armies into battle.  Women in the Ottoman Empire (which lasted from 1299-1923 
and covered the present-day regions of Turkey, the Middle East, Eastern Europe, and 
North Africa) had the right to own land and to have their own business.  By providing 
political guidance to husbands and sons, many women also exercised political power over 
the vast empire. 
 

1840-
1902 
A.D. 

 
 
Aisha Taymur was a noted poet, writer, and activist for women’s rights in Egypt.  She 
married at the age of 14, and wrote poetry in three languages: Arabic, Persian, and Turkish. 
 
 

1920s 
 

 

Women in Iraq organized for greater education and employment opportunities and rights 
for women. Aswa Zahawi founded the Women’s Rising Group, which published the 
journal Leila to advance women’s rights.  By the 1970s, Iraqi women were working in large 
numbers, could run for political office, and had the highest literacy rates in the Middle 
East. As of 2012, women in Iraq make up 25% of the elected national government, a higher 
percentage of women political leaders than in the United States or the United Kingdom. 
 

1923 

 
 
Huda Shaarawi (1879-1947) from Egypt founded charitable 
organizations and schools to educate young girls. In 1919, she 
organized (with others such as Safia Zaghlul, pictured on the left) 
the largest demonstration of women protesting British colonial 
rule of Egypt, which lasted from 1882-1922, though British 
troops stayed on in Egypt until it became a republic in 1952. In 
1923, Huda established the Egyptian Feminist Union, which still 
operates today. She also publicly removed her veil in 1923, 
leading to many women’s abandoning the use of the veil 
afterwards in Egypt. In 1945, Huda became the founding 
president of the Arab Feminist Union.  
 

[Photograph. 1947. Huda Shaarawi & Safia Zaghlul.  
http://en.wikipedia.org/wiki/File:HudaShaarawi%26SafiaZaghlul.jpg. Public domain.] 
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1934 
 

 
 

 
Ataturk was the founder of modern Turkey and ruled from 1923-1938.  He advocated 
strongly for women’s education and women’s rights. In 1934, women were granted full 
suffrage (voting rights), and in 1935, eight women joined the national government – before 
women could vote in many European countries such as France, Italy and Switzerland.  
 
  

  

1931-
present 

 
 
Nawal el Saadawi is a renowned writer and doctor in Egypt.  She founded the Arab 
Women’s Solidarity Association and was one of the founders of the Arab Association for 
Human Rights. A longtime advocate of women’s rights and women’s health, el Saadawi 
wrote Women and Sex (1972), which became internationally recognized. It addressed issues 
of violence against women.  She has worked in many universities in the U.S. and Egypt, for 
the Egyptian government, and for the United Nations.  
 
 

1993-
1996 

 
 
In 1993, Tansu Ciller (born in 1946), an economist and professor, became the first woman 
Prime Minister of Turkey.  She held office until 1996. She later served as Foreign Affairs 
Minister of Turkey from 1996-1997. She is part of a small group of women internationally 
who have been elected heads of state in their countries.   
 
 

1946-
present 

 
 
Hanan Ashrawi (born in 1946) is a 
Palestinian politician, activist and scholar. 
She has served since 1996 as a member of 
the Palestinian Legislative Council. She 
has founded several organizations and 
worked for human rights, dialogue and 
democracy. In 2003, she was awarded the 
Sydney Peace Prize.   
 
 
 
[Sohn, Carsten. Photograph. 2008. ASHRAWI. 
http://en.wikipedia.org/wiki/File:ASHRAWI.JPG.  
Creative Commons Attribution-Share Alike 3.0 Unported] 
 

"

2003 
 

 
Shirin Ebadi (born in 1947) is an Iranian lawyer, human rights advocate and former judge.  
She founded the Defenders of Human Rights Center in Iran in 2001. In 2003, Ebadi was 
awarded the Nobel Peace Prize for her work towards democracy and human rights.  She 
was the first person from Iran ever to receive the prestigious international prize.  Ebadi 
continues to work for children’s rights, women’s rights, and political freedom in Iran.  
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2011 

 
Tawakkol Karman (born in 1979) is a social activist and journalist from 
Yemen.  In 2011, she was the youngest person ever to be awarded the 
Nobel Peace Prize (along with President Ellen Johnson Sirleaf and 
women’s rights advocate Leymah Gbowee of Liberia).  Karman 
founded the human rights group Women Journalists without Chains in 
2005, and has organized regular protests against corruption and for 
freedom of expression and democratic rights, most notably during the 
Arab Spring uprisings in 2011.  
 
 
[Pitt, Frank. Photograph. 2012. Tawakkul Karman (Munich Security Conference 2012). 
http://en.wikipedia.org/wiki/File:Tawakkul_Karman_(Munich_Security_Conference_2012).jpg Attribution: Creative 
Commons Attribution 3.0 Germany] 

 
Source: http://www.pbs.org/wgbh/globalconnections/mideast/timeline/text/qwomen.html and other 
historical sources. 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
WOMEN AND GENDER 

 

TOPIC 
Using Primary Sources to Explore Gender in the Middle East and North Africa 

 

LESSON 

OVERVIEW  
In this lesson students will work with primary sources to conceptualize the 
diversity among women’s roles, experiences, and realities in the Middle East 
and North Africa (MENA). Students will rotate through three stations where 
they examine and discuss how the photographs and pieces of writing challenge 
their previous views of women in MENA. Students will deepen their 
knowledge and understanding of gender relations in the region.  

ESSENTIAL 

QUESTIONS 
• What can we learn from primary sources about women in MENA? 
• How have artists, writers, and photographers portrayed women?  
• In what ways do representations relate to diverse lived realities? 

LESSON 

OBJECTIVES  

 

Learners will be able to:  

• Examine primary source documents. 
• Use photographs, fiction, and writing to contextualize women’s diverse 

roles in MENA. 
• Explore the diversity of women’s experiences and realities in MENA.  

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of information.  
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CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same 
topics in several primary and secondary sources.  

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of 
information presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a question or solve a 
problem. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts 
written from different perspectives 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

• Examine the social/cultural, political, economic, and religious norms and 
values of Western and other world cultures 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments in world history 
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MATERIALS  • Primary Source Activity Sheets: make copies of all pages for all students, or 
have enough copies of the Group 1, 2, and 3 sheets for one-third of the 
class. 

• Newsprint/Chart paper  
• Markers  

PROCEDURE 

 

 

1. Primary Source Activity (50 minutes) 

• Divide the class into three groups. Have three corners or stations set up in 
the room, each with one-third of the sheets (Group 1 at one station with a 
newsprint/chart paper and markers, Group 2 at another station with a 
newsprint sheet/chart paper and markers, and Group 3 at a third station 
with a newsprint/chart paper and markers). 

• Assign each group to one of the three stations. Explain that each group will 
rotate to each station and spend 15 minutes with the information sheets. 

• Tell students to read the information on the sheets at their station and make 
any notes from their discussion on the newsprint/chart paper using the 
markers provided.  Ask them to consider and note down anything they 
found surprising or any information that challenged what they previously 
knew about women in the Middle East and North Africa.  

• After each 15 minutes, ask each group to rotate to the next station and 
engage with the materials there, adding any comments and thoughts to the 
newsprint/chart paper at that station.  

2. Closing (10 minutes)  

• After all groups have engaged with all the materials, invite all students to do 
a “gallery walk” to review the comments/phrases/questions students have 
written up on the newsprint sheets/chart paper at each station. 

3. Questions for further reflection/connection to today  

• What do we learn from primary source materials that can inform us about 
gender relations in the Middle East and North Africa over the past several 
decades? 

• How does gender affect men as well as women in limiting and shaping their 
roles in society?  
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• How do men and women work together for social change? 

ADDITIONAL 

RESOURCES  
• Have students consider this article about the group Kurd Men for Equality 

and their actions to bring attention to gender inequality through a 
Facebook campaign: http://www.huffingtonpost.co.uk/2013/04/25/kurdish-
men-cross-dress-facebook-campaign-champion-womens-rights-iran-
pictures_n_3153327.html. 

• Have the class screen the 2007 film Persepolis about the Iranian Revolution 
from a young woman’s perspective. Entire film accessible on YouTube at 
http://www.youtube.com/watch?v=fNx4Pa2Gqfk. 

• Choose some images from the book Women with Moustaches and Men without 
Beards: Gender and Sexual Anxieties of Iranian Modernity by Afsaneh 
Najmabadi (University of California Press, 2005) to have students examine 
and think about gender.  Consider both men’s and women’s roles in 
different societies and how these roles are shaped by different social and 
political realities. !

• The teacher can choose, or students can review, some of the posts on 
Muslimah Media Watch that addresses women’s issues in the Muslim world: 
http://www.patheos.com/blogs/mmw/.!

• Consider screening a film from the Women Pioneers Collection of Arab Film 
Distribution’s listings: http://www.arabfilm.com/item/390/.!

!

!

!

!

!

!

!

!

!
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GROUP 1: IMAGE ON POLITICAL CHANGE IN IRAN (1979) 
 
 

              
Satrapi, Marjane. Image. Persepolis: The Story of a Childhood, 78. New York: Pantheon Books, 
2003. http://vickitheviking.blogspot.com/2013/04/book-review-persepolis.html. 
 

 
Questions for Discussion: 

• What is happening in the image? 
• What perspectives do the parents of the girl above hold about political 

involvement?  What perspectives do the men in the last frame hold? 
• What facts about the Iranian revolution might contextualize the comic by 

Marjane Satrapi?  
• What further questions are you left with?   

 
For more background on the 1979 Iranian Revolution, educators and students can look at the following 
article by Roger Cohen from New York Times Up Front, a News Magazine for Teens:   
http://teacher.scholastic.com/scholasticnews/indepth/upfront/features/index.asp?article=f091806_TP_Ira
n 
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GROUP 2: EXCERPT FROM NAGUIB MAHFOUZ’S BOOK MIDAQ ALLEY 
(WRITTEN IN ARABIC IN 1947 AND SET IN 1940S EGYPT) 

 
“In spite of her fantasies of wealth, [Hamida] was not unaware of her situation. 

Indeed, she remembered a girl in Sanadiqiya Street who was even poorer than she. 
Then fortune sent a rich contractor who transported her from her miserable hovel to a 
fairy-tale life. What was to prevent good fortune from smiling twice in their quarter? 
This ambition of hers, however, was limited to her familiar world, which ended at 
Queen Farida Square. She knew nothing of life beyond it. 

In the distance, she saw some of the factory girls approaching her. She hurried 
toward them; her unpleasant thoughts were now replaced by a smile on her face. In the 
midst of their greetings and chattering, Hamida gazed searchingly at their faces and 
clothes, envying them their freedom and obvious prosperity. They were girls from the 
Darasa district, who, taking advantage of wartime employment opportunities, ignored 
custom and tradition and now worked in public places just like the Jewish women. 
They had gone into factory work exhausted, emaciated, and destitute. Soon remarkable 
changes were noticeable: their once undernourished bodies filled out and seemed to 
radiate a healthy pride and vitality. They imitated the Jewish girls by paying attention 
to their appearance and in keeping slim. Some even used unaccustomed language and 
did not hesitate to walk arm in arm and stroll about the streets of illicit love. They 
exuded an air of boldness and secret knowledge. 

As for Hamida, her age and ignorance had deprived her of their opportunities. 
She joined their laughter with a false sincerity, all the while envy nibbling at her. She 
did not hesitate to criticize them, even though in fun. This girl’s frock, for instance, 
was too short and immodest, while that one’s was simply in bad taste. A third girl was 
too obvious, the way she stared at men… No doubt these encounters were one of the 
roots of her constant rebelliousness, but they were also her main source of diversion in 
the long days filled with boredom and quarrels.”  
 
Excerpt from Mahfouz, Naguib. Midaq Alley. New York: Anchor, 1992. 
http://online.sfsu.edu/mroozbeh/CLASS/h-115/Mahfouz, Naguib - Midaq Alley-1.pdf. 
 
Naguib Mahfouz (1911-2006) was an Egyptian writer who wrote more than 30 novels, hundreds of short 
stories, and numerous plays and movie scripts.  He was awarded the Nobel Prize for Literature in 1988. 
Midaq Alley is the English translation of his novel Zuqāq al-Midaq, which was originally written in Arabic 
and has been translated into over 15 languages. 
 
Questions for Discussion: 

• What do we learn about the different options available to women in 1940s Egypt 
from this excerpt? 

• What do we learn from this short excerpt about the different class backgrounds 
of the women mentioned? 

• What further questions are you left with?   
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GROUP 3: IMAGES FROM THE OTTOMAN EMPIRE 
 

Background information: The National Ministry of Education was established in the 
Ottoman Empire in 1857. Education for all children (boys and girls) became 
compulsory in 1869.  
 

Image A: Women’s Teachers College. Photo taken between 1880-1893, Ottoman 
Empire 
 

 
 
Frères, Abdullah. 1880-1893. Photograph. Women’s teachers college. Library of Congress Online Database. 
http://www.loc.gov/pictures/collection/ahii/item/2001700008/. 
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Image B: Private School Students, Ottoman Empire. Photo taken between 1880-1893 
(Istanbul, Ottoman Empire) 
 

                         
 
Frères, Abdullah. 1880-1893. Photograph. Students, private school Mekteb-i Hamidi-yi. Library of Congress 
Online Database. http://www.loc.gov/pictures/collection/ahii/item/2001696001/. 
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Image C: Group photograph of the Students of the Mirgûn Middle School for Girls. 
Photo taken between 1880-1893 (Ottoman Empire) 

 

 
 

Frères, Abdullah. 1880-1893. Photograph. Group photograph of the students of the Mirgûn (Emirgân) middle 
school for girls.Library of Congress Online Database 
http://www.loc.gov/pictures/collection/ahii/item/2002716687/. 

 
Questions for Discussion: 

• What do we learn from these three images about the educational opportunities 
for girls during the Ottoman Empire (1299-1923)?  

• How does education contribute to society?   
• What further questions are you left with?   
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
WOMEN AND GENDER 

 

TOPIC 
Contemporary Realities of Women in the Middle East and North Africa 

LESSON 

OVERVIEW 
Students will review the document “Selected Countries and Gender Inequality 
Index Measures” and share the facts and figures that most surprised them. 
Additionally, students will use this document to discuss potential challenges 
they think might be faced by women MENA. In this lesson, students will view a 
video to learn about and discuss the specific challenges encountered by women 
in Libya. Finally, students will discuss how women in MENA are working 
locally to find solutions to the challenges they confront. 

ESSENTIAL 

QUESTIONS 
• What contemporary realities and challenges do women face in MENA? 
• What diversity exists among women in the region by country, social class, 

etc.? 
• How are women in MENA responding to the challenges they encounter? 

LESSON 

OBJECTIVES  

 

Learners will be able to:  

• Learn about diverse current realities in the region and globally.  
• Explore how women are challenging inequalities.  

STANDARDS  
 

Common Core Standards 

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of 
information presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a question or solve a 
problem. 

New York State Standards 
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Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures have affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments in world history 

Standard 3, Key Idea 1 

• Understand the development and interactions of social/cultural, political, 
economic, and religious systems in different regions of the world 

MATERIALS  • Handout titled “Selected Countries and Gender Inequality Index Measures” 
(one copy per student) 

• Print out one of these world maps for students to reference (one copy per 
student):  

a. http://upload.wikimedia.org/wikipedia/commons/6/6a/CIA_WorldFact
Book-Political_world.pdf 

b. http://www.un.org/Depts/Cartographic/map/profile/world.pdf 
• Copies of this article for all students: “Arab women’s virtual uprising goes 

physical” by India Stoughton: http://wagingnonviolence.org/feature/arab-
womens-virtual-uprising-goes-physical 

• Computer and projector to show clip from YouTube 
• Whiteboard/chalkboard or chart paper and markers 

 

PROCEDURE 
 

1. Gender Inequality Activity (30 minutes) 

• Distribute “Selected Countries and Gender Inequality Index Measures” and 
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a world map.  

• Ask students to review the figures and facts on the handouts and share 
anything they find surprising or didn’t know before.  

• Ask students, “Based on this handout, what are some of the challenges 
faced by women in MENA?”  Record answers on the board or on a 
newsprint/chart paper. 

• Play the video Libya: Seize Chance to Protect Women’s Rights by Human 
Rights Watch (1:34 min.), accessible at 
https://www.youtube.com/watch?feature=player_embedded&v=ipnTOOj8ck
g. 

• Ask students to discuss what challenges women in Libya face according to 
the video and what they are doing about them.   

2. Group Work and Article Analysis 

• Divide students into groups of 3-4 students each. Have each group review 
this article:  http://wagingnonviolence.org/feature/arab-womens-virtual-
uprising-goes-physical/. 

• Ask students to discuss their reactions to the article in their groups.  

• Ask students to consider how women in MENA are working locally to 
challenge problems they identify in their societies.  

• Share back in the larger group and discuss further how local groups are 
using media and technology to address the challenges women face.  

3. Questions for further reflection/connection to today  

• How can people support women’s activism in MENA in ways that don’t 
silence women, but rather stand with them in solidarity? 

• Consider the women from MENA you have been exposed to in this lesson. 
How do they differ from media portrayals? 

• What is the role of political empowerment/representation in advancing 
women’s rights in MENA and elsewhere? 

ADDITIONAL 

RESOURCES  
• Have students explore the International Museum of Women’s online exhibit 

“Muslima” online at http://muslima.imow.org/. Of particular interest may be 
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the following resources and the Muslima toolkit, available at 
http://muslima.imow.org/muslimatoolkit. See also the additional activity 
“Women Artists as Activists.”!

• A zine created by a Bahraini artist, entitled Diary of a Mad Arabian Woman, 
is available at: http://issuu.com/tamadher/docs/domaw_-_final_issuu. 

• Interview and art of Palestinian artist Laila Shawa, available at: 
http://muslima.imow.org/content/political-personal.!

• Video interview with Palestinian artist Laila Shawa on face2face: 
http://vimeo.com/40161384.!

• Review this clip from the film Slingshot Hip Hop, and have students discuss 
how young men and women are using hip-hop to express themselves: 
http://www.spike.com/video-clips/l6kxrr/slingshot-hip-hop-promo-clip. If 
time permits, watch the entire film with students and discuss the arts, 
activism, gender, and youth. 

• Have students watch the film Osama (set in Afghanistan) about a girl who 
dresses as a boy in order to have more freedom.   

• Consider utilizing these lesson plans on Muslim women from around the 
world (not just MENA) in your classroom: http://www.ing.org/muslim-
women-beyond-the-stereotypes. Free once you register on the site. 

 

 

 

 

 

 

 

 

 

 



 www.teach-mena.org 

Unit: Women and Gender  
Lesson: Contemporary Realities of Women in the Middle East and North Africa – Handout 1  R

E
T

H
IN

K
IN

G
 T

H
E

 R
E

G
IO

N
: N

ew
 A

pp
ro

ac
he

s 
to

 9
-1
2 

U
.S

. C
ur

ri
cu

lu
m

 o
n 

th
e 

M
id

dl
e 

E
as

t a
nd

 N
or

th
 A

fr
ic

a 
!

SELECTED COUNTRIES AND GENDER INEQUALITY INDEX MEASURES 
 
In this chart, you will find some measures of gender equality for selected countries from across the globe. 
 
In small groups, discuss and note down anything you find surprising or that goes against an image you have of that country, 
something that you didn’t know before, or any questions you may have. If you need help locating countries, refer to the world 
map provided to you. 
 

Country Region % Women in 
National 

Government 

% Women who 
Complete High 

School 

% Women who work 
outside the home 

(ages 15 and older) 

Rank in UN Gender 
Inequality Index 

(2012) 
Netherlands Europe 37.4% 87.5% 58.3% 1 
Canada North America 28.0% 100% 61.9% 18 
Israel Middle East 20.0% 82.7% 52.5% 25 
United Kingdom Europe 22.1% 99.6% 55.6% 34 
China East Asia 21.3% 54.8% 67.7% 35 
Libya Middle East/N. Africa 16.5% 55.6% 30.1% 36 
United Arab Emirates Middle East/Gulf 17.5% 73.1% 43.5% 40 
United States North America 17.0% 94.7% 57.5% 42 
Tunisia Middle East/N. Africa 26.7% 29.9% 25.5% 46 
Bahrain Middle East/Gulf 18.8% 74.4% 39.4% 47 
Cuba Latin America 45.2% 73.9% 43.3% 63 
Algeria Middle East/N. Africa 25.6% 72.6% 34.7% 74 
Rwanda Africa 51.9% 7.4% 86.4% 76 
Lebanon Middle East 3.1% 53.0% 22.6% 78 
Morocco Middle East/N. Africa 11.0% 20.1% 26.2% 84 
South Africa  Africa 41.1% 68.9% 44.0% 90 
Jordan Middle East 11.1% 68.9% 15.6% 99 
Iran  Middle East 3.1% 62.1% 16.4% 107 
Qatar Middle East/Gulf 0.1% 70.1% 51.8% 117 
Egypt  Middle East/N. Africa 2.2% 43.4% 23.7% 118 
Saudi Arabia Middle East 0.1% 50.3% 17.7% 145 

 
Source: United Nations Human Development Report 2013: http://hdr.undp.org/en/reports/global/hdr2013/. 
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ADDITIONAL ACTIVITY ON WOMEN ARTISTS AS ACTIVISTS 
 

Recommended time: One hour 
 
Small Group Work [20-40 minutes] 
Divide students into two groups. Have each group review one of the following artists’ works.  [If there is enough time, 
have groups switch after 15-20 minutes so that both groups explore each artist’s works and interviews.]  
 
Group 1: Zine from Bahrain by Tamadher al Fahal, Bahrain (pages 2-4 of this document) 
 
Group 2: Interview with & images by Palestinian Artist Laila Shawa (pages 5-7 of this document) 
 
Large Group Discussion [15-20 minutes] 
After smaller groups have reviewed the interviews and images, ask students to discuss reactions in their groups. 
Convene the larger group and use the following questions to guide discussion: 

• What issues do the artists – Tamadher al Fahal and Laila Shawa – address in their work?  
• How does their art challenge realities they face in their respective contexts? 
• What backlash have they or might they face in using their art to challenge inequalities? 
• How can the arts be used to critique or change social realities? What other examples come to mind? 

 
Optional Closing Activity: Free write [5 minutes] 

• If you could share any comments with these artists after seeing their work and reading a bit about them, what 
would you want to tell them?   

 
Homework:  
Have students explore the International Museum of Women’s exhibit “Muslima” online at http://muslima.imow.org/ 
Students may also do an internet search to explore the work of women artists from the MENA region.  
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EXCERPT FROM DIARY OF A MAD ARABIAN WOMAN  BY TAMADHER AL FAHAL, BAHRAIN 
 

“The idea behind Diary of a Mad Arabian Woman was born from my everyday encounters with people in Bahrain. I have 
realized for quite some time that the society I am living in has been condemning women in lots of ways in the name of religion. 
Like many, I have been raised in a conservative environment where a successful woman can be defined simply as ‘the one who 
gets married first and fulfills her destiny by becoming a housewife!’ 
This portion of thoughts has been sitting in agony at the corner of my mind. It grew bigger with time – so big that it felt like I 
could easily write a book about it. Eventually I shared some of my distress with the outside world in the form of a small 
publication. 

A zine (an abbreviation of the word magazine, pronounced ‘zeen’) is a small circulation, noncommercial publication. This 
made the zine the perfect medium to ‘unleash the beast’ in my brain.  Diary of a Mad Arabian Woman talks about the 
contradictions and conflicts in the Middle East in the eyes of a young lady. The publication touches on several topics between 
culture and religion in a funny, sarcastic way, capturing the feelings of a person who is struggling to define what is right and 
wrong. 

Ultimately, I was motivated to write this zine because I believe Muslim women are facing many issues in their everyday 
lives, from many parties. We experience the pressure of being an independent individual with a successful career, yet maintaining 
the principles of Islam and respecting the religion we believe in. On the other hand, there is the pressure of other cultures and the 
world as a whole that cast a generally wrong impression and – sometimes false images – about Muslim women. Trying to prove the 
opposite in both directions is challenging – but not impossible. 

I am planning to do another zine, and I am trying to get as much feedback as possible on the first issue, so that the next 
one echoes not only the voice in my head but also the voices of many women who share my thoughts in one way or another. 

Women in the Middle East had and still have an important role in shaping the true identity of Islam in many aspects of life. 
I believe everyone – men and women – can contribute through their strengths, and creativity is one of the most effective tools to 
do so. Tariq Ramadhan talked about the importance of a ‘Radical Reform’ in the Islamic world and how culture and arts can be a 
part of that reform. He argued that ‘the message’s universality resides precisely in this ability to accept inevitable cultural 
projections, claiming the right to move past earlier concepts to allow a necessary re-appropriation by present ones without ever 
betraying the immutable fundamentals of the religious message and its ethics.’ This was a great inspiration for me to prove that 
creativity can contribute to religion in many ways.” 

 
Source: Diary of a Mad Arabian Woman by Tamadher al Fahal, from the International Museum of Women’s “Muslima: Muslim Women’s Art & 
Voices” exhibition, muslima.imow.org. 
 
Full zine: Diary of a Mad Arabian Woman: http://issuu.com/tamadher/docs/domaw_-_final_issuu. 
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EXCERPTS FROM AN INTERVIEW WITH 

PALESTINIAN ARTIST LAILA SHAWA, 
CONDUCTED BY MUSLIMA EXHIBIT CURATOR 

SAMINA ALI 
 
 
Samina Ali (SA): You have quite an impressive 
background: born in Gaza to wealthy parents, 
you studied first at a boarding school in Cairo 
then trained seriously in art at the Leonardo 
Da Vinci School of Art.  Did you know at an 
early age that you wanted to be an artist? 
 
Laila Shawa (LS): I had a great curiosity about 
art at a very early age. I could not say if I was 
that aware of wanting to become an artist. I 
simply had an instinct for what I considered 
beautiful. I drew quite well, but that was the 
end of it. After graduating I joined the 
American University in Cairo (AUC) to study 
political science and sociology, more or less 
following into the footsteps of my family. I was 
aware that it did not satisfy me! One afternoon, 
I was having tea with my father and his friend, 
an architect who was Italian/Egyptian. In the 
course of conversation my Father asked me 
how I was faring at university, and my response 
was, “Not too thrilled!” My father’s friend then 
asked what I was reading at University, and I 
told him. He looked very puzzled and asked me 
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why, since I drew very well, did I not choose art? I looked 
at him in total amazement and asked where would I go for 
Leonardo Da Vinci art school, and that he could get me in. 
That was it! I looked at my father for a response, and he 
just shook his head and said “What a brilliant idea!” The 
rest is history. But it was pure coincidence that changed my 
life!  
 
SA: In 1987, when you moved to London, you began a 
critique of the veil. The Impossible Dream, for instance, 
depicts a group of women holding ice cream cones in 
front of their veiled faces. It’s a humorous, catch-22 
moment. What were you hoping to convey about the veil? 
 
LS: The veil is what I would term as a Bidaa – something 
which was introduced to Islam (possibly by the Byzantines 
in the late 7th century), but has nothing to do with the 
teachings of Islam. The resurgence of the veil, starting with 
the Islamic revolution in Iran and its spread into the 
Middle East, was more of a sociopolitical phenomenon 
designed to control and subdue women, the so-called 
weaker sex, as a result of men losing control of their lives 
due to Western hegemony and complicit and corrupt 
dictatorships, in their various forms. 
 
An incident in Gaza triggered this series of works. In the 
case of the Palestinians, women played a phenomenal role 
during the first Intifada. They stood up to Israeli soldiers 
while their husbands were hiding in fear of losing their 
jobs, as many of them worked in Israel as daily cheap labor.  Their children were throwing stones at the IDF (Israeli 
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Defense Forces). The women defended their children and their husbands, which resulted in men losing their positions 
as heads of family. Women became too powerful and had to be put in their place. Hence the veiling of women, at least 
in Gaza – but I am sure the same applies to the rest of the Islamic World, although the reason may vary. 
 
I come from a long line of strong women. My grandmothers were very powerful; my mother was a follower of Simon De 
Beauvoir. I grew up as an equal, and always believed in the power (and to some extent the supremacy) of women. 
Watching women subdued – but above all, seeing women accept it – is something I could not accept. My critique is 
more of the women themselves – their complicity in reducing their status to an invisible state, while at the same time 
yearning silently for the freedom Western women seem to enjoy. The tug is between the two states. So the message is 
obviously that they should give themselves more value and certainly more respect. 
 
 
ABOUT THE ARTIST 
Laila Shawa was born in 1940 to one of Gaza’s old landowning families. She studied at the Leonardo Da Vinci School 
of Art in Cairo and Rome’s Academy of Fine Arts. After graduation Shawa went home to supervise arts and crafts 
education in refugee camps for UNWRA and entered into an informal apprenticeship with UN war photographer Hrant 
Nakasian. In 1967 she moved to Beirut to paint full-time. When the Lebanese civil war started she returned to Gaza and 
for the next decade collaborated on designing and building the Rashad Shawa Cultural Centre. Shawa took up 
residence in London in 1987 and soon after started her socio-political critique Women and the Veil resulting in 
acclaimed paintings like The Impossible Dream. Shawa’s pioneering work during the 1980s of utilizing photography as 
integral to art production has left a lasting mark on contemporary Palestinian art.  
 
 
Sources:  
Hands of Fatima by Laila Shawa, from the International Museum of Women’s “Muslima: Muslim Women’s Art & Voices” 
exhibition, muslima.imow.org. 
The Impossible Dream by Laila Shawa, from the International Museum of Women’s “Muslima: Muslim Women’s Art & Voices” 
exhibition, muslima.imow.org. 
Interview and bio sourced from the International Museum of Women’s Muslima Exhibit: http://muslima.imow.org/content/political-personal. 
From the International Museum of Women’s “Muslima: Muslim Women’s Art and Voices” Exhibit: http://muslima.imow.org/. 
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RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on  
the Middle East and North Africa 

UNIT: 
PLURAL IDENTITIES 

The research team generated the theme “Plural Identities” based on our textbook 
analyses and findings. We found that the textbook authors, in an effort describe a 
place, often obscured the diversity of life experiences that have existed in these regions 
throughout time. While occasionally these were noted in sidebars, we felt that rich 
histories and stories across religious, ethnic, gendered, political, economic, and 
linguistic lines were not present enough in these texts.  We also noted that many of the 
accounts were written or perceived from a Eurocentric perspective, contributing to the 
reductive ways in which the region was portrayed.   

As a result, the following section provides lesson plans for teachers who may want to 
focus their attention on the plurality of the region.   This section has three lessons that 
focus on multiple cities and the diversity that existed and exists in each of these.  
While the lessons focus more on a “people’s history approach” to the region, it is also 
important to note that they reflect the true geographic diversity of the Middle East and 
North Africa (MENA) as these cities span three continents: Asia, Africa, and Europe. 

All of the lessons are meant to engage students as thinkers, historians, and writers, and 
assume that they will have an active role in the construction of knowledge. The first 
lesson is titled “Late Ottoman Life: A Tale of Three Cities,” and hones in on Istanbul, 
Jerusalem, and Salonika during the late Ottoman Empire (late 19th century through 
1920).  Students will build knowledge about these cities by collaboratively making 
meaning of many primary and secondary sources about these places before the 
formation of ethno- and religious centric nation-states transformed the demographics 
of the region.  The second lesson, “Pluralistic Baghdad,” asks students to be art 
historians and museum curators to explore life in post Ottoman Baghdad.  This is 
particularly important given the contemporary moment (war and occupation) in which 
most North Americans have come to (mis)understand this city.  Finally, the third 
lesson, “Cosmopolitan Alexandria,” sheds light on a city known for its 
multiculturalism.  This lesson also complicates this idea by looking at events in 1950s 
Egypt that affected various segments of the population differently, illuminating who 
benefited from this plurality and who was disadvantaged by it.  Students will 
participate in a structured role-play that will help them unpack how these events 
shaped everyday lives and experiences. 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
PLURAL IDENTITIES 

 

TOPIC 
Late Ottoman Life: A Tale of Three Cities: Salonika, Jerusalem, and Istanbul  

LESSON 

OVERVIEW 

  

Over the course of three days, students will use demographic data, texts, poems, 
images, songs, cartoons, and/or timelines to learn about three cities during the 
late Ottoman Empire: Salonika, Jerusalem, and Istanbul. On Day 1, students will 
analyze how the map of the Ottoman Empire changed over time. They will then 
use texts and images to create a web to organize new information about the 
Ottoman Empire. On Day 2, students will read a text about their focus city and 
then they will use poems, images, biographies, demographic data and other 
forms of media to gather more information about their city. On Day 3, students 
will present their information about an Ottoman city to the class.  

ESSENTIAL 

QUESTIONS 
• How did people live during the late Ottoman Empire? 
• How were Salonika, Jerusalem, and Istanbul similar?  How were they 

different? 
• Why have the demographics of these places shifted over time? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Understand the diversity and plurality of these cities under the Ottoman 
Empire 

• Analyze historical primary and secondary sources  
• Analyze demographic data as a means to deepen historical knowledge 
• Work collaboratively in making meaning of sources 

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
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of primary and secondary sources, attending to such features as the date and 
origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a 
text; determine whether earlier events caused later ones or simply preceded 
them. 

CCSS.ELA-Literacy.RH.9-10.7 Integrate quantitative or technical analysis (e.g., 
charts, research data) with qualitative analysis in print or digital text. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting insights gained from specific 
details to an understanding of the text as a whole.  

CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, quantitatively, 
as well as in words) in order to address a question or solve a problem. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, both 
primary and secondary, into a coherent understanding of an idea or event, noting 
discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts written 
from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures and 
civilizations during particular eras and across eras 
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• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

Standard 2, Key Idea 2 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

Standard 3, Key Idea 1 

• Understand how to develop and use maps and other graphic representations 
to display geographic issues, problems, and questions 

• Investigate the characteristics, distribution, and migration of human 
populations on the Earth’s surface (Taken from National Geography 
Standards, 1994) 

• Understand the development and interactions of social/cultural, political, 
economic, and religious systems in different regions of the world 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

Standard 3, Key Idea 2 

• Locate and gather geographic information from a variety of primary and 
secondary sources (Taken from National Geography Standards, 1994) 

• Analyze geographic information by developing and testing inferences and 
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hypotheses, and formulating conclusions from maps, photographs, computer 
models, and other geographic representations (Adapted from National 
Geography Standards, 1994) 

MATERIALS  Day 1 

• “Mystery Piece”: Image from Late Ottoman Empire:  Map of Ottoman 
expansion: 
http://www.ottomansouvenir.com/img/Maps/Ottoman_Empire_Map_1359-
1856.jpg 

• Excerpts from text about Ottoman Empire:  
Kafadar, Cemal. “The Ottomans and Europe, 1450-1600.” In Handbook of 
European History, 1400-1600, Vol. 2, edited by Thomas Brady, Heiko 
Augustinus Oberman and James D. Tracy, 589-636. Grand Rapids: Wm. B. 
Eerdmans Publishing Company. 

 

Day 2 

• Map of Ottoman Empire with cities: 
http://commons.wikimedia.org/wiki/File:OttomanEmpireIn1683.png 

• Graphic Organizer:  Comparing Three Ottoman Cities 
• Students will work on the group packets on Day 2. Have packets for each 

group prepared on Day 1, in preparation for Round 4 activity: 
o Salonika packet  (1-2 images; poem or song; chapter on subject) 
o Jerusalem packet (1-2 images; poem or song; chapter on subject) 
o Istanbul packet (1-2 images; poem or song; chapter on subject) 

NOTE TO 

TEACHER  

 

This is a three-day lesson that you can choose to modify.  You could focus on 
one city, or, as explained here, jigsaw these three.  For this activity, rather than 
focus on set texts, the teacher can select from the attached compendium of 
sources. Each “city packet” has many sources from which you can choose; for 
example, you can choose to read parts of a text, use 5 pictures, and one graph – it 
is up to you. 

PROCEDURE 

DAY 1 

1. Pre-Task 

• Divide class into subgroups so that there are no more than 5 students in a 
group.   

• Assign each subgroup a city. One group will have Istanbul, another Salonika, 
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and another will have Jerusalem.   

2. Round 1:  Mystery Piece (10 minutes) 

• Share the selected “Mystery Piece” image with the group. The entire class will 
look at the same piece.   While there is some text on the map, the teacher can 
choose to block some of the text.  As the map shows expansion over time, it 
tells a story. 

• Individually, students write down what they think the piece is about and/or 
reveals.  They should draw a line after all of their thoughts are jotted down. 

• In the groups, students share what they think about this piece. 

• At the end of the sharing, the topic surrounding the picture should have 
emerged. If it does not from the group, the teacher can draw it out or just 
make it explicit. 

3. Round 2:  Enacting background knowledge (10 minutes) 

• In subgroups, students first individually write down all their background 
knowledge about the topic: the Late Ottoman Empire. 

• Students share what they know with their group. 

• Students create a collective web of what they know on a piece of chart paper 
using just one color marker.  

4. Round 3:  Common Text (20 minutes) 

• Students read a common text about diversity in the late Ottoman Empire 
silently and individually. 

• Students then individually code the text for new information, marking it with 
an “n” to distinguish what is new to them. 

• Ask participants to add their new knowledge to their web about the Ottoman 
Empire, using a different color of marker from the first brainstorm. 

5. Round 4:  Images (10 minutes) 

• The teacher chooses one image from each city’s packet to distribute to each 
group. Distribute one Salonika image to the Salonika group, one Jerusalem 
image to the Jerusalem image, and one Istanbul image to the Istanbul group. 
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The teacher could give a different image to each student. 

• Students then text code the image for new information.   

• Ask participants to add their new knowledge to their web about the Ottoman 
Empire, and their particular city, using a marker color different from the first 
brainstorm. 

6. Round 5:  Revisiting the Mystery Piece (5 minutes) 

• Re-show the mystery piece for each city. 

• Students should also go back to what they first wrote, and then write about 
the mystery piece again underneath the line. 

7. Debrief the experience (5 minutes) 

• Compare and contrast the first and second reading of the mystery pieces.  

Possible questions: 

a. What was it like to see/hear the mystery piece for the second time? 

b. What made the experience so different? 

• Ask a general question about what it was like to read the successive articles. 
Did they know much about the topic before? Had they been curious about the 
topic? What inspired their curiosity? 

PROCEDURE 

DAY 2 

Building Background Knowledge on Each City  

1. Whole Class Activity (5 minutes) 

• Screen the second map of the Ottoman Empire. 

• Point out the cities of Istanbul, Salonika, and Jerusalem. 

• Ask students where they think these cities are, and then tell them that they 
are now part of the nation-states Turkey, Greece, and Israel.  Explain that 
they were once Ottoman and that they will now delve into these cities in their 
groups.   
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2. Main Text (25 minutes) 

• Give each group the MAIN text from their packet on their respective city 
(Salonika, Istanbul, or Jerusalem), chosen from the packet list. 

• Students in the same some group read text silently and individually. 

• Students then individually text code the article for new information.   

• Ask participants to add their new knowledge to their web about the Ottoman 
Empire, and their particular city, using a different color of marker from the 
first brainstorm. 

3. Jigsaw (30 minutes) 

• Hand out a different item on the city to each member of the group for a text 
jigsaw.  

• This will include demographic data, a poem, an image, another image, and a 
song.  (May also include a variety of formats or media here: timelines, photos, 
short biographies, editorial cartoons, letters to the editor, narratives, portions 
of a novel… at different reading levels.) 

• Again, ask participants to text code the article for new information. 

• After everyone has read, share new knowledge on chart paper in yet another 
different-colored marker. 

• Have on hand extra articles, drawings, maps, or photos for those who finish 
early. 

• Everyone should examine at least two sources here, but more sources can be 
added if so desired. 

PROCEDURE  

DAY 3 

 

1. Regroup and Task Prep (30 minutes) 

• Students get back into their groups, as they will work on presenting 
information about their city to the class (Salonika; Istanbul; Jerusalem).   

• Depending on the size of the class, if they are in subgroups, there will be two 
groups representing each city.  

• Students will have to come up with a creative way of sharing what they know 
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about that city at that time, with the class.   

• Possible ideas (though not limited to these): 

o Re-enact a street scene that may have happened in that city at that 
time. 

o Recite poetry and music to contextualize what has been learned.   

o Create a museum of the city, curated for prospective visitors. 

o Create a commercial to advertise the city for others and perform it. 

• In order to structure their time and be sure that they cover what is most 
important, they should first generate a list of the 10 most important things 
they need to convey about their city.  After that, they can choose a format for 
the presentation. 

• Students should spend the rest of the time drafting and/or creating what they 
will do for the presentations.  These should be no more than 5 minutes each.   

2. Presentations (20 minutes) 

• Each group performs the piece. 

• The rest of the class watches and takes notes, jotting down anything new they 
may have gleaned about the city based on the presentations. 

• They can fill this information out on the accompanying graphic organizer. 

3. Re-grouping (10 minutes) 

• After everyone has presented, go back to the original groups and fill out the 
graphic organizer together, exchanging notes. 

PROCEDURE  

DAY 4 

 

1. Debriefing the Whole Experience (15 minutes) 

• As a class, discuss the following:   

a. What did you learn about your individual cities? 

b. What does this tell us about the Ottoman Empire as a whole? 
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c. How did the activities help you synthesize information? 

d. What would you like to know more about?  What remaining 
questions do you have?  

• For the remainder of the class, you could choose to work on the following 
activities (below), or answer any remaining questions. 

2. Questions for Further Reflections/Possible Assessments/Connection to 
Today: 

• Demographic Comparison:  Present students with demographics of cities 
today and have them compare and contrast what has shifted.  They could 
juxtapose this with a timeline of the 20th century and try to identify key events 
that led to this.  This, in turn, could lead to a larger project about the 
emergence of modern nation-states and the effects of this on local 
populations. 

• Based on all of the texts and sources, students could create a larger museum 
gallery for other classes and/or the rest of the school that requires them to 
curate and explain. Students should be charged with finding more sources, 
and students can take on different roles at the museum.  

ADDITIONAL 

RESOURCES  
• Kafadar, C. Between Two Worlds: The Construction of the Ottoman State. 

Berkeley: University of California Press, 1995. 

• Goffman, D. The Ottoman Empire and Early Modern Europe. Cambridge, U.K: 
Cambridge University Press, 2002. 

• Faroqhi, S. The Ottoman Empire and the World Around It. London: I.B. Tauris, 
2004. 

• Arın, S. Documentary. Topkapi Sarayi: Topkapi Palace. Istanbul, Turkey: 
MTV, Inc. 2007. 

• Eldem, E., Goffman D., & Masters B. A. The Ottoman City between East and 
West: Aleppo, Izmir, and Istanbul. New York: Cambridge University Press, 1999. 

• Quataert, D. The Ottoman Empire, 1700-1922. New York: Cambridge University 
Press, 2000. 

• Barkey, K. Empire of Difference: The Ottomans in Comparative Perspective. 
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Cambridge: Cambridge University Press, 2008. 

• Zilfi, M. C. Women in the Ottoman Empire: Middle Eastern Women in the Early 
Modern Era. Leiden: Brill, 1997. 

• Mazower, Mark. Salonica, City of Ghosts: Christians, Muslims and Jews, 1430-1950. 
New York: Vintage Books, 2004. 

• McCarthy, J. The Ottoman Peoples and the End of Empire. London: Arnold, 
2001. 

• Çelik, Z. The Remaking of Istanbul: Portrait of an Ottoman City in the Nineteenth 
Century. Berkeley, Calif., & Los Angeles: University of California Press, 1993.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

!
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A TALE OF THREE OTTOMAN CITIES 
 
Please fill out the graphic organizer about each city as you listen to the 
presentations from your peers.  We have included other names by which these 
cities have been or are referred. 
 
City Key information about the city 
 
Salonika (Thessaloniki) 
 
 
 
 
 
 
 

 

 
Jerusalem (al-Quds) 
 
 
 
 
 
 
 
 

 

 
Istanbul (Constantinople) 
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Salonika Images 
 

1. Late 19th century Jewish woman:  
http://en.wikipedia.org/wiki/File:Saloniquefemmejuive19e.jpg. Wikipedia 
public domain. 
 
Author Unknown. (late 19th c.). Jewish Women in Thessaloniki. Retrieved 
from http://en.wikipedia.org/wiki/File:Saloniquefemmejuive19e.jpg. 
Wikipedia public domain. 

 
2. Yeni Mosque, built during the late Ottoman Period:  

Tørrissen, Bjørn Christian. 2009. Yeni Camii, “New Mosque.” 
http://en.wikipedia.org/wiki/File:Istanbul_2009_Yeni_Camii.JPG. Wikipedia 
public domain. 
 
Torrissen. (2009). Yeni Camii, “New Mosque.” Retrieved from 
http://en.wikipedia.org/wiki/File:Istanbul_2009_Yeni_Camii.JPG. Wikipedia 
public domain. 

 
3. Historic buildings of Thessaloniki: 

http://www.marijan-
birus.iz.hr/images/Grcka/Solun/Osmanski%20Solun/Solun%201900-1917.jpg 
 
Thessaloniki. (1900-1917). Retrieved from: http://www.marijan-
birus.iz.hr/images/Grcka/Solun/Osmanski%20Solun/Solun%201900-1917.jpg 

 
4. Ottoman postcard of Jewish Fire Department, 1911:  

1911. Image. Salonica Jewish Fire Department. 
http://commons.wikimedia.org/wiki/File:Salonica_Jewish_Fire_Department_
May_11_1911_Fire_Chief_Selomo_Barzion.jpg. Wikipedia public domain. 
 
Author Unknown. (1911) Salonica Jewish Fire Department [Ottoman postcard]. 
Retrieved from 
http://commons.wikimedia.org/wiki/File:Salonica_Jewish_Fire_Department_
May_11_1911_Fire_Chief_Selomo_Barzion.jpg. Wikipedia public domain. 
 

5. Ottoman Souk/Bazaar (1900-1917):  
http://www.marijan-
birus.iz.hr/images/Grcka/Solun/Osmanski%20Solun/Solun%201900-
1917%204.jpg 
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Thessaloniki. (1900-1917). Retrieved from: http://www.marijan-
birus.iz.hr/images/Grcka/Solun/Osmanski%20Solun/Solun%201900-
1917%204.jpg 

 
6. St. Sophia as a mosque (1910): 

http://www.marijanbirus.iz.hr/images/Grcka/Solun/Osmanski%20Solun/Solu
n%201900-1917.jpg 
 
St. Sophia as a mosque. (1910). Retrieved from: http://www.marijan-
birus.iz.hr/images/Grcka/Solun/Sv%20Sofija/Sv%20Sofija%201910.jpg 

 
7. Several photographs from the Sultan Abdülhamid II Collection at the 

Library of Congress: 
http://www.loc.gov/pictures/search/?q=Thessalonike&co=ahii: 

 
Sebah & Joaillier. 1880-1893. Photographic print. Students, High 
School, Thessalonikē. 
http://www.loc.gov/pictures/collection/ahii/item/2001699231/.  

 
1880-1893. Photographic print. Students, imperial military middle school, 
Thessalonikē. 
http://www.loc.gov/pictures/collection/ahii/item/2001699956/.  

 
Sebah & Joaillier. 1888-1893. Photographic print. High School, 
Thessalonikē. Retrieved from 
http://www.loc.gov/pictures/collection/ahii/item/2001699230/.  

 
Demographic Information 

 
1. Chart comparing Salonika in 1890 and 1913: 

http://www.marijanbirus.iz.hr/English/Greece/Thessaloniki/ottoman_thessal
oniki.htm 
 

2. Info about demographics from Salonika website (scroll down): 
http://www.greecehomenet.com/html/thessaloniki_.html 
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Poem or Song about Thessaloniki 
 

1. http://www.greeksongs-greekmusic.com/thessaloniki-english-lyrics/ 
 

2. Glykeria. “Beautiful Thessaloniki”: http://www.youtube.com/watch?v=m-
ywJE2Ctqs 

 
3. “Thessaloniki” lyrics: 

http://www.ce.berkeley.edu/~coby/songtr/greek/thessal.htm 
 
Salonika Text 
 

Introduction from Mazower, Mark. Salonica, City of Ghosts: Christians, Muslims 
and Jews, 1430-1950. New York: Vintage Books, 2004. 
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Jerusalem Images 
 

1. Y.M.C.A. Arab boys, Jerusalem: 
Martin H. 2010. Photograph. Ymca boys jeru. Original caption: Group of 
Christian Arab Y.M.C.A. boys wearing kaffiyehs & ikals, August 1938. 
http://en.wikipedia.org/wiki/File:Ymca_boys_jeru.jpg.Wikimedia public 
domain. 
 
Martin H. (2010). Ymca boys jeru [photograph], Retrieved from 
http://en.wikipedia.org/wiki/File:Ymca_boys_jeru.jpg Wikimedia public 
domain 

 
2. Closed shops of the Jewish Quarter on the Jewish Sabbath, Jerusalem, 1900: 

Chesdovi. 2012. Image. Shops close for Sabbath, Jerusalem 1900. 
http://commons.wikimedia.org/wiki/File:Shops_close_for_Sabbath,_Jerusale
m_1900.jpg. Wikimedia public domain. 
 
Chesdovi. (2012) Shops close for Sabbath, Jerusalem 1900 [image], Retrieved 
from 
http://commons.wikimedia.org/wiki/File:Shops_close_for_Sabbath,_Jerusale
m_1900.jpg Wikimedia public domain 

 
3. The Jewelry Store, Hebron glass (native jewelry shop) (1900-1920): 

FunkMonk. 2008. Photograph. Costumes, characters, etc. Native jewelry -i.e., 
jewelry-shop. 
http://commons.wikimedia.org/wiki/File:Costumes,_characters,_etc._Native_
jewellery_-i.e.,_jewelry-_shop..jpg. Wikimedia public domain. 
 
FunkMonk. (2008). Costumes, characters, etc. Native jewellery -i.e., jewelry-shop 
[photograph], Retrieved from 
http://commons.wikimedia.org/wiki/File:Costumes,_characters,_etc._Native_
jewellery_-i.e.,_jewelry-_shop..jpg Wikimedia public domain 

 
4. Damascus Gate (1890-1900): 

Wikipeder. 2009. Image. Jerusalem Damaskustor um 1900. 
http://commons.wikimedia.org/wiki/File:Jerusalem_Damaskustor_um_1900.j
pg. Wikimedia public domain. 
 
Wikipeder (2009). Jerusalem Damaskustor um 1900 [image], Retrieved from 
http://commons.wikimedia.org/wiki/File:Jerusalem_Damaskustor_um_1900.j
pg Wikimedia public domain 
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5. Jerusalem Shopkeeper early 1990s: 
G. Eric and Edith Matson Photograph Collection. 1898-1964. Photograph. 
Jerusalem. Vendors in open store near Ch. of H. S. 
http://www.loc.gov/pictures/item/mpc2004005985/PP/.  
 
G. Eric and Edith Matson Photograph Collection. (1898-1964). Jerusalem. 
Vendors in open store near Ch. of H. S [photograph], Retrieved from Library of 
Congress Online Database 
http://www.loc.gov/pictures/item/mpc2004005985/PP/  

 
6. Workers in mother-of-pearl (approximately 1900-1920): 

FunkMonk. Photograph. 2008. Workers in mother-of-pearl. 
http://commons.wikimedia.org/wiki/File:Workers_in_mother-of-pearl.jpg. 
Wikimedia public domain. 
 
FunkMonk. (2008). Workers in mother-of-pearl [photograph], Retrieved from 
http://commons.wikimedia.org/wiki/File:Workers_in_mother-of-pearl.jpg 
Wikimedia public domain 

 
7. Postcard of Omar Mosque in Jerusalem (Dome of the Rock), 1900:  

FA2010. Postcard. 2012. Ansichtskarte Karl May Jerusalem 1900. 
http://commons.wikimedia.org/wiki/File:Ansichtskarte_Karl_May_Jerusalem
_1900.jpg. Wikimedia public domain. 
 
from: 
http://commons.wikimedia.org/wiki/File:Ansichtskarte_Karl_May_Jerusalem
_1900.jpg Wikimedia public domain 

 
8. Western Wall, 1896, Jerusalem:  

http://www.flickr.com/photos/thomasfisherlibrary/6288716523/ 
 
Martyr. (2006). Bulgarian Church Sveti Stephan Istanbul postcard [image], 
Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
9. The Dome of the Rock, site of Solomon’s Temple, from the northwest, 

Jerusalem, 1896: 
http://www.flickr.com/photos/thomasfisherlibrary/6289236540/ 
Martyr. (2006). Bulgarian Church Sveti Stephan Istanbul postcard [image],  
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Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
10. Jerusalem Railway Station: 

http://en.wikipedia.org/wiki/File:Jerusalem_Railway_Station2.jpg 
 

Martyr. (2006). Bulgarian Church Sveti Stephan Istanbul postcard [image], 
Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 
 

11. Old Jerusalem, 1900s: 
http://commons.wikimedia.org/wiki/File:1900s_Jerusalem_old_city.jpg 
 
Martyr. (2006). Bulgarian Church Sveti Stephan Istanbul postcard [image], 
Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
12. British ambulances standing on King David Street with the Montefiore 

quarter and Mount Zion across. The no man’s land in the background in 
Jerusalem. 
 
Eddau. Image. 2010. Moses Montefiore Windmill Jerusalem 1948. 
http://commons.wikimedia.org/wiki/File:Moses_Montefiore_Windmill_Jerus
alem_1948.jpg. Wikimedia public domain. 

 
13. Jewish Quarter, Jerusalem, View from the East before 1948: 

Baránek, Daniel. Image. 2007. Jewish Quarter (Jerusalem before 1948). 
http://commons.wikimedia.org/wiki/File:Jewish_Quarter_(Jerusalem,_bef_19
48).jpg. Wikimedia public domain. 

 
Baranek, D. (2007). Jewish Quarter (Jerusalem before 1948)  [image], Retrieved 
from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
14. Jerusalem Holy Sepulcher, 1949:  

Nettadi. Image. 2009. Jerusalem Holy S 1850. 
http://commons.wikimedia.org/wiki/File:Jerusalem_HolyS_1850.jpg. 
Wikimedia public domain. 
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Nettadi. (2009). Jerusalem Holy S 1850 [image], Retrieved from 
http://commons.wikimedia.org/wiki/File:Jerusalem_HolyS_1850.jpg 
Wikimedia public domain 

 
15. Peasant Family of Ramallah 1900-1910:  

Jaakobou. Print. 2007. Peasant Family of Ramallah. 
https://commons.wikimedia.org/wiki/File:Peasant_Family_of_Ramallah_1900
-1910.jpg. Wikimedia public domain. 
 
Jaakobou. (2007). Peasant Family of Ramallah [print], Retrieved from 
https://commons.wikimedia.org/wiki/File:Peasant_Family_of_Ramallah_1900
-1910.jpg Wikimedia public domain 

 
Jerusalem demographics 
 

1. Special Bulletin on Jerusalem.  This bulletin features mainly maps and 
graphs (with historical text attached) that show shifts over time of 
demographics, as well as current ones: 
http://www.passia.org/publications/bulletins/english-
jerusalem/EnglishJerusalem.pdf 

 
2. The Wikipedia site also has relevant graphs about the demographics 

(though they are sometimes contradictory): 
http://en.wikipedia.org/wiki/Demographic_history_of_Jerusalem 

 
3. The King-Crane commission report has detailed demographic information.  

More broadly, it shows how an American committee interviewed many 
people in greater Syria (which includes present Israel/Palestine) at the close 
of World War I, and “discovered” that there was a clear desire for an 
independent state. Statements of the Syrian National Congress (also widely 
available in English translation) also rejected the imposition of French or 
English colonial rule in the form of mandates at the time. Fascinatingly, it 
also suggests that the Americans once had an excellent reputation among 
Arab notables, particularly as a bulwark against British and French 
occupation. It was clear that though Jews were envisioned as one of the 
historic populations of Syria and thus rightful subjects of a future 
independent Arab country, Zionism was seen as antithetical to local 
aspirations for local self-determination. Thus, it shows how the British and 
French Mandates were imposed upon an unwilling population in greater 
Syria, and were not the “inevitable” consequence of the fall of the Ottoman 
Empire, but rather a colonial policy that allowed Zionism to become a  
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significant force in Palestine.  
http://wwi.lib.byu.edu/index.php/The_King-Crane_Report 
 

Jerusalem Poem 
 

Darwish, Mahmoud. “In Jerusalem”: 
http://www.poetryfoundation.org/poem/236752 

 
Jerusalem Texts 
 

1. Davis, Rochelle. Ottoman Jerusalem: The Growth of the City Outside the Walls. 
This piece provides a wonderful account of late Ottoman Jerusalem and 
challenges the notion that it was an underdeveloped city.   
http://www.badil.org/phocadownload/Badil_docs/publications/Jerusalem1948
-CHAP1.PDF 

 
2. Tamari, Salim. “Jerusalem 1948: The Phantom City.” 

Introduction to Jerusalem. 
http://www.jerusalemquarterly.org/ViewArticle.aspx?id=267 

 
3. Tamari, Salim. “Jerusalem’s Ottoman Modernity:  The Times and Life of 

Wasif Jawhariyyeh.” 
This piece shows how Jews, Christians, and Muslims lived in relative peace 
before the rise of modern nationalist movements. Jawhariyyeh was a Greek 
Orthodox Arab musician in Jerusalem at the beginning of the 20th century. 
Among the many fascinating recollections he shares is how he (a Christian) 
memorized the Quran, how Muslim children would dress up for Jewish 
Purim celebrations, and how people of all faiths participated in festivities 
connected to the birthday of the Prophet Muhammad. 
http://www.jerusalemquarterly.org/ViewArticle.aspx?id=218 
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Istanbul Images 
 

1. The Bulgarian St Stephan Church in Istanbul, before 1904: 
Martyr. Image. 2006. Bulgarian Church Sveti Stephan Istanbul postcard. 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG. Wikimedia public domain. 

 
Martyr. (2006). Bulgarian Church Sveti Stephan Istanbul postcard [image], 
Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
2. A cafe in Instanbul (1850-1882): 

Bogdan. Image. 2008. Amedeo Preziosi – Istanbul café. 
http://commons.wikimedia.org/wiki/File:Amedeo_Preziosi_-
_Istanbul_cafe.jpg. Wikimedia public domain. 
 
Bogdan. (2008). Amedeo Preziosi – Istanbul café. Retrieved from 
http://commons.wikimedia.org/wiki/File:Amedeo_Preziosi_-
_Istanbul_cafe.jpg Wikimedia public domain 

 
3. A street in Beyoğlu, Istanbul (1880-1893): 

Maurice07. Image. 2013. A street in Beyoğlu in Istanbul. 
http://commons.wikimedia.org/wiki/File:A_street_in_Beyo%C4%9Flu_in_Ista
nbul.jpg. Wikimedia public domain. 

 
Maurice07. (2013) A street in Beyoğlu in Istanbul. Retrieved from 
http://commons.wikimedia.org/wiki/File:A_street_in_Beyo%C4%9Flu_in_Ista
nbul.jpg Wikimedia public domain 

 
4. View of the Third Galata Bridge (completed in 1875) and background 

Eminönü with New Mosque from Karaköy, Istanbul (1880-1893): 
Maurice07. Image. 2013. Galata Bridge Istanbul. 
http://commons.wikimedia.org/wiki/File:Galata_Bridge,_Istanbul_(Constanti
nople).jpg. Wikimedia public domain. 

 
Maurice07. (2013). Galata Bridge Istanbul. Retrieved from 
http://commons.wikimedia.org/wiki/File:Galata_Bridge,_Istanbul_(Constanti
nople).jpg Wikimedia public domain 

 
5. The Ottoman archaeologist, curator, painter, and Kadikoy’s first mayor 

Osman Hamdi’s works depicting ladies:  
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!

https://commons.wikimedia.org/wiki/File:Osman_Hamdi_Bey_004.jpg. 
http://commons.wikimedia.org/wiki/File:Osman_Hamdi_Bey_002.jpg. 
http://tr.wikipedia.org/wiki/Dosya:Osman_Hamdi_Bey_005.jpg. 
 

6. Crossing The Bridge: Sound Of Istanbul (2005) trailer:  
www.youtube.com/watch?v=fV3v5scd6EE. 
 

7. A scene of daily life in front of the Hayratiye Bridge on the Golden Horn in 
Ottoman-era Istanbul: 
Kenzhigaliyev. Image. 2007. 
http://commons.wikimedia.org/wiki/File:A_scene_of_daily_life_on_the_Gold
en_Horn.jpg. 
 
Kenzhigaliyev (2007). [Image] Retrieved from 
http://commons.wikimedia.org/wiki/File:A_scene_of_daily_life_on_the_Gold
en_Horn.jpg 

 
8. View of the Seraglio Point (Sarayburnu) from Pera, with the Bosphorus at 

left, the entrance of the Golden Horn at right, and the Sea of Marmara with 
the Princes’ Islands on the horizon:  
Kenzhigaliyev. Image. 2009. 
http://en.wikipedia.org/wiki/File:View_of_the_Seraglio_Point_from_Pera.jpg
. Wikimedia public domain. 
 
Kenzhigaliyev (2007). Street in Eyüp. [Image] Retrieved from 
http://www.loc.gov/pictures/resource/ppmsca.03039/ Wikimedia public 
domain 
 

9. Street in Eyüp, a section of Istanbul, Turkey:  
1890-1900. Print. Street in Eyüp Library of Congress Online Database. 
http://www.loc.gov/pictures/resource/ppmsca.03039/. 

 
Missing Author Information. (1890-1900). Street in Eyüp. [Print] Retrieved 
from Library of Congress Online Database 
http://www.loc.gov/pictures/resource/ppmsca.03039/ 

 
10. Tophane Palace, Constantinople between 1890 and 1900:  

1890-1900. Print. Palace de Tophane. Library of Congress Online Database. 
http://www.loc.gov/pictures/resource/ppmsca.03045/.  
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 !

Missing Author Information. (1890-1900). Palace de Tophane. [Print] 
Retrieved from Library of Congress Online Database 
http://www.loc.gov/pictures/resource/ppmsca.03045/ 
 

11. A panoramic view of Constantinople:  
Mursili. Image. 2001. Constantinople-Photo-Panoramic_view2. 
http://en.wikipedia.org/wiki/File:Constantinople-Photo-
Panoramic_view2.png. 

 
Mursili (2001), Constantinople-Photo-Panoramic_view2 [image], Retrieved from 
http://commons.wikimedia.org/wiki/File:Bulgarian_Church_Sveti_Stefan_Ist
anbul_postcard.PNG Wikimedia public domain 

 
Istanbul Demographics 
 

The following article can also be used as a text, but within the document, 
there are several important graphs and charts: 
Mutlu, Servet. “Late Ottoman Population and Its Ethnic Distribution.” 
Turkish Journal of Population Studies. (2003): 3-28. 
http://www.hips.hacettepe.edu.tr/nbd_cilt25/mutlu.pdf. 

 
Istanbul Texts 

 
1. This article is about a female photographer in Istanbul: 

Utkan, Hatice. “Archive presents a half-century of Istanbul’s faces.” Hurriyet 
Daily News, November 28, 2011. http://www.hurriyetdailynews.com/archive-
presents-a-half-century-of-istanbuls-
faces.aspx?pageID=238&nID=7906&NewsCatID=385. 

 
2. Oral History Project on Late Ottoman Istanbul:  

“Istanbul Memories.” 2013. Retrieved from 
http://www.istanbulmemories.org/. 
 

3. Wikimedia Foundation. “History of Istanbul.” Wikipedia. September 7, 2013. 
http://en.wikipedia.org/wiki/History_of_Istanbul#Ottoman_Empire. 
 

4.  “Istanbul Was Once Constantinople.” About.com Geography. 2013. 
http://geography.about.com/od/specificplacesofinterest/a/istanbul.htm. 
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!

RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
PLURAL IDENTITIES 

!
 

TOPIC 
Gallery Walk of Baghdad in the Early 20th Century  

 

LESSON 

OVERVIEW  

 

In this three-day lesson students will learn about life in Baghdad in the early 20th 
century. They will begin with a gallery walk where they describe, analyze, and 
interpret images and texts that depict life in Baghdad. Additionally, students will 
read several texts about Baghdad and they will discuss how the texts reveal what 
life was like in the city in the early 20th century and aspects of life that surprised 
them. Finally, students will draw on the themes that emerged in class to create a 
collage that reflects their new or changed views of life in Baghdad.  

ESSENTIAL 

QUESTIONS 
• How did various communities co-exist in Baghdad? 
• How is this different to contemporary portrayals of the city?  How is it similar? 

Why is this history often left out of mainstream sources? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Understand the multicultural and religious life of Baghdad in the early 20th 
century. 

• Articulate a more complex and textured view of the city than that what is 
offered in mainstream news and media sources. 

• Synthesize and apply this knowledge using an artistic and creative medium. 

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of the information. 



www.teach-mena.org!
!

Unit: Plural Identities 
Lesson: Gallery Walk of Baghdad in the Early 20th Century 2 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a 
text; determine whether earlier events caused later ones or simply preceded 
them. 

CCSS.ELA-Literacy.RH.9-10.7 Integrate quantitative or technical analysis (e.g., 
charts, research data) with qualitative analysis in print or digital text. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting insights gained from specific 
details to an understanding of the text as a whole.  

CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, quantitatively, 
as well as in words) in order to address a question or solve a problem. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, 
both primary and secondary, into a coherent understanding of an idea or event, 
noting discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts written 
from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures and 
civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  
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Standard 2, Key Idea 2 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

Standard 3, Key Idea 1 

• Understand how to develop and use maps and other graphic representations 
to display geographic issues, problems, and questions 

• Investigate the characteristics, distribution, and migration of human 
populations on the Earth’s surface (Taken from National Geography 
Standards, 1994) 

• Understand the development and interactions of social/cultural, political, 
economic, and religious systems in different regions of the world 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

Standard 3, Key Idea 2 

• Locate and gather geographic information from a variety of primary and 
secondary sources (Taken from National Geography Standards, 1994) 

• Analyze geographic information by developing and testing inferences and 
hypotheses, and formulating conclusions from maps, photographs, computer 
models, and other geographic representations (Adapted from National 
Geography Standards, 1994) 
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MATERIALS  • Graphic Organizer: Describe, Analyze, Interpret, and Remaining Questions 
• Items for Gallery Walk 

o Photographs of Old Baghdad: 
http://www.slideshare.net/tonyrocca/beautiful-baghdad!
http://www.slideshare.net/guest11444/old-baghdad-presentation!

o Photograph of the celebration of the Christian Catholic feast of Corpus 
Christi in Baghdad in the 1920s. The Patriarch, Bishops, and Priests of 
the Chaldeans (the most numerous of Iraq’s Catholics), and the Syrian 
(Syriac) Catholic and Armenia Catholic Bishops are seen with their 
priests, deacons and students marching through the streets of Baghdad 
close to the old Christian Quarter of Aqd al-Nasara: 
http://commons.wikimedia.org/wiki/File:BaghdadCorpus1920.jpg 

o Musical theater group in Baghdad, 1920s: 
http://commons.wikimedia.org/wiki/File:ComedianpartyBaghdad.jpg= 

o Jewish family in Baghdad, early 20th century: 
http://blog.toursinenglish.com/2012/10/mizrahi-conflict.html  

o Abdul Hamid Collection of Baghdad: 
http://www.loc.gov/pictures/search/?q=Iraq&co=ahii 

o Photo essay: “Once Upon a Time In Baghdad”: 
http://www.foreignpolicy.com/articles/2013/03/18/once_upon_a_time_in
_baghdad_iraq#2 

o A horse-drawn carriage in Baghdad, late 1930s: 
http://commons.wikimedia.org/wiki/File:Baghdad-Carriage_1930.jpg 

o Abu-Hanifah Mosque in Baghdad, 1900: 
http://commons.wikimedia.org/wiki/File:Abu_Hanifah_Mosque_1900.jp
g 

o German Baghdad Railway. Photo taken between 1900 and 1910. 
https://commons.wikimedia.org/wiki/File:Baghdad_Railway_LOC_0466
5u.jpg 

• Smaller Texts: 
o Shohat, Ella.  “Reflections by an Arab Jew”.    

http://www.bintjbeil.com/E/occupation/arab_jew.html!
o Somekh, Sasson. “Review of Baghdad, Yesterday”. 

http://muse.jhu.edu/journals/man/summary/v020/20.1.somekh.html 
• Large Text:   

o Chapters 1, 2, and 3 from Kirtikar, M. Once Upon a Time in Baghdad.   
• Old magazines for collage  
• Glue, paper, scissors, etc. for collage 

NOTE TO The purpose of the gallery walk is for students to explore multiple texts, images, 
and sources that are either placed around the room on walls, or set up in stations 
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TEACHER at tables.  It allows students to work collaboratively, examine multiple historical 
documents, and/or respond to a collection of quotations, texts, and images to 
more deeply understand a historical period or event.   

PROCEDURE 

DAY 1 

Gallery Walk  

• Preparation: Set-up texts, images, clips, etc. around the room in gallery 
fashion, so that students can peruse them at particular stations (either on the 
wall or at the tables).  Make sure they are numbered. 

• As students come in, either assign them in pairs or let them match up on their 
own. 

1. Review, Describe, Analyze, Interpret (10 minutes) 

• Explain to students that they will be going on a gallery walk, during which 
they will examine sources and be asked to describe, analyze and interpret 
information. 

• To explain, project on an overhead or hold up an image of the Empire State 
Building (or something else that exists in contemporary U.S. culture and/or 
society). 

• As a class, ask students to describe what they see.  They should not attach 
meaning to it but simply low inference describe.  (They may say “tall building, 
narrow, somewhat austere…”) 

• Next, ask students to analyze the image:  What is this image?  What can we say 
– based on our description – about what this image is? (It is likely a large office 
building, and is meant to hold lots of people. It is the Empire State Building.) 

• Next, ask students to interpret, based on the analysis, “What does this image 
tell us about this society? (They might say “It tells us that people in the society 
see themselves as grand.” or “This is likely a capitalist society.”)  

• Finally, ask what remaining questions they might have, for instance: Who 
built the Empire State Building (workers)?  Who funded it?  Was there 
opposition to it? 

• Now distribute the graphic organizers to students so that they can collect 
information. 

2. Gallery Walk (45 minutes) 
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• In pairs, students should spend about 45 minutes going from station to 
station, collecting data on the images and texts of Baghdad in the 1930’s. 

• As they go from station to station, they should fill out the accompanying 
graphic organizer.  For each artifact, they should “Describe,” “Analyze,” and 
“Interpret.”  They should leave the last column blank (for new information). 

• Students should make sure they do not crowd each other and should spread 
out as they peruse. 

3. Finalizing (5 minutes) 

• After the gallery walk, the pairs sit down and clarify any points on their 
graphic organizers. 

• They should bring the papers the next day as well. 

PROCEDURE 

DAY 2  

Debrief of Gallery Walk and More Information on Baghdad  

1.   Review of Gallery Walk (30 minutes) 

• Have students take out their graphic organizers. 

• As a class, the teacher should go over each item and see what students came 
up with. 

• When there have been several ideas shared, the teacher should reveal what 
the document or image is.   

• Students can record any new information in the appropriate box on the 
graphic organizer. 

• Repeat process for all images and items. 

2. Texts on Baghdad (15 minutes) 

• Students quietly read two small texts about Baghdad. 

• Students pair share with the person next to them:  What did they learn about 
life in this city? 

3. Large text on Baghdad (30 minutes) 

• Read Margo Kitaker’s chapters on her life in Baghdad.   
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• Students should finish reading it for homework.  

• Ask them to identify key passages from the text that stand out to them. 

PROCEDURE 

DAY 3 

Life in Baghdad 

1. Debrief of text (25 minutes) 

• Have students get into groups of 4-5 to do “Three Levels of Text Protocol.” 

• In their groups, they will engage in “rounds.”  

• From their passages, they should choose one they want to share with their 
group. 

• Each round consists of one person at a time using 3 minutes to address all 
three levels: 

a. Level 1: Read the passage aloud.   

b. Level 2: State what you think about the passage and what surprised 
you. 

c. Level 3:  Describe what you think this excerpt tells us about Baghdad 

• Each other member of the group has up to one minute to comment on the 
passage if s/he chooses to. 

• Continue with the next round. 

2. Baghdad Collage (35 minutes) 

• In the same groups, students make a collage, using images, texts, and words, 
about early 20th century Baghdad. 

• Their collage should reflect at least three new themes that have emerged from 
the activities. 

• They should spend the rest of the period preparing for this.  They could 
finish this as an at-home project or finish it in school the next day. 

• Be sure to have them present. 

3. Questions for Further Reflections/Connection to Today: 
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• Consider having a discussion around how the media portrays Baghdad today.  
Possibly begin with a web (What do you think of when you hear “Baghdad”?) 
when starting the unit.!

• Have students engage in an oral history and interview project related to these 
themes. 

ADDITIONAL 

RESOURCES  
• Bashkin, O. “Aspects of Pluralism in the Iraqi Public Sphere.” The Other Iraq: 

Pluralism and Culture in Hashemite Iraq. 19-87. Stanford, CA: Stanford 
University Press, 2009. 

• Bashkin, O.  New Babylonians: A History of Jews in Modern Iraq. Stanford, CA: 
Stanford University Press, (2012). 

• Raffo, Heather. Heather Raffo’s 9 Parts of Desire: A Play. Evanston, IL: 
Northwestern University Press, 2006.  

• Kirtikar, M. Once Upon a Time in Baghdad.  London: Xlibris, 2011. 

• Samir, N. Documentary. Forget Baghdad:  Jews and Arabs – The Iraqi 
Connection. Germany, Switzerland: TagTraum Cologne, Gerd Haag, SF DRS, 
Teleclub, and Dschoint Ventschr Filmproduktion, 2002.!

!

!

!

!

!

!

!

!

!

!

!

!
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GRAPHIC ORGANIZER FOR GALLERY WALK  
(Reproduce as necessary) 

 
Item number Describe New Information 
  

 

 

Analyze 
 

 
Interpret 
 

 
Remaining Questions 
 

 
Item number Describe New Information 
  

 

 

Analyze 
 

 
Interpret 
 

 
Remaining Questions 
 

 
Item number Describe New Information 
  

 

 

Analyze 
 

 
Interpret 
 

 
Remaining Questions 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
PLURAL IDENTITIES 

 
 

TOPIC 
Cosmopolitan Alexandria  

 

LESSON 

OVERVIEW 

  

Over the course of two days, students will gain an understanding of the multi-
faceted nature of life in Alexandria during the early- to mid-20th century. They 
will read and analyze a text to gain background knowledge on the city and then 
each group will create a timeline and discuss the implications of historical events 
on the city. Finally, students will participate in “Café Conversations” where they 
will represent a variety of characters in Alexandria at that time. Each student will 
determine their character’s stance towards a historical event using evidence from 
the texts. 

ESSENTIAL 

QUESTIONS 
• Why was Alexandria considered a cosmopolitan city? 
• How did the events in 1950’s Egypt affect the various people in Alexandria? 

LESSON 

OBJECTIVES  

 

Learners will be able to:  

• Understand how the rise of Nasser and pan-Arabism affected Egypt. 
• Understand the multifaceted nature of life in Alexandria. 

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
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ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a 
text; determine whether earlier events caused later ones or simply preceded 
them. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting insights gained from specific 
details to an understanding of the text as a whole.  

CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear the 
relationships among the key details and ideas. 

CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

CCSS.ELA-Literacy.RH.11-12.6 Evaluate authors’ differing points of view on the 
same historical event or issue by assessing the authors’ claims, reasoning, and 
evidence. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, quantitatively, 
as well as in words) in order to address a question or solve a problem. 

CCSS.ELA-Literacy.RH.11-12.8 Evaluate an author’s premises, claims, and 
evidence by corroborating or challenging them with other information. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, both 
primary and secondary, into a coherent understanding of an idea or event, noting 
discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts written 
from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures and 
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civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

• Understand the development and connectedness of Western civilization and 
other civilizations and cultures in many areas of the world and over time 

Standard 2, Key Idea 2 

• Evaluate the effectiveness of different models for the periodization of 
important historic events, identifying the reasons why a particular sequence 
for these events was chosen 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze different interpretations of important events, issues, or developments 
in world history by studying the social, political, and economic context in 
which they were developed; by testing the data source for reliability and 
validity, credibility, authority, authenticity, and completeness; and by 
detecting bias, distortion of the facts, and propaganda by omission, 
suppression, or invention of facts (Taken from National Standards for World 
History) 
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• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

Standard 3, Key Idea 2 

• Locate and gather geographic information from a variety of primary and 
secondary sources (Taken from National Geography Standards, 1994) 

MATERIALS  • “Voices from Cosmopolitan Alexandria”: 
http://www.bibalex.org/attachments_en/Publications/Files/201303201633123277
8_voicesfromcosmopolitanalexandria.pdf!

• Timeline of Events!
• Character Chart Graphic Organizer 
• Text: “Cosmopolitan: A Tale of Identity from Ottoman Alexandria”: 

http://dash.harvard.edu/bitstream/handle/1/3892592/jasanoff_cosmopolitan.pdf
?sequence=2 

NOTE TO 

TEACHER 

 

Through this role-play conversation, students will understand the multifaceted 
nature of Alexandrian life.  They will represent a character and perspective and 
come to understand the multitudes of experiences across lines of gender, 
ethnicity, class, and occupation that shaped Alexandria at this time. 

PROCEDURE 

DAY 1 

1. Background on Alexandria (30 minutes) 

• Groups of three read background text about Alexandria in the mid-20th 
century.  

a. Preface 

b. Intro of “Voices” 

c. http://dash.harvard.edu/bitstream/handle/1/3892592/jasanoff_cosmopolita
n.pdf?sequence=2 (Teacher Note: Choose excerpts from this text, as you 
see fit.) 

• As they read, they should underline what they consider key information. 

• When they are finished, each student should write down any remaining 
questions. 
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• In their groups, students share what they thought was most important. 

2. Time Line (10 minutes) 

• In same groups, teacher hands out timeline of mid-20th century events. 

• In groups, students discuss what the effects of these events might have been 
on Alexandria, based on what they read. 

• NOTE: This can also be cross-linked with the lessons on Political Movements 
and Nation and Empire. 

3. Preparing for “Café Conversation” (20 minutes) 

• Teacher selects characters and biographies from the text “Voices from 
Cosmopolitan Alexandria.”  Make sure that there are many different types of 
characters across ethnic, gender, and religious lines.   It is up to the teacher to 
choose the multiple roles. 

• Teacher selects an issue from the timeline that will frame the discussion 
among the characters.  Here are possibilities: 

a. World War II 

b. 1952 Revolution 

c. 1956 War (Suez) 

d. 1961 Nationalization of the private sector 

• Teacher assigns students a character.  Depending on the size of the class, the 
teacher could assign each student a different character, though the likely 
scenario will be that the teacher will need to divide the class into two or three 
groups and have multiple students playing the same character. 

• Give students the background narrative of their character from the collection 
“Voices from Cosmopolitan Alexandria.”  This includes the story, images, etc. 

• Upon reading the narrative and looking at the accompanying pictures, each 
student fills out a character chart for his/her character.  This includes 
information about gender, age, family status (married, single, number of 
children, etc.), occupation, education level and significant life events.   

• After filling out the chart, students hypothesize how they feel about the event 
and matter at hand (chosen from one of the four above).  They should free-
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write about this, providing at least three pieces of evidence that might support 
their stance. 

• If multiple students are playing the same character, they can work together to 
develop the character chart and discuss how this character might feel. 

• Teacher should ensure that students accurately represent their character’s 
point of view before the Café Conversation begins. 

PROCEDURE 

DAY 2 

 

1. Café Conversations—35 minutes 

• Students settle into characters and review notes from day before. 

• Explain to students again that they will get into character for a conversation.  
Teachers and students should establish common norms for having the 
conversation.  Explain that while they are getting into character, they must 
also treat the topic with seriousness and respect.  

• Divide the class into 3-4 groups (jigsaw) so that each group has students 
representing different personalities. In this format, many Café Conversations 
will be happening simultaneously. If one group ends early, you can let them 
go around the room and listen to the conversations other groups are having.   

• Explain to students that during the conversation, each will represent his/her 
assigned character in a discussion about the assigned topic.  Students will 
begin the conversation with introductions.  After this is done, the 
conversation will start with a possible question posed by one pre-selected 
character: 

a. What are your feelings about siding with the Allies in the War? 

b. How do you feel about Nasser and the Revolution? 

c. How do you feel about all of the British and French being expelled 
during this Suez crisis? 

d. How do you feel about the nationalization of foreign assets? 

The conversation should run for about 20 minutes, but can be extended. 

2. Journal writing (15 minutes) 

• After the Café Conversations have wrapped up, each student will write a 
personal journal entry reflecting on their experience at the café.  The journal 
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entry should be 1-2 pages.  These are possible prompts. 

a. What was your character’s point of view going into this event? How did 
it feel for your character to hear these different perspectives? Why and 
how, if at all, was your character influenced by other characters?   

b. How did it feel for you to participate in this conversation?  During what 
part of the conversation did you feel most comfortable? Least 
comfortable? Why do you think that is?  

c. What did you learn about this moment in history from participating in 
this activity?  How does it make you understand what was happening in 
Egypt at this point in time? 

3. Debrief (10 minutes) 

• Whip-around:  One thing you learned and one thing you want to know more 
about. 

4. Questions for Further Reflections/Connection to Today: 

• For a final assessment, students may write an essay about the topic from their 
own perspective, explaining the ways in which it impacted the city.  

ADDITIONAL 

RESOURCES  
• Read: http://blogs.denverpost.com/captured/2013/07/09/egypt-1952-revolution-

free-officers-movement-military-rule/6183/ 
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CHARACTER CHART 
 
Please include relevant information about your character here, including the 
following: 
 
Name  
Ethnicity  
Age  
Occupation (or 
past 
occupation) 

 

Education 
Level 

 

Gender  
Marital 
Status/Number 
of children 

 

Significant 
Life 
Experience 

 
 
 
 

Other relevant 
information 
about yourself 

 
 
 
 

 
Based on what you know about your character, how does s/he feel about the 
event?  Please free-write a response from her or his perspective. 
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Key Events in Egypt in the Mid-20th Century 

Developed by Sahara Pradhan 

 

World War II 
Before World War II broke out, there were numerous foreign nationals living for many 
generations in Cairo and Alexandria. When World War II broke out, Egypt became 
implicated when Italy (part of the Axis) sent forces stationed in Libya to launch an 
invasion into British-held Egypt in September 1940. The Allied forces led a 
counterattack (Operation Compass) that proved successful and allowed the Allies to 
advance further into Egypt. Also during this time, the Italians of Egypt, who were 
substantial in number, were greatly affected. Nearly all of the men were arrested, and 
nearly all Italian property was seized. This left many Italian women and their children 
in poverty.  
 
The end of World War II greatly altered the political alignment and social structure of 
the world, particularly as the victors of the war – the United States, the Soviet Union, 
China, the United Kingdom, and France – became the permanent members of the 
Security Council of the newly formed United Nations. The USSR and the United 
States emerged as rival superpowers, setting the stage for the Cold War, which lasted 
for the next 46 years. Moreover, many countries began to decolonize in Asia and 
Africa, eroding the influence of the European great powers. This also set the stage for 
emerging revolution in Egypt. 
 

Revolution in Egypt 
The Egyptian Revolution of 1952, also known as the 23 July Revolution, began on 23 
July 1952, with a military coup d’état by the Free Officers Movement, a group of army 
officers led by Muhammad Naguib and Gamal Abdel Nasser. The revolution was 
initially aimed at overthrowing King Farouk. However, the movement had more 
political ambitions, and soon moved to abolish the constitutional monarchy and 
aristocracy of Egypt and Sudan, establish a republic, end the British occupation of the 
country, and secure the independence of Sudan. The revolutionary government 
adopted a staunchly nationalist, anti-imperialist agenda, which came to be expressed 
chiefly through Arab nationalism and international non-alignment. The revolution was 
seen as problematic for Western imperial powers, especially the United Kingdom – 
which had occupied Egypt since 1882, and France. Both of these countries were feeling 
the effects of rising nationalist sentiment in their colonies throughout the world and 
were threatened with losing them.  Western powers were also cautious of the Free 
Officers Movement’s strong support of the Palestinian cause. Many of the foreign 
nationals in Egypt were starting to leave under the new regime. 
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Suez Crisis of 1956 and Nationalization 
Things came to head between Egypt and the Western powers in 1956, when crisis 
erupted over the Suez Canal. Though free passage at that point was normally granted 
to all who used the canal, Britain and France desired control of it for both commercial 
and colonial interests, though the new regime definitely felt it should be under 
Egyptian control. Meanwhile, in an attempt to persuade Egypt to ally with the West, 
the United States and Britain promised to give aid to Egypt to construct the Aswan 
High Dam in the Nile. However, when Nasser accepted an arms deal with 
Czechoslovakia, fueling Cold War flames, the U.S. retracted this aid. In response, 
Nasser nationalized the canal, making it the property of the Egyptian State. Nasser 
intended to use the funds raised from the operation of the canal to pay for the Dam, 
and he did intend to compensate the Suez Canal Company for its loss. 

As a result, British and French forces joined with Israel in an attack to overthrow 
Nasser and gain control of the Suez Canal. The joint effort defeated the Egyptian army 
quickly, and within ten days, British and French forces had completely occupied the 
Suez region. Egypt responded by sinking 40 ships in the canal, blocking all passage. 
The United Nations, as well as the U.S., sought to resolve the conflict and pressured 
the two European powers to back down. Eventually, Britain and France backed down 
and withdrew, and control of the canal was given back to Egypt in March 1957. The 
Egyptian government was allowed to maintain control of the canal as long as they 
permitted all vessels of all nations free passage through it. 

The Suez Crisis brought forth a host of new issues with regard to residency in Egypt.  
Nasser brought in a set of regulations that imposed rigorous requirements for 
residency and citizenship in Egypt. This affected many of the groups living there, 
including British, French, Greek, and Italian nationals, as well as both Egyptian and 
foreign-born Jews. These groups were forced to leave the country, greatly diminishing 
the multi-ethnic and multi-religious nature of Egypt. This greatly affected Alexandria, 
in which so many foreign nationals lived.  
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Israel, joined by Britain and 

France, invaded Egypt in 1956 to 
regain Western control of the 
Suez Canal and remove Nasser 
from power, following Nasser’s 
decision to nationalize the canal 

on July 26, 1956. Forces were 
withdrawn from Egypt in 1957, 
with major involvement of the 

United States, the Soviet Union, 
and the United Nations.  

 
Suez War 

 

1956 
 

1961 

 
Nationalization of the private 

sector 

 
On July 23, 1961, Nasser embarked on 

an unprecedented wave of 
nationalizations in Syria and Egypt 

and announced the nationalization of 
banks, insurance companies, and all 

heavy industry.  Because foreign 
nationals owned much of the industry, 

many of these people subsequently 
returned to their home countries or 

went elsewhere. 
 

1952 

 
Revolution in Egypt 

 
The Revolution in Egypt began on July 
23, 1952 with a military coup carried out 
by the Free Officers and led by General 

Naguib and Gamal Abdel Nasser. 
Initially aimed at overthrowing King 

Farouk, the revolution moved to abolish 
the constitutional monarch and 
aristocracy of Egypt and Sudan, 

establish a republic, end 
the British occupation of Egypt, and 
secure the independence of Sudan. 

 

1939 

 
World War II begins 

 
World War II began in 1939 and 
involved the vast majority of the 
world’s nations. Two opposing 

military alliances were formed: the 
Allies and the Axis. Italy, under 

Mussolini and the Axis, attempted 
to invade British-allied Egypt, but 

was defeated. Italians were 
subsequently expelled from Egypt. 

 
 
 

World War II was one of the 
most complex and devastating 

conflicts in human history. 
World War II ended in 1945, 
having fundamentally altered 
the political alignment and 

social structure of the world. 
 

World war II ends 
 

1945 



www.teach-mena.org 

Unit: Empire and Nation − Overview 

R
E

T
H

IN
K

IN
G

 T
H

E
 R

E
G

IO
N

: N
ew

 A
pp

ro
ac

he
s 

to
 9

-1
2 

U
.S

. C
ur

ri
cu

lu
m

 o
n 

th
e 

M
id

dl
e 

E
as

t a
nd

 N
or

th
 A

fr
ic

a 
 

RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on  
the Middle East and North Africa 

UNIT: 
EMPIRE AND NATION 

It is perhaps unsurprising that in our review and analysis of five of the most popular 
history textbooks assigned in U.S. high schools, the theme of Empire and Nation 
emerged. Specifically, we noticed that while attention was given to the empires that 
emerged in (and extended beyond) the MENA region, these empires were often simply 
reduced to “Muslim” empires. Certainly, many of these empires did have Muslim 
majority populations and rulers, but by naming these empires “Muslim,” the diversity 
of the region, and indeed of the empires themselves, is hidden. Furthermore, as with 
other units in the resource, we found that the writing is done from a very Eurocentric 
perspective and that the “Muslim world” – as it is often referred to in the texts – is 
portrayed as somewhat backward and often contrasted with the “modern” European 
civilization (which was never referred to as the “Christian world”). Here, modernity is 
implicitly and at times explicitly equated with ‘better’ and ‘more rational.’ This unit 
therefore seeks to broaden the view of Empire and Nation within the region by 
reflecting on the diversity of the people within the MENA region through an 
illustration of the differing styles of leadership and constructions of identity; ways of 
governing; and the treatment of minorities in response to colonialism and imperialism.  

A central objective of the unit is to challenge the notion that innovation is solely a 
Western concept. A second objective is to show the ways in which colonial encounters 
shaped the ideas of Nation in the MENA region. This is reflected through an 
examination of both secular and religious leaders in three different countries within 
the region as well as through poetry and various revolutions within the region.  

The first lesson – titled “Innovations in Empire” – examines the millet system, which 
was established to organize minorities during the Ottoman rule. The second lesson, 
“Three Leaders, Three Traits, Three Paths,” highlights both secular and religious 
leaders that galvanized their respective nations in very different ways and with very 
different understandings of nationalism. The final lesson, “Revolution Poetry,” 
explores the unique history of poetry and the role it has played in inspiring revolutions 
across the Middle East.  
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
EMPIRE AND NATION  

 

TOPIC 
Innovations in Empire  

LESSON 

OVERVIEW  
In this lesson, students will learn about empires and expansion, specifically in 
regards to the Ottoman Empire. Initially, the students will identify the 
meanings of the following word pairings: assimilation/conformity vs. 
integration/accommodation, tolerance vs. freedom, and nationalism vs. unity. 
Using these ideas, students will either agree or disagree with a series of 
statements and they will defend their choice using prior knowledge. The class 
will make connections to these discussion terms and the ways in which empires 
expand and organize. Then, in small groups, students will create a vision of a 
modern society (using pre-determined demographics or ones made by the 
teacher) and will discuss the power relations, decision-making processes, and 
values of their society. Finally, students will compare their society to the millet 
system in the Ottoman Empire. 

ESSENTIAL 

QUESTIONS 
• What are ways in which empires expanded and absorbed new populations? 
• Should assimilation be a goal for society? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Understand the pros and cons of assimilation versus autonomy within an 
Empire. 

• Understand how minority groups were organized and treated during 
Ottoman rule. 

• Understand the ways in which the millet system was innovative for its time. 

STANDARDS  

 

Common Core Standards 
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Common Core Grade 11-12: 

CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of 
information presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a question or solve a 
problem. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

Standard 2, Key Idea 2 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 3, Key Idea 1 

• Understand the development and interactions of social/cultural, political, 
economic, and religious systems in different regions of the world 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

MATERIALS  Day 1 

• Agree/disagree cards to tape on either side of the room 
• Tape 
• Demographic cards  
• Landscape (piece of blank paper) 
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Day 2 

• Overview of the Millet System handout  
• Teacher Resource: Summary of the Millet System Using Glossary Words 
• Millet system graphic organizer 
• “Our Shared Past” handout 

PROCEDURE 

DAY 1 

1. Activate Background Knowledge (15 minutes)  

• Teacher writes the following pair of words on the board and asks students to 
reflect what these words mean in the context of their lives through a free 
write.  (10 minutes) 

a. assimilation/conformity vs. integration/accommodation 

b. tolerance vs. freedom 

c. nationalism vs. unity  

• Teachers should ask a few students to share their thoughts before moving 
into the human barometer activity. (5 minutes) 

2. Human Barometer (30 minutes) 

• Teacher should post agree/disagree signs on either side of the room.  

• Teacher will then read the following statements (based on the above terms) 
and ask students whether they agree or disagree with statements. Students 
will move to either side of the room depending on whether they agree or 
disagree. Teacher will then ask each side to defend their perspective: 

a. Speaking English fluently ought to be a requirement for U.S. 
citizenship. [Assimilation] 

b. Immigration of low-skilled workers should be allowed, as they take 
jobs Americans do not want. [Tolerance] 

c. Journalists should be able to criticize the government without 
consequence.  [Freedom] 

d. All students should be required to say the Pledge of Allegiance. 
[Nationalism] 
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e. Effective decision-making is rooted in unity rather than conflict or 
debate. [Unity] 

f. Students should not be allowed to wear religious clothing or symbols 
in schools. [Conformity] 

g. Muslim students should be allowed to say their Friday prayers on 
school grounds as long as it does not interfere with class. 
[Integration/Accommodation] 

3. Debrief (20 minutes)  

• Teacher should try to make connections with what the students shared in 
their free-writes with their reactions to the statements. Teacher can start by 
asking students what they know about how societies are organized, for 
example: by wealth, ethnicity, race, age, gender, or ability.  Students might 
note that societies are organized through a division of labor and decision-
making that is rarely, if ever, equal.  Teachers may locate visual displays (see 
example resources in resources section) to illustrate the numerous and 
complex ways in which communities, societies, and even the world can be 
organized.     

• The teacher should then debrief and connect how the statements relate to 
the words on the board and to the central theme of Empire by focusing on 
social organization and how expanding the empire meant incorporating 
people from different ethnic/racial/linguistic/religious backgrounds.  

Teachers may refer to millet system teacher resource handout for ideas for 
this discussion. 

PROCEDURE 

DAY 2 

1. Refresher (5 minutes) 

• Remind students of the discussion from their last class. Re-write words on 
the board from the discussion in the last class.  

a. assimilation/conformity vs. integration/accommodation 

b. tolerance vs. freedom 

c. nationalism vs. unity  

2. Small group activity (35 minutes)   

• Explain to students that they will now be engaging in small group work as a 
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continuation of the previous class.  

• Break students into groups of four. Remind students to assign a group 
spokesperson, a note-taker, a timekeeper, and a person to keep them on 
task. Each group will be presenting their work to the class after the activity 
is over.  

• Assign each student within the group a demographic card (see suggested 
demographic cards handout. Teachers are also encouraged to create their 
own.) 

• Prompt students to review their card and think of ways to represent that 
demographic in their small groups.  Instruct students to create their vision 
of a modern society, negotiating with each other and creating a visual 
representation of what that society should look like and how that society 
should be organized.  

• Ask students to answer the following questions: 

a. Who has the power in your society?  Who is powerless? 

b. How are decisions made in your society? 

c. Using the provided landscape, visually draw your society: where do 
people live, and how much land do they own in relation to others? 

d. Decide the majority religion and language of your society (keeping in 
mind daily interactions, official business interactions, etc.).  

e. If a conflict were to break out in the region (example: an invasion or 
controversial policy), what type of system is set up to negotiate 
disputes and/or find solutions? 

f. What kind of values does the society espouse (relate to the words on 
the board)? 

3. Mini presentations (20 minutes)  

• Each group will present their society or school and highlight the decisions 
their groups made in regards to the aforementioned questions.  

4. Homework 

• Instruct students to read the description of the millet system and to fill out 
the millet system graphic organizer. Advise students to take notes on any 
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changes they would make to their society (from the activity) based on the 
reading.    

PROCEDURE 

DAY 3 

1. Review (10 minutes)  

• Ask students to review the millet system handout.  Highlight important 
aspects of the millet system to inform later discussion (see further 
references). 

2. Small group work (10 minutes)  

• Instruct students to return to their groups and review their society from the 
last class.  The group can agree to make any changes to their society based 
on what they now know about the millet system. 

3. Open discussion (20 minutes)   

• Open the class to a discussion, addressing the following questions: 

a. What was your overall vision of your society?  For example, what does 
your society (school) actually look like?   

b. How did organization of groups play a role in your modern society 
(school)?  

c. How was it similar to or different from the millet system of the 
Ottoman Empire?   

d. What were some of the group similarities and differences when this 
system was put in place during the Ottoman Empire?   

e. What made the millet system so innovative for its time? 

4. Questions for Further Reflections/Connection to Today (10 minutes) 

a. Reflecting on the group activity, what was the process like? 

b. What did it feel like to represent your demographic? Connect this to 
contemporary issues in the U.S., e.g., immigration. 

c. Reflecting on your role, how were you viewed in the group? Were 
there challenges?  For example, did you have to compromise on your 
personal vision of society?  How so? 
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c. Reflecting on your role, how were you viewed in the group? Were 
there challenges?  For example, did you have to compromise on your 
personal vision of society (school)?  How so? 

d. Did you make any changes to your society (school)? Why or why not? 

e. What are the remnants of the millet system in the MENA region?  

f. How possible or desirable is the idea of different governance for 
different minority groups? Could this model of government work 
today?  

ADDITIONAL 

RESOURCES 
• Browse:!http://depts.washington.edu/wcpc/maps_interactives  

This website provides interactive tools to illustrate the relationship between 
socioeconomic status and geography. 

 
• Browse:!http://www.theglobaleducationproject.org/mideast/info/maps.html  

This website includes contemporary and historical maps of MENA, 
including ethnic regions of Iraq.  The website also includes country profiles 
and other applicable online resources. 
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GLOSSARY 
 
Accommodation:  Individuals and groups establish harmony in circumstances that 
arise as a result of competition and/or conflict and/or differences (often considered 
synonymous with ‘adaptation’).  An example of accommodation is to acknowledge and 
observe different groups’ religious holidays.  
 
Assimilation:  The blending of two previously distinct groups into one (socially, 
culturally, and even economically). More often than not, however, the process involves 
the minority absorbing and incorporating into the culture of the majority group.  
 
Colonialism:  An imperial process in which one sovereign state gradually expands its 
territories by occupying and incorporating new territory and settling its people on 
those lands, frequently through political, psychological, and economic control. Often, 
this appropriated territory is not only geographically a long way away from the 
imperialist nation but is also equally distant from it culturally, economically, and 
politically. Traditional colonial practice was to take control over specific, 
circumscribed areas, purely in order to further colonists’ commercial (trading) interests 
and strategies.  
 
Imperialism: Any process, including military aggression, through which a nation 
establishes and enforces her rule and control over others’ lands. Imperialist expansion 
is like a race to seize control over whole (often large) areas, even when there is no 
prospect of any immediate economic benefits for the conquerors (as was the case in 
many of the areas taken over in Africa in the late 19th century). 
 
Conformity:  Individuals live up to the expectations or rules of society.  Those who 
break the rules of society, e.g., speaking or dressing differently from everyone else, 
threaten its strength and its ability to stick together (See: Unity). 
 
Empire:  A political unit having an extensive territory (typically gained through 
conquest) or comprising a number of territories or nations and ruled by a single 
supreme authority. Examples include the Akkadians, Babylonians, Persian, Romans, 
and Ottomans.   

Freedom:  The ability to think or speak or act without restraint or fear of punishment.   
 
Integration: An additive bicultural strategy in which groups are able to preserve their 
religious, cultural, and linguistic identities while fully participating in their adopted 
home country’s civic and political life. 
 
Nation: A large aggregate of people united by common descent, history, culture, 
religion, or language, inhabiting a particular country or territory with a clear 
geographical location and recognized borders. 
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Nationalism:  Serves as a form of unity (See: Unity) within a state.  Efforts are made to 
ensure that individuals are loyal and proud to be from the place they are from.  An 
example includes reciting the Pledge of Allegiance.   
 
Tolerance:  A way of treating others’ individuality with respect.  Accepting and 
appreciating the diversity of the world in an attempt to seek peace and harmony. 
 
Unity:  Ties in a group or society that bind people together as one.  These ties are 
typically based on family relationships and/or shared values. 
 
 
Sources: 
 
“Empires.” Kidipede: History and Science for Kids. 
http://www.historyforkids.org/learn/government/empires.htm 
 
Sociology Guide – A Student’s Guide to Sociology. http://www.sociologyguide.com/basic-
concepts/ 
 
“Solidarity.” Wikipedia. http://en.wikipedia.org/wiki/Solidarity 
 
Stanford Encyclopedia of Philosophy. http://plato.stanford.edu/ 
 
Teaching Tolerance. http://www.tolerance.org/about 
 
“Imperialism” (pdf). Comenius Network. http://ccll-
eu.eu/cms02/fileadmin/daten/Dateien/teaching_material/Italien/Imperialism_advanced_level_stu
dent.pdf 
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OVERVIEW OF THE MILLET SYSTEM 
 
The Ottoman Empire was born in the 15th century when the Ottomans 
conquered the eastern Byzantine Empire and its capital, Constantinople, in 1453 
under the rule of Sultan Mehmed II (pictured). By the 16th century, under 
Sultan Suleiman I, the empire reached its peak, and the Ottomans ruled parts 
of Eastern Europe, southwestern Asia, and northern Africa. 
 
As the empire grew into Europe, more and more 
non-Muslims came under Ottoman authority. For 
example, in the 1530s, over 80% of the population in 
Ottoman Europe was not Muslim. In order to deal 
with these new Ottoman subjects, Mehmed 
instituted a new system, later called the millet 
system.  
 
Under this system, each religious group was 
organized into a millet. Millet comes from the Arabic 
word for “nation,” indicating that the Ottomans 
considered themselves the protectors of multiple 
nations. The self-governing millets were created on the basis of religious 
affiliation because ideas of ethnicity and nationalism did not reach the Ottoman 
Empire until the late 19th century. The three main non-Muslim millets were 
Orthodox Christian, Jewish, and Armenian (of which the Orthodox Christian 
millet was the first and largest millet since Constantinople had historically been 
the center of the Orthodox Christian world, and still had a large Christian 
population). There was also a Muslim millet, which was “superior” compared to 
the other millets because it shared the same religion as that of the rulers. The 
Ottoman Empire related to Christians and Jews as dhimmmis, which meant that 
they were “people of the book”. As such, they were protected and allowed 
religious freedom, but were required to pay a special tax, called cizye. Thus 
religious minorities were able to maintain their customs so long as they showed 
loyalty to the sultan.  
 
Each millet was allowed to elect its own religious figure to lead them. In the 
case of the Orthodox Church, the Orthodox Patriarch (the Archbishop of 
Constantinople) was the elected leader of the millet. The leaders of the millets 
were allowed to enforce their own religion’s rules on their people. Islamic law 
(Shariah) had no jurisdiction over non-Muslims in the Ottoman Empire. The 
leader was also obliged to ensure payment of taxes and obedience to the 
empire. Each millet thus had its own administrative, social, legal, and 
educational systems. By organizing society in this way, the Ottomans made sure 
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that no single authority figure would be able to dominate the whole 
community, be it Muslim or non-Muslim. 
 
When intercommunal conflicts did arise, they were not allowed to spiral out of 
control. Most of the cases brought to court were related to matters of trade, or 
financial exchanges, members of different communities engaged in daily life. In 
cases of crime, people would be punished according to the rules of their own 
religion, not Islamic rules or rules of other religions. For example, if a Christian 
were to steal, he would be punished according to the Christian laws regarding 
theft. If a Jew were to steal, he were to be punished according to Jewish laws, 
etc. The only time Islamic law would come into account was if the criminal was 
a Muslim, or when there was a case involving two people from different millets. 
In that case, a Muslim judge was to preside over the case and judge according 
to his best judgment and common law.  
 
The millet system did not last until the end of the Ottoman Empire. As the 
empire weakened in the 1700s and 1800s, European intervention in the empire 
expanded. When the liberal Tanzimat (an attempt to “modernize” the Ottoman 
Empire) were passed in the 1800s, the millet system was abolished, in favor of a 
more European-style secularist government. The Ottomans were forced to 
guarantee vague “rights” to religious minorities, which in fact limited their 
freedoms. Instead of being allowed to rule themselves according to their own 
rules, all religious groups were forced to follow the same set of secular laws. 
This actually ended up causing more religious tension in the empire and played 
a role in its downfall. 
 
 
 
Sources: 
 
Carey, Andrea. “Millet System of the Ottoman Empire.” 
http://courses.washington.edu/disisme/Our%20Encyclopaedia/84135754-B01E-4A3A-BBA4-
8BD129E3C331.html 
 
 “Non-Muslim Rights in the Ottoman Empire.” Lost Islamic History. 
http://lostislamichistory.com/non-muslim-rights-in-the-ottoman-empire/ 

 
“Empires.” Kidipede: History and Science for Kids. 
http://www.historyforkids.org/learn/government/empires.htm 
 
“Millet System.” World History: The Modern Era. ABC-CLIO. 
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SUMMARY OF THE MILLET SYSTEM USING GLOSSARY WORDS 
(Teacher Resource) 

 
The millet system is an example of an empire – the Ottoman Empire, 
specifically – seeking to promote harmony rather than succumbing to the fate 
of so many empires before it (mainly, breaking into factions or smaller states as 
empires become too unwieldy to manage and inevitably weaken over time).  In 
that regard, the millet system was a novel system of organization that 
recognized differences among its diverse ethnic and religious groups and 
allowed religious communities within the umbrella to rule themselves since 
assimilating non-Muslims and non-Turks into Ottoman society had previously 
proved less effective.  Rather than forcing groups to conform to the majority’s 
standard, there was an underlying emphasis rooted in freedom (i.e. freedom of 
religion) and tolerance, respecting those who held different views.  While this 
rule of law might raise the question of whether or not it represents tenuous 
efforts at unity and solidarity, it certainly speaks to the value of forms of 
accommodation and integration, such as truce, mediation, and compromise as 
a means of creating and sustaining social cohesion.  However, each millet 
eventually became very independent, with its own facilities, such as schools, 
hospitals and churches. This, and the millets’ differing views, made it no longer 
possible for distinct ethnic and religious groups to continue to live 
harmoniously side by side.  Due to the rise of nationalism and the advent of 
European colonialism, the Ottoman Empire began to crumble.  
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EMPIRE AND NATION UNIT: DEMOGRAPHIC CARDS 
Suggested population demographic cards. Alternatively, teachers can 
create their own. 

Red  

5% of the population.  

Holds the majority of the 
society’s wealth.  

Highly educated (doctors, 
lawyers).  

Speak the “boca” language.  

Are monotheistic: share 
same faith as Yellow.  

Traditionally lived near the 
sea.  

Orange 

20% of the population.  

Craftsmen, artisans, 
writers, etc. 

Level of wealth is varied. 

Speak a variety of 
languages: “boca,” “fum,” 
and “bouche.”  

Follow a variety of 
religions.  

Traditionally nomadic.  

 

Yellow 

40% of the population.  

Poorest demographic of 
society. Farmers, manual 
laborers.  

Speak the language “fum.”  

Are monotheistic: share 
same faith as Red.  

Traditionally rural people.  

Have historically had 
conflicts with Green. 

Green 

35% of the population.  

Middle class. Teachers, 
public servants, police 
officers.  

Speak the language “fum.” 

Follow no religion.  

Traditionally enjoy city life.  

Have historically had 
conflicts with Yellow.  
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“OUR SHARED PAST” MILLET SYSTEM GRAPHIC ORGANIZER 

 

 Ottoman Empire Your Society 

What purpose does the millet serve? 

 
 
 
 
 
 

 

What groups constitute the millet? 

 
 
 
 
 
 
 

 

What are similarities across the 
millets? 

 
 
 
 
 
 
 

 

What are potential areas of conflict 
between the millets? 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
EMPIRE AND NATION  

 

TOPIC 
Three Traits, Three Leaders, Three Paths 

LESSON 

OVERVIEW  
In this lesson, students will create a timeline to learn about significant 
historical events in the MENA region. The class will use the timeline and 
regional maps to frame their discussion about how the region changed over the 
course of the 20th century. Using this historical knowledge, students will 
analyze speeches by Attaturk, Aflaq, and Al-Banna – leaders from Turkey, 
Syria, and Egypt respectively, to discuss their leadership styles with a specific 
focus on the various kinds of nationalism in the MENA region. 

ESSENTIAL 

QUESTIONS 
• How do ideas of empire and nation manifest in different ways? 
• What are the origins of (different forms of) nationalism in the MENA 

region? 
• Should individuals be credited for national-level changes? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Understand the ways in which colonial encounters shaped the ideas of 
nation in MENA. 

• Understand the ways in which events in particular in one place influence 
another during a similar time period. 

• Understand how particular leaders influenced the paths their respective 
states took and be able to relate it to current politics and events in the 
region. 

• Understand the diversity in manifestations of nationalism in MENA. 

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 
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CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support 
analysis of primary and secondary sources, attending to such features as the 
date and origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support 
analysis of primary and secondary sources, connecting insights gained from 
specific details to an understanding of the text as a whole.  

CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear 
the relationships among the key details and ideas. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, 
quantitatively, as well as in words) in order to address a question or solve a 
problem. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, 
both primary and secondary, into a coherent understanding of an idea or 
event, noting discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts 
written from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

• Understand the development and connectedness of Western civilization 
and other civilizations and cultures in many areas of the world and over 
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time 

Standard 2, Key Idea 2 

• Evaluate the effectiveness of different models for the periodization of 
important historic events, identifying the reasons why a particular sequence 
for these events was chosen 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

Standard 3, Key Idea 2 

• Locate and gather geographic information from a variety of primary and 
secondary sources (Taken from National Geography Standards, 1994) 

MATERIALS  Pre-Class Activity 

• Timeline Sheets / Template 
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Day 1 

• Assorted colored markers 
• Map or Maps of the MENA region 
• Homework (for each student/per group)  
• Leader bio sketch 
• Country background 
• Primary source excerpt  
• Glossary of terms (from Millet lesson) 

Day 2 

• Question Sheet 
• Graphic Organizer 

PROCEDURE 

PRE-CLASS 

ACTIVITY 

 

1. Pre-Class Activity 
• Students will contextualize and map the time period under study – from the 

Modern period to present day.  As such, there are several ways a teacher 
may wish to conduct this activity: 

Option A: 

• Assign students a country from the MENA region and instruct them to 
research and list the major events in this country’s history on the timeline 
sheets provided. A list of countries is provided below. Depending on the 
class size, the teacher may wish to assign each student a country or instruct 
several students to work on a particular country. The countries in bold are 
essential: 

• Algeria 
• Egypt 
• Iran 
• Iraq 
• Israel 
• Jordan 
• Libya 
• Lebanon 
• Morocco 
• Palestine 
• Saudi Arabia 
• Syria 
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• Tunisia 
• Turkey 
• Yemen 

• Students should also be instructed to briefly research the events that they 
find.  

Option B: 

• Provide students a list of the major events in the Middle East (see teacher 
resource handout: Modern Middle East Timeline). Ask them to research the 
ones in bold and to add any other major world events that were occurring at 
the time (e.g. World War I; independence movements in South Asia). 
Alternatively, the teacher can add these major events to the timeline 
him/herself.  

PROCEDURE 

DAY 1 

 

1. Timeline Review (35 minutes) 

• Teacher will project maps of the region or hand out a series of smaller maps 
that reflect how the region has changed over the course of the 20th century 
(If internet and smart board is available, the teacher can show the following 
90 second interactive map: Imperial History of the Middle East available at: 
http://www.mapsofwar.com/ind/imperial-history.html). Teacher will post 
large poster sheets with a timeline around the classroom. The timeline will 
have 5 (or 10) year intervals from 1900 to present day.  (5 minutes) 

• The teacher will then instruct the students to map their assigned country’s 
major events on the timeline. Each country should be represented by a 
different color on the timeline so that the events are more visually 
meaningful.  (20 minutes) 

• Once the timeline is complete, the students will be given ten minutes to 
read the timeline. (10 minutes) 

2. Discussion (15 minutes) 

• Open the class to a discussion, addressing the following questions: 

a) What were the significant events that were happening during the rise 
of leaders Attaturk, Aflaq, and Al-Banna? 

b) Were these events in isolation?  How did certain events in one 
country have an impact on other countries and/or the region at large? 
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3. Key Terms (5 minutes) 

• Teacher may wish to go over glossary with key terms (particularly 
nationalism, colonialism) and relate to this particularly lesson, which 
focuses on nationalism.  

4. Assign Homework 

• Hand out the speeches by Attaturk, Aflak, and Al-Banna to each student. 
Assign students one of the three leaders to study. Instruct them to do 
research and take notes on the leader they are focusing on. They should 
prepare a short biosketch of the leader.  

Prompt: We will be discussing nationalism in our next class. As you do your 
research, think about how ideas of empire and nation are manifested in 
different ways.   

Questions to Consider:  

a. Who was this individual? What are some of their key accomplishments? 

b. What do you know about the context in which this individual lived?  

c. What is your understanding of your assigned leader’s view of nationalism? 

d. Do you think that this individual can be single-handedly credited for 
advancing their notion (or brand) of nationalism? Why or why not? 

e. Whose voices are missing? 

f. What aspects of this nationalism do we see in contemporary world events 
focusing on the MENA region (including Turkey)?  

PROCEDURE 

DAY 2 

1. Small Group Activity (15 minutes) 

• Organize class into groups according to the leader they studied.  

• Hand out questions and graphic organizer (three groups or six groups, 
depending on class size). 

• Instruct students that they will have 15 minutes to fill out the graphic 
organizer on the leader they studied. 

2. Small group discussion (20 minutes) 
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• Instruct students to jigsaw into new groups; make sure that students 
represent all three leaders/perspectives in each group. Instruct students to 
help each other fill out the remaining graphic organizer. 

3. Open Discussion (20 minutes) 

• Discussion (refer to essential questions) 

• What aspects of nationalism do we see in contemporary world events 
focusing on the MENA region?  

• How is nationalism represented and embodied by these leaders? 

• What were major similarities and differences between three leaders? 

• What is the relationship between the actions and ideas of these leaders and 
the legacies of colonialism? 

REFLECTION

/EXTENSION 

ACTIVITIES  

 

Reflection 1:  Contemporary Nationalism 

• Teachers can lead a discussion on how students can draw from these 
materials to understand the way nationalism is constructed today or at a 
particular period the teacher wishes the students to focus on (e.g., American 
Revolution, Cold War, post-9/11, etc.).  

Extension Activity 1:  Missing Voices 

• Alert students of the most glaring connection among the three world 
leaders – they were all men.  How did women play a role during this time, 
particularly in the spirit of nationalism?  The teacher can provide the 
notable example of Umm Kulthum, “The Lady of Cairo.”  Her voice was 
revered in the MENA region as she seamlessly combined classical folk songs 
and love poems with Quranic verses (refer to the resource below).  
Encourage students to identify other women who shaped nationalistic 
efforts during this period (perhaps related to the country they researched 
for homework). 

• In addition, an entire curriculum on Um Kulthum is available from Al 
Bustan Seeds of Culture: http://albustanseeds.org/digital/kulthum/for-
educators/lesson-plans/#.Ue6CwxaPAW8. 

Extension Activity 2: Inciting Revolution Through Social Media 

• Social media played a significant role in the contemporary Arab Uprisings. 
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Aside from activists calling for revolution, Egyptian President Mohamed 
Morsi used Twitter to communicate with people. What if Attaturk, Aflaq, 
and Al-Banna had had access to social media? What kinds of things do you 
think they would tweet? In small groups, come up with five tweets for each 
leader to reflect their brand of nationalism. Then discuss the role of social 
media and revolution. Extend to discuss other popular media used during 
the contemporary revolution such as art (graffiti), music (hip-hop), etc.  

ADDITIONAL 

RESOURCES 

 

• Browse: Brief timeline of the Middle East: 
http://www.teachmideast.org/essays/28-history/42-timeline-of-the-middle-
east-in-the-20th-century 

• Listen: Um Kulthum: 
http://www.npr.org/templates/story/story.php?storyId=124612595 

• Browse: Um Kulthum curriculum 
http://albustanseeds.org/digital/kulthum/#.UlKsABZmSfQ 

• Listen: Audio of Ataturk’s 1933 speech: 
http://www.kultur.gov.tr/EN,31350/biography-of-ataturk.html 
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EMPIRE AND NATION UNIT: TIMELINE ACTIVITY 
Fill in the major political (and other relevant) events for the country you were assigned.  
 

 1910 1915 1920 1925 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     

 

 1930 1935 1940 1945 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     
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2 

!
 1950 1955 1960 1965 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     

 

 1970 1975 1980 1985 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     
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 1990 1995 2000 2005 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     

 

 2010 2015 2020 2225 

Egypt     

Iran     

Jordan     

Palestine     

Syria     

Turkey     
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CONTEMPORARY MIDDLE EAST TIMELINE RESOURCE FOR TEACHERS 
 
1918 Britain and France occupy former Ottoman Empire lands 
1919-21 Franco-Syrian War 
1919-23 Asia Minor Catastrophe, a wide-scale conflict, reshapes Anatolia as continuous 

fighting incorporates the newly founded Republic of Turkey, Armenia, France, 
Greece and numerous revolts 

1922 Egypt is granted nominal independence from the United Kingdom 
1922-23 French Mandate of Syria and Lebanon  

British Mandate for Palestine comes into effect 
Transjordan is an autonomous region under the Mandate for Palestine 

1925 Sheikh Said rebellion of Kurds against Turkey 
1927-30 Ararat rebellion of Kurds. Republic of Ararat is declared, but dissolved upon 

defeat 
1932 Kingdom of Saudi Arabia declared in unification of Najd and Hejaz 
1933-36 Tribal revolts in Iraq of Assyrians in Simele, Shia in the south, and Kurds in 

the north 
1934 Saudi-Yemeni War 
1935 Persia becomes Iran 
1937 Dersim rebellion, the largest uprising of the Kurds against Turkey. Massive 

casualties 
1939-1945 Mediterranean and Middle East Theatre 
1946 Transjordan becomes Kingdom of Jordan 
1946 Kurdish Republic of Mahabad declared along with Azerbaijan People's 

Government, but defeated by Iranian military forces and dissolved 
1947 UN General Assembly proposes to divide Palestine into an Arab and Jewish 

state 
1948 Israel declares independence and Arab-Israeli war erupts. Petroleum becomes 

important political factor 
1952 After a revolution in Egypt the monarchy is overthrown 
1952 The French begin to withdraw from Tunisia 
1953 The US overthrows the Mossadegh government by organizing a coup d'état in 

Iran 
1954 Gamal Abdel Nasser becomes president of Egypt 
1954 Central Treaty Organization 
1956 Suez Crisis 

Tunisia gains independence from the French 
1961 First Kurdish-Iraqi War erupts in north Iraq 
1963 Ba’ath Party comes to power in Iraq under the leadership of General Ahmad 

Hasan al-Bakr and Colonel Abdul Salam Arif 
1964 Abdul Rahman Arif stages military coup in Iraq against the Ba’ath Party and 

brings his brother, Abdul Salam Arif, to power 
1967 Six-Day War. Israel occupies Sinai, Golan heights, West Bank, and Gaza 
1967 Kurds revolt in Western Iran. The revolt is crushed 
1968 Ba’athists stage second military coup under General Ahmed Hassan al-Bakr, 
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Saddam Hussein is made vice president of Iraq 
1970 Gamal Abdel Nasser dies, Anwar Sadat becomes president of Egypt 
1971 The Aswan High Dam is completed with Soviet help in finance and 

construction 
Independence of Kuwait, Qatar, Bahrain, and the UAE 

1973 Yom Kippur War 
1974 The PLO is allowed to represent the people of Palestine in the UN 
1974-75 Second Kurdish-Iraqi War 
1975-90 Lebanese Civil War 
1976 Syria invades Lebanon 
1978 Camp David Accords 
1979 Iranian Revolution 

Israel-Egypt Peace Treaty 
Saddam Hussein becomes president of Iraq 

1980-89 Iran-Iraq War results in 1-1.25 million casualties. Iraq uses chemical weapons 
against Iran and rebel Kurds. Large scale economic devastation and surge in oil 
prices affect the global world economy 

1981 Murder of Anwar Sadat 
1982 Israel invades Lebanon 
1987-1990 First Intifada 
1991 The Gulf War 
1993 Oslo Accords 
1994 Civil war in Yemen 
2000 Israeli troops leave Lebanon 
2003 The 2003 Iraq War 
2004-10  Sa’dah insurgency in Yemen 
2005 Syrian troops leave Lebanon as a result of the Cedar Revolution 
2006 The 2006 Israel-Lebanon conflict 

Saddam Hussein executed for “crimes against humanity” 
2010- Arab Uprisings 
 
 
 
Source: 
Adapted from Wikipedia: http://en.wikipedia.org/wiki/Timeline_of_Middle_Eastern_history. 
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TENTH ANNIVERSARY OF THE FOUNDATION OF THE REPUBLIC 

Excerpts from speech delivered by Kemal Ataturk on the 

Tenth Anniversary of the Foundation of the Republic 

Delivered on the 29th of October at the Ankara Hippodrome 

 
The Turkish Nation! 
 
We are in the fifteenth year of the start of our way of liberation. This is the greatest day 
marking the tenth year of our Republic. 
 
May it be celebrated. 
 
At his moment, as a member of the great Turkish nation, I feel the deepest joy and excitement 
for having achieved this happy day. 
 
My citizens, 
 
We have accomplished many and great tasks in a short time. The greatest of these is the 
Turkish Republic, the basis of which is the Turkish valiancy and the great Turkish culture. 
 
We owe this achievement to the cooperative progress of the Turkish nation and its valuable 
army.  However, we can never consider what we have achieved to be sufficient, because we 
must, and are determined to, accomplish even more and greater tasks. We shall raise our 
country to the level of the most prosperous and civilized nations of the world. We shall endow 
our nation with the broadest means and sources of welfare. We shall raise our national culture 
above the contemporary level of civilization. 
 
Thus, we should judge the measure of time not according to the lax mentality of past 
centuries, but in terms of the concepts of speed and movement of our century. 
 
Compared to the past, we shall work harder. We shall perform greater tasks in a shorter time. 
I have no doubt that we shall succeed in this, because the Turkish nation is of excellent 
character. The Turkish nation is intelligent, because the Turkish nation is capable of 
overcoming difficulties of national unity, and because it holds the torch of positive sciences. 
 
I must make it clear with due emphasis, that a historical quality of the Turkish nation, which 
is an exalted human community, is its love for fine arts and progress in them. This is why our 
national ideal is to constantly foster and promote, with all means and measures, our nation's 
excellent character, its tireless industriousness, intelligence, devotion to science, love for fine 
arts and sense of national unity. 
 
This ideal, which very well suits the Turkish nation, will enable it to succeed in performing 
the civilized task falling on it in securing true peace for all mankind. 
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The Great Turkish Nation, you have heard me speak on many occasions over the last fifteen 
years promising success in the tasks we undertook. I am happy that none of my promises have 
been false ones which could have shaken my nation’s confidence in me. 
 
Today, I repeat with the same faith and determination that is will soon be acknowledged once 
again by the entire civilized world that the Turkish nation, who has been progressing towards 
the national ideal in exact unison, is a great nation. Never have doubted that the great, but 
forgotten, civilized characteristic and the great civilized talents of the Turkish nation, will, in 
its progress henceforth, rise like a new sun from the high horizon of civilization for the future. 
 
The Turkish nation, 
 
I express my heartfelt wish that you will celebrate, after each decade elapsing into eternity, 
this great national day, in greater honor, happiness, peace and prosperity. 
 
How happy is the one who says “I am a Turk.” 
 
 
 
Source: http://www.columbia.edu/~sss31/Turkiye/ata/ata.html 
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THE NEW ARAB GENERATION 

Michel Aflaq !! 

Excerpt from lecture: In Memory of the Arab Prophet 

 Delivered on the 5th of April 1943 at the University of Damascus 

 
Dear attendees, 
 
We are today celebrating the memory of the hero of the Arabs and Islam, an Islam that has 
been born through pains – Arab pains – and these pains have come back to the land of the 
Arabs much more fiercely and deeply today than anything the old Arabs of the Jahiliyah had 
known. So this should inspire in us a cleansing corrective revolution such as the one carried 
(before) by the banner of Islam. There is no one to accomplish this but the new Arab 
generation, who alone can understand its need and is capable of carrying it through. That is 
because the pains of the present have prepared this generation to take on the responsibility of 
this revolution, driven by the love for their land and its history, and enabling them to discover 
its spirit and direction. 
 
We members of the new Arab generation carry a non-political message that is based on faith 
and ideology, not theories and rhetoric. We are not afraid of that sectarian group that carries 
foreigners’ weapons, that is driven by a chauvinistic hatred of Arabism, because Allah, nature, 
and history stand on our side. They do not understand us because they are foreign to us. They 
are foreign to the concepts of truth, substance, and heroism and are a small, insignificant, and 
superficial forgery. 
 
Those who will understand us are only those with life experiences who understand the life of 
Muhammad from the inside of its moral experience and in its historical destiny. Only the 
earnest, who reject lies, hypocrisy, back-stabbing, and gossip in every step they take, will 
overcome these obstacles and keep advancing, increasing their vigor as they move ahead. 
Only those who suffer will understand us, those who have been infused with the bitterness of 
their pain and the blood of their wounds, and envision a positive scenario of the future of 
Arab life, a picture which we wish to be happy and content, rising strongly, filled with luster 
and purity. 
 
Only the believers will understand us, those true believers in Allah. We may not be seen 
making a show of praying with those praying or fasting with those fasting, but we believe in 
Allah because we are in dire need of His guidance. Our burden is heavy, and our path is 
difficult, and our goals are distant. We arrived at this faith and did not start with it. We gained 
it through hardship and pain, and we did not inherit it nor receive it as an inheritance in 
traditional ways. For those reasons, this conviction, this faith is very precious to us because we 
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have ownership of it and it is the fruit of our hard labor. 
 
I cannot imagine a young Arab man who comes to understand the harm that has penetrated 
the heart of his nation and realizes the dangers that threaten its future, especially those 
coming from outside it, and at the same time, fails to realize that the Arab nation should 
continue its life to fulfill the message it has not completed as of yet, and to realize its potential 
which it has not completely fulfilled yet, and that the Arabs have not spoken yet all that they 
should speak, and have not done yet all that it is in their power to do. 
I can not imagine that such a young man will relinquish the belief in God, which is the belief 
in truth and the necessary victory of what is true, and will fail to dedicate himself to work in 
the path of ensuring the victory of that which is truth. 
 
 
 
Translated by Mr. Ziad Shaker el Jishi, and revised by Mr. Husayn al Kurdi, Mrs. Xavière Jardez, and 
Ms. M. Yoshinari.  
 
Source (and for full text): http://albaath.online.fr/English/Aflaq-00-In-Memory-of-the-Arab-
Prophet.htm 



                                www.teach-mena.org 

Unit: Empire and Nation        
Lesson: Three Traits, Three Leaders, Three Paths – Handout 3 5 

R
E

T
H

IN
K

IN
G

 T
H

E
 R

E
G

IO
N

: N
ew

 A
pp

ro
ac

he
s 

to
 9

-1
2 

U
.S

. C
ur

ri
cu

lu
m

 o
n 

th
e 

M
id

dl
e 

E
as

t 
an

d 
N

or
th

 A
fr

ic
a 

THE 50-POINT MANIFESTO OF HASSAN AL-BANNA 

1936 (Excerpts from 50 points) 

 
A. Political, judicial and administrative sectors 
 
1- An end to party rivalry, and a channeling of the political forces of the nation into a common 
front and a single phalanx. 
2- A reform of the law, so that it will conform to Islamic legislation in every branch. 
3- A strengthening of the armed forces, and an increase in the number of youth groups; the 
inspiration of the latter with zeal on the bases of Islamic jihad. 
4- A strengthening of the bonds between all Islamic countries, especially the Arab countries, 
to pave the way for practical and serious consideration of the matter of the departed 
Caliphate. 
5- The diffusion of the Islamic spirit throughout all departments of the government, so that all 
its employees will feel responsible for adhering to Islamic teachings. 
6- The surveillance of the personal conduct of all its employees, and an end to the dichotomy 
between the private and professional spheres. 
8- An end to bribery and favoritism, with consideration to be given only to capability and 
legitimate reasons [for advancement]. 
9- Weighing all acts of the government acts in the scales of Islamic wisdom and doctrines; the 
organization of all celebrations, receptions, official conferences, prisons and hospitals so as 
not to be incompatible with Islamic teaching; the arranging of work-schedules so that they 
will not conflict with hours of prayer. 
 
B. Social and educational sectors 
 
2- Treatment of the problem of women in a way which combines the progressive and the 
protective, in accordance with Islamic teachings, so that this problem - one of the most 
important social problems - will not be abandoned to the biased pens and deviant notions of 
those who err in the directions of deficiency or excess. 
14- The confiscation of provocative stories and books that implant the seeds of skepticism in 
an insidious manner, and newspapers which strive to disseminate immorality and capitalize 
indecently on lustful desires. 
20- The annexation of the elementary village schools to the mosques, and a thoroughgoing 
reform of both, as regards employees, cleanliness, and overall custodial care, so that the young 
may be trained in prayer and the older students in learning. 
21- The designation of religious instruction as a basic subject in all schools, in each according 
to its type, as well as in the universities. 
22- Active instigation to memorize the Qur’an in all the free elementary schools; making this 
memorization mandatory for obtaining diplomas in the areas of religion and (Arabic) 
language; the stipulation that a portion of it be memorized in every school. 
24- The cultivation of the Arabic language at every stage of instruction; the use of Arabic 
alone, as opposed to any foreign language, in the primary stages. 
25- The cultivation of Islamic history, and of the national history and national culture, and the 
history of Islamic civilization. 
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27- An end to the foreign spirit in our homes with regard to language, manners, dress, 
governesses, nurses, etc.; all these to be Egyptianized, especially in upper class homes. 
28- To give journalism a proper orientation, and to encourage authors and writers to 
undertake Islamic, Eastern subjects. 
 
Economic sector 
 
1- The organization of zakat (charity) in terms of income and expenditure, according to the 
teachings of the magnanimous Sacred Law; invoking its assistance in carrying out necessary 
benevolent projects, such as homes for the aged, the poor, and orphans, and strengthening 
the armed forces. 
2- The prohibition of usury, and the organization of banks with this end in view. Let the 
government provide a good example in this domain by relinquishing all interest due on its 
own particular undertakings, for instance in the loan-granting banks, industrial loans, etc. 
 
 
 
Source: http://pointdebasculecanada.ca/articles/1456.html 
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GRAPHIC ORGANIZER: THREE TRAITS, THREE LEADERS, THREE PATHS 
 
Use (primary) evidence and quotes to support your responses. 

 

 
Attaturk  
(Turkey) 

Aflaq  
(Syria) 

Al-Banna  
(Egypt) 

What significant events 
occurred during the time in 
which these individuals were 
coming to power?  

 
 
 

  

Describe their particular view 
(or brand) of nationalism.  

 
 

  

List three specific actions they 
took that illustrate their views 
of nationalism. 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
EMPIRE AND NATION  

 

TOPIC 
Revolutionary Poetry 

LESSON 

OVERVIEW  
The lesson will begin with a brief discussion about the contemporary Arab 
Uprisings using video clips, images and newspaper articles. Students will read 
three poems from the 1920s and they will identify language in the poem that 
refers to revolution, uprising, dissatisfaction, etc. Students will discuss how the 
poems apply to the recent uprisings and they will end the lesson with a free 
write session in which they must agree or disagree with a historian’s statement 
and support their opinion using evidence from the poems and the class 
discussion. 

ESSENTIAL 

QUESTIONS 
• What are reasons for revolutions? 
• When is a revolution over? What happens afterwards? 
• In what ways does popular culture reflect people’s lives from a particular 

historical period? 

LESSON 

OBJECTIVES  

 

Learners will be able to  

• Understand the importance of studying history to understand current 
events.  

• Understand the varying catalysts for revolution. 
• Understand the value and role that popular culture plays in revolution.  

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
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origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, connecting insights gained from specific 
details to an understanding of the text as a whole.  

CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear 
the relationships among the key details and ideas. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, 
both primary and secondary, into a coherent understanding of an idea or event, 
noting discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts 
written from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history  

Standard 2, Key Idea 2 

• Evaluate the effectiveness of different models for the periodization of 
important historic events, identifying the reasons why a particular sequence 
for these events was chosen 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Analyze evidence critically and demonstrate an understanding of how 
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circumstances of time and place influence perspective 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze different interpretations of important events, issues, or 
developments in world history by studying the social, political, and 
economic context in which they were developed; by testing the data source 
for reliability and validity, credibility, authority, authenticity, and 
completeness; and by detecting bias, distortion of the facts, and propaganda 
by omission, suppression, or invention of facts (Taken from National 
Standards for World History) 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National 
Geography Standards, 1994) 

MATERIALS  • Poems 
• Free write handout 

PROCEDURE 

DAY 1 

 

1. Activate Background Knowledge (10 minutes) 

• Teacher begins class by asking students if they have ever heard of the Arab 
Uprisings (aka “The Arab Spring”). 

a. If no one has, teacher explains briefly that the Arab Uprisings began 
in Tunisia and spread across the MENA region.  

b. If some have, teacher can follow by asking whether this was the first 
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revolution of its kind in MENA.  

c. Teacher will then explain that there have in fact been several Egyptian 
revolutions (if students have done Lesson 2, with the timeline, then 
the teacher can refer to that). The teacher will briefly discuss the 
Egyptian Revolution of 1919 when the Egyptians joined together to 
oust the British and the Tunisian Revolution of 1954 when Tunisia 
gained independence from the French (and even these were not the 
first revolutions in the region).  

d. The teacher will then move the discussion to the more contemporary 
Arab Uprisings. Teacher may wish to use a short video clip or share 
images/newspaper articles that provide an overview of the Arab 
Uprisings (see further resources section for ideas).  

2. Poetry and the Arab Uprisings (10 minutes) 

• Hand out poems and instruct students to read the poems in silence. 

• Prompt students to underline any words that stand out to the students. In 
particular, students should think of the words that they can connect to 
revolution, uprisings, dissatisfaction with the status quo, etc.  

3. Discussion: Before Revolution (15 minutes) 

• Discussion questions: 

a. What stands out for you in the first two poems? 

b. What is the driving force idea or emotion behind the poems? 

c. Verses from these poems have been heard in the more recent Arab 
Uprisings. How can these readings of the revolution in the early 20th 
century be applied to the recent revolutions in the MENA region (for 
example, Egypt)?  

4. Discussion: After Revolution (25 minutes) 

• Discussion questions: 

a. This third poem was written several years after the Egyptian 
Revolution. What kinds of issues does this poem raise?  

b. Do you think the revolution was a success? 
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c. What do you think inspired al-Shabi to write these poems?  

d. What do you think he hoped this poem might achieve?  

e. Why do you think al-Shabi’s poem was evoked during the more 
recent Arab Spring? 

f. What emotions are evoked when you read these poems? 

g. Why might poetry be such a powerful tool? 

h. Can you think of other instances in which poetry has been used in 
politics? 

i. The contemporary Arab Uprisings began in Tunisia and then spread 
to other parts of the MENA region (and beyond), including Egypt. 
What can these poems teach us about what we might expect after the 
Arab Uprisings? 

5. Free Writings (5 minutes) 

• Hand out sheet with Basheer Nafi quote (alternatively, teacher can 
project/write it on the board). 

 “My feeling is that we are witnessing a second wave of the Arab 
liberation movement... In the first wave, the Arabs liberated 
themselves from colonial powers and foreign domination. I think 
now, the very heart of the Arab world, the backbone of the Arab 
world, is leading the move towards freedom and democracy and 
human rights.” From Al-Jazeera interview with historian Basheer 
Nafi: http://blogs.aljazeera.com/blog/middle-east/live-blog-311-egypt-
protests. 

• Instruct students to spend five minutes making a case on whether they 
agree with this statement based on what they’ve learned from the poems 
today (and from their own personal knowledge of the Arab Uprisings).  

ADDITIONAL 

RESOURCES 

 

• Read: “Arab spring: an interactive timeline of Middle East 
protests”:  http://www.theguardian.com/world/interactive/2011/mar/22/middl
e-east-protest-interactive-timeline 
 

• Read: “Arab Spring, Fall, and After: An update on the leaders and 
countries where protests have turned violent” 
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(summaries):   http://www.nytimes.com/interactive/2011/11/23/world/middleea
st/Arab-Spring-and-Fall.html?scp=5&sq=arab%20spring&st=cse 

• Watch: “How the Arab Spring began” (BBC video clip): 
http://www.bbc.co.uk/news/world-middle-east-16212447 

• Browse: What does the Arab Spring mean to young people?  Students 
submit photos and add a reflection 
(slideshow):  http://www.pbs.org/newshour/extra/speakout/world/jan-
june12/arabspring_01-20.html 

• Watch: A one-hour 2011 episode from Al Jazeera’s monthly program 
Empire.  The episode explores topics like the catalyst of Tunisia, the impact 
of youth activism & social media, the influence and control of the media, 
the role of the West, democratization, etc. (YouTube): 
http://www.youtube.com/watch?v=QxY87ZkT6l8 

• Read: Occupy Wall Street to compare the Arab Spring to other ongoing 
social movements (slide show): 
http://www.nytimes.com/slideshow/2011/10/03/us/20111004-OCCUPY.html 

• Read: The Arab Spring: http://kellogg.nd.edu/outreach/arabspring.shtml 

Poetry, Art, Music 

• “The Poetry of Revolution” (Huffington Post): 
http://www.huffingtonpost.com/john-lundberg/the-poetry-of-
revolution_b_828282.html 

• “The Poetry of Revolt” (Jaddaliya): 
http://www.jadaliyya.com/pages/index/506/ 

• “Tunisian Poet’s Verses Inspire Arab Protesters” (NPR): 
http://www.npr.org/2011/01/30/133354601/Tunisian-Poets-Verses-Inspire-
Arab-Protesters 

• “Tunisia’s Lessons in Revolution” (The Egyptian Independent): 
http://www.egyptindependent.com/opinion/tunisias-lessons-revolution 

• Translations of Abu al-Qasim al-Shabi’s “If the People Wanted Life One 
Day”: http://arablit.wordpress.com/2011/01/16/two-translations-of-abu-al-
qasim-al-shabis-if-the-people-wanted-life-one-day/ 

• Hip-Hop’s response to the Arab Awakening: 
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http://www.movements.org/blog/entry/soundtrack-of-the-arab-awakening/ 

• “The Revolution has a Soundtrack”: http://www.aaiusa.org/blog/entry/The-
Revolution-Has-A-Soundtrack/ 

• “Art Attack: How Graffiti Was Used to Condemn the Regime’s Oppression 
in Egypt”: http://www.independent.co.uk/news/world/middle-east/art-
attack-how-graffiti-was-used-to-condemn-the-regimes-oppression-in-egypt-
8533466.html 

• Alternate translations of the poems are available at 
http://aasilahmad.net/abu-al-qasim-al-shabi-the-poet-of-the-tunisia-and-
egyptian-revolution/ 
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REVOLUTIONARY POETRY 
 
Before Revolution: 
The two poems below are written by the Tunisian poet Abul Qasim al-Shabi 
(1909-1934), in the late 1920s during which time the French still ruled Tunisia. 
These poems later inspired the revolution of 1956 that led to Tunisia’s 
independence from the French and could also be heard in the streets of 
Tunisia during the protests that led to the 2011 Arab Spring.  
 
 

To the Tyrants of the World 
Abul Qasim al-Shabi 

 
Imperious despot, insolent in strife, ) 

Lover of ruin, enemy of life! ) 
You mock the anguish of an impotent land ) 

Whose people’s blood has stained your tyrant hand, ) 
And desecrate the magic of this earth,  

sowing your thorns, to bring despair to birth, ) 
Patience! Let not the Spring delude you now, ) 
The morning light, the skies’ unclouded brow; ) 

Fear gathers in the broad horizon’s murk ) 
Where winds are rising, and deep thunders lurk; ) 

When the weak weeps, receive him not with scorn— ) 
Who soweth thorns, shall not his flesh be torn? ) 

Wait! Where you thought to reap the lives of men, ) 
The flowers of hope, never to bloom again, ) 

Where you have soaked the furrows’ heart with blood, ) 
Drenched them with tears, until they overflowed, ) 

A gale of flame shall suddenly consume, ) 
A bloody torrent sweep you to your doom! 

 
Translated into English by AJ Arberry 

 
 

Will to Live (excerpt) 
Abul Qasim al-Shabi 

 
If one day, a people desire to live, 

then fate will answer their call 
And their night will then begin to fade, 

and their chains break and fall. 

 
Translated into English by Elliot Colla  
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After Revolution: 
The Egyptian poet Bayram al Tunisi (1893-1961) wrote this poem in the late 
1920s or early 1930s, a few years after the Egyptian revolution of 1919 that led to 
independence from the British. In it, Bayram al Tunsi expresses his 
disappointment with the Wafd party (which he had originally supported) and 
attacks class differences between the haves and the have-nots in Egypt. 
 
 

The Egyptian Worker  
Bayram al-Tunisi 

 
Why do I walk barefoot, while I sew your shoes? 

Why is my bed bare, while I fluff your mattresses? 
Why is my house a ruin, while I build your cupboards? 

Is this my destiny? 
God will settle accounts with you! 

You live in houses on high. 
I build them. 

You sleep in brocaded sheets. 
I weave them. 

You own wheels of gold. 
I make them run. 

By God, it is not envy. 
But I do remind you. 

From dawn to dusk the hammer is in my hands. 
I bear this burden all the same until my day of rest. 

The son of the streets is clothed, while I dress in rags. 
You shun my steps. 

And I recoil from addressing you. 
Why do you tear me down, when I build up your glory? 

I clothe you in cotton and linen. 
On my burial day my family finds no shroud for me, 

Not even sympathy, as I leave you forever. 
 
 

Translated by Joel Beinin in his article  
“Writing Class: Workers and Modern Egyptian Colloquial Poetry (Zajal)” 
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REVOLUTION POETRY – FREE WRITE 
 
“My feeling is that we are witnessing a second wave of the Arab liberation 
movement... In the first wave, the Arabs liberated themselves from colonial 
powers and foreign domination. I think now, the very heart of the Arab 
world, the backbone of the Arab world, is leading the move towards 
freedom and democracy and human rights.”  
 
From Al-Jazeera interview with historian Basheer Nafi 

Based on what we have learned about revolutions in the MENA region in class and 
your own knowledge of the Arab uprisings, what do you think of this statement? Do 
you agree with Basheer Nafi? Explain your answer.  
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RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on  
the Middle East and North Africa  

UNIT: 
POLITICAL AND SOCIAL MOVEMENTS 

Our review of commonly used World History textbooks found that textbook authors 
often excluded key social and political movements throughout the Middle East and 
North Africa (MENA).  When the topics were discussed, our analyses found that they 
were often framed from a Eurocentric vantage point, and they solely highlighted the 
effects of these movements on international affairs and external interests.  These 
framings correspond to how public protest in the MENA region is typically 
represented, and tend to neglect how and why social and political movements begin, as 
well as what significance they hold, from the perspectives of those who participate in 
them.  Given the current groundswell of protest and political activism throughout the 
region, we believe that it is important for teachers and students to critically engage 
with the rich history of anticolonial protest and movements for greater accountability 
and rule of law that have characterized the region since the 19th century.  This may in 
turn foster a deeper understanding of current events by providing a historical context 
for previous political movements and struggles for justice. 
 
The lessons in this unit have been designed with the several interrelated objectives in 
mind: 

• To critically interrogate dominant representations of political thought in MENA 
as symptoms of a “clash of civilizations” or recurring bouts of “Muslim rage”  

• To link political and social movements with the specific social, economic, 
historical, and political circumstances in which they have occurred 

• To highlight how ordinary citizens have played a role in shaping social and 
political developments in the region 

• To provide opportunities for student-directed learning to critically consider the 
political history of the region from different vantage points 

 
As they participate in these lessons, students and teachers will have opportunities for 
critical reflection and to connect the past to the present.  A diverse range of readings, 
historical documents, video footage, and political cartoons provide students with new 
opportunities to supplement, challenge, and go beyond the content in their textbooks 
with respect to social and political movements in the Middle East.  The activities in the 
lessons are similarly designed to provide students with opportunities to consider 
history from more than one perspective, and as a result, challenge the authority of a 
text or prevailing cultural representation.   
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
POLITICAL AND SOCIAL MOVEMENTS  

 

TOPIC 
“Free Trade” and the Colonial Roots of Revolt   

LESSON 

OVERVIEW  

 

In groups, students will research two case studies (Persia and Egypt) and they 
will present their findings to the class. Using this information, the class will 
discuss the political and economic impacts of colonialism and how these 
historical experiences have shaped political views in the region. Finally, students 
will use images from the 1919 Egyptian Revolution and 19th century Persia to 
analyze how the images convey popular sentiment and how they complement the 
texts they read.  

ESSENTIAL 

QUESTIONS 
• How did the expansion of European colonialism affect Middle Eastern 

economies? 
• What role did trade play in the growth of European empires? 
• Why did different people and groups mobilize against colonialism? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Understand that “empire” is a concept that is defined, discussed, and 
understood in different ways 

• Examine the relationship between military conquest and economic 
concessions 

• Understand how practices of empire and colonialism were linked to economic 
protest and larger anti-colonial political movements  

• Examine two historical social movements and forms of protest against foreign 
rule  

STANDARDS  Common Core Standards 
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 Common Core Grade 9-10: 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a 
text; determine whether earlier events caused later ones or simply preceded 
them. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear the 
relationships among the key details and ideas. 

CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, quantitatively, 
as well as in words) in order to address a question or solve a problem. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, both 
primary and secondary, into a coherent understanding of an idea or event, noting 
discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the development and connectedness of Western civilization and 
other civilizations and cultures in many areas of the world and over time 

• Analyze historic events from around the world by examining accounts written 
from different perspectives 
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• Understand the broad patterns, relationships and interactions of cultures and 
civilizations during the particular eras and across eras 

Standard 2, Key Idea 2 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments in world history  

Standard 3, Key Idea 1 

• Understand the development and interactions of social/cultural, political, 
economic and religious systems in different regions of the world 

• Analyze how the forces of cooperation and conflict among people influence 
the division and control of the Earth’s surface (Taken from National Geography 
Standards, 1994) 

Standard 4, Key Idea 1 

• Analyze the effectiveness of the varying ways in which societies, nations, and 
regions of the world attempt to satisfy their basic needs and wants by utilizing 
scarce resources 

• Explain how economic decision making has become global as a result of an 
interdependent world economy 
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MATERIALS  • Graphic Organizer: Egypt and Persia Case Study 
• Guardian article “So-called free trade talks should be in the public, not 

corporate interest”: http://www.guardian.co.uk/business/economics-
blog/2013/jul/05/free-trade-talks-public-corporate-interest  

• Materials for the Persia Case Study 
a. “Concessions in the Qajar Period.” Encyclopedia Iranica: 

http://www.iranicaonline.org/articles/concessions#pt2  
b. “Iranian resistance to Tobacco Concession, 1891-1892”: 

http://nvdatabase.swarthmore.edu/content/iranian-resistance-tobacco-
concession-1891-1892  

c. “Iranian Women and the Struggle for Democracy: The Tobacco Boycott 
and the Constitutional Revolution”: 
http://www.pbs.org/wgbh/pages/frontline/tehranbureau/2010/04/iranian-
women-and-the-struggle-for-democracy-i-the-pre-revolution-era.html  

d. Handout: Photos from 19th Century Persia: 
• Materials for the Egypt Case Study 

a. Egypt-Muhammad Ali, 1805-48: 
http://www.mongabay.com/history/egypt/egypt-muhammad_ali,_1805-
48.html  

b. “Egyptians Campaign for Independence, 1919-1922”: 
http://nvdatabase.swarthmore.edu/content/egyptians-campaign-
independence-1919-1922  

c. “The Egyptian Revolution of 1919”: http://www.saylor.org/site/wp-
content/uploads/2011/08/HIST351-10.3.1-Egyptian-Revolution-of-1919.pdf 

d. Handout: Photos from the 1919 Egyptian Revolution  

PROCEDURE 

DAY 1 

1. Opening Activity: Warm up and brainstorm (5-10 minutes) 

• Teachers can open this activity by telling students that in 1872, Nasir al-Din 
Shah, the ruler of Persia (present day Iran, which should be shown on a map 
if students do not know where it is), granted an enormous economic 
concession to a British man named Baron Julius de Reuter (the eponymous 
founder of the Reuters news service).  This deal was issued in part because 
the Shah of Iran was in a weak financial position, and maintaining his lavish 
royal lifestyle required large sums of money.  In exchange for a percentage of 
future profits to the royal court, this deal would have given Reuter exclusive 
rights to carry out business ventures in Persia, including the creation of a 
national bank, the construction of railways and mines, and the development 
of land irrigation, among other activities. Had it lasted, this concession would 
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have given Reuter an enormous amount of economic power in Persia, but it 
was cancelled at the objection of the Russian government, which viewed the 
concession as damaging to their own interests in Persia.  Reuter was later 
offered a smaller, more modest concession to build the Imperial Bank of 
Persia.  Ask the students to consider this vignette and try to connect it to the 
present day by posing the following question for discussion: 

a. What would happen if the government today made a deal to sell the 
rights and control of our communications, banks, utilities, roads, 
airports, etc. to one individual or private entity?  

b. What are some of the effects that such a deal would have? 

• You may also ask students to consider what might happen when a 
government cannot control economic activity. Have students record their 
ideas on the board so that all of their responses are visible to their peers.  
Following this warm up activity, teachers may introduce the essential 
questions of this unit, and explain the aims and process of the lesson. 

2. Main Activity:  Two Case Studies  

• Divide the class into halves. One group will work on Persia, the other on 
Egypt.  Students should use their graphic organizers to cull information from 
the given materials for their assigned case study.  Students can be assigned to 
smaller sub-groups to read each source more deeply, and share and discuss 
their findings within their larger group. 

PROCEDURE  

DAY 2 

1. Main Activity:  Two Case Studies  

• Each group will be given 10-15 minutes apiece to report their findings to the 
entire class.  Students may use the information they included in their graphic 
organizers to organize their presentation.  Each group should elect a small 
team of speakers to present their findings.  Students working on the other 
case study can use this opportunity to ask clarifying questions of the 
presenting group, and to add information about the second case to their 
graphic organizers.    

• Following the presentations, the teacher can facilitate a broader discussion 
that encourages a comparative understanding of the two case studies.  Some 
possible topics for this broader discussion may include the following: 

a. What long-term impacts do you think colonialism had on the 
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economic and political development of these two countries?  

b. How do you think these historical experiences have shaped political 
views in Egypt and Iran, and other countries in the region that have 
had experiences with European colonialism?   

c. What did you learn during this activity that you found to be 
surprising? 

• Collectively, ask students to look photos from the 1919 Egyptian Revolution 
Handout and describe and interpret the images—what do they tell us about 
popular sentiment, and who participated?  

• Similarly, students can look at the photos from 19th century Persia and 
describe and interpret the images—how do these images complement the 
texts the students read? 

Assessment:  

• There are different assessment possibilities for this lesson.  Two suggestions 
are listed below. 

Option A: 

• Connections to Today: Following the case study activity and discussion of the 
two cases, students can read the Guardian article “So-called free trade talks 
should be in the public, not corporate interest”: 
http://www.guardian.co.uk/business/economics-blog/2013/jul/05/free-trade-
talks-public-corporate-interest  

• This opinion piece by Nobel Prize winner Joseph Stieglitz critically examines 
the United States’ refusal to give up cotton subsidies in the latest round of 
WTO talks, and the negative effect this position has on small farmers in 
lower-income countries. In reading this article, students should write a 2-3 
page response paper on how they see the practices of free trade described in 
the news article connecting to the historical cases of Egypt and Persia.  They 
can utilize the information gathered in their graphic organizers to supply 
evidence and examples as they construct their arguments.  

Option B: 

• Opportunity for Independent Study:  
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During the 19th century, European powers often made use of their militaries 
to negotiate trade agreements that were favorable to their economic interests.  
Some of these treaties include: 

a. The 1813 Gulistan Treaty between Persia and Russia 

b. The 1828 Turkmanchay Treaty between Persia and Russia  

c. The 1838 Balta-Liman Treaty (also known as the Anglo-Ottoman 
Treaty of 1838) 

d. The 1857 Treaty of Paris between Persia and the UK 

• As an independent study, students may go online to learn more about these 
treaties, as well as the circumstances and conflicts that set the stage for them.  
They can also learn about the political, economic, and social implications of 
these treaties, including political and social movements that emerged as a 
result of these developments.  Teachers may consult the following texts to 
select relevant excerpts for students to read, or to adapt material to create 
handouts or summaries for students.  

a. Quataert, Donald. The Ottoman Empire, 1700-1922. Cambridge, U.K.: 
Cambridge University Press, 2000.  

b. Bonakdarian, Mansour. Britain and the Iranian Constitutional 
Revolution of 1906-1911: Foreign Policy, Imperialism, and Dissent. 
Syracuse: Syracuse University Press, 2006. 

c. Keddie, Nikki. Qajar Iran and the Rise of Reza Khan, 1796-1925. Costa 
Mesa, Calif.: Mazda Publishers, 2012. 

• Students can create a 3-5 page report on one or more of these treaties, and 
should strive to incorporate and make use of maps, photos, and artifacts in 
their reports.  

ADDITIONAL 

RESOURCES 
• Read: Chapter 1: “Who is an imperialist?” from Empire by Stephen Howe. 

This text presents a concise but advanced overview of the idea of “empire,” 
and key definitions of terms such as empire, imperialism, and colonialism. 
Students can use this text as a reference to learn more about the concepts and 
also to learn about some key historical examples of empire and colonialism. 

• Read: The Strangling of Persia by W. Morgan Shuster.  Shuster was an 
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American advisor who served as Imperial Treasurer to the Qajar government 
in Persia following the 1906 Constitutional Revolution in Iran.  Shuster was 
removed from his position after only a year, due to objections by the British 
government.  Shuster’s book is a valuable primary source, offering a personal 
narrative on the role of the British and Russian governments in shaping 
Iranian politics.  Full text available online at 
http://archive.org/details/stranglingofpers001925mbp  

• Read: Naguib Mahfouz’s novel Palace Walk, paying special attention to his 
descriptions of protest during the 1919 revolution.  Students can address the 
following question: How does a fictionalized account of the Revolution 
compare to the non-fiction materials used in class to introduce the topic? 

• Browse: The Travelers in the Middle East Archive (TIMEA) is a digital archive 
that focuses on Western interactions with the Middle East, particularly travels 
to Egypt during the 19th and early 20th centuries. TIMEA offers electronic texts 
such as travel guides, museum catalogs, and travel narratives, photographic 
and hand-drawn images of Egypt, historical maps, and interactive GIS 
(Geographic Information Systems) maps of Egypt and Cyprus. In addition, 
TIMEA provides educational modules that set the materials in context and 
explore how to conduct historical research: http://timea.rice.edu. 
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GRAPHIC ORGANIZER FOR EGYPT AND PERSIA CASE STUDY ACTIVITY 
 

QUESTIONS PERSIA EGYPT ADDITIONAL 
NOTES 

What might be 
some reasons for 
Britain wanting to 
keep weak rulers in 
place in Persia and 
the Ottoman 
Empire?  
 

    

What economic 
advantages did 
Britain enjoy in 
Egypt and Persia as 
a result of such 
arrangements (i.e., 
weak rulers)? 
 

   

How did economic 
concessions and free 
trade agreements 
impact the local 
economies in Egypt 
and Persia?  
 

   

How did the 
Egyptian and 
Iranian public 
pressure their 
governments and 
resist colonial rule, 
specifically during 
the Tobacco Protest 
and Constitutional 
Revolution in Iran, 
and the 1919 
Revolution in 
Egypt? 
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PHOTOS FROM 19TH CENTURY PERSIA 

 

Russian and British Spheres of Influence in 19th Century Persia 

 
 

The Harmless Necessary Cat: Russian Bear, British Lion, and Persian Cat 
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PHOTOS FROM THE 1919 EGYPTIAN REVOLUTION  
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Source: Images from Baron, Beth. Egypt as a Woman: Nationalism, Gender, and Politics. 2007. 
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RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 
!

UNIT: 
POLITICAL AND SOCIAL MOVEMENTS 

TOPIC 
Nationalization of AIOC in Iran, 1951-53 

LESSON 

OVERVIEW  
At the beginning of class, students will respond to the central questions for the 
lesson: Do countries have the right to control their own resources? Should an 
outside country be able to keep most of the profits from the resources of 
another country? After discussing their opinions, the class will break into three 
groups (Iranian Advocates, British Advocates, and the Hague Tribunal) to 
prepare for a class debate on the nationalization of the oil industry in Iran. Each 
group will use research to construct their argument. The lesson will conclude 
with a class debate in which students present their arguments, ask clarifying 
questions, and come to a decision regarding the nationalization of Iranian oil. 

ESSENTIAL 

QUESTIONS 
• How was nationalization linked to Iranian sovereignty (independence)?   
• Who stood to gain from such acts, and who stood to lose? 

LESSON 

OBJECTIVES  

 

Learners will be able to: 

• Explore the ethical dimensions of foreign ownership of sovereign resources 
• Engage students in collaborative inquiry 
• Reinforce critical thinking through comparative analysis and public debate 
• Make use of artifacts and historical sources to synthesize an evidenced-based 

position 
• Articulate and analyze alternative viewpoints   

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 
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CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of the information. 

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
ideas develop over the course of the text. 

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a 
text; determine whether earlier events caused later ones or simply preceded 
them. 

CCSS.ELA-Literacy.RH.9-10.8 Assess the extent to which the reasoning and 
evidence in a text support the author’s claims. 

CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same 
topic in several primary and secondary sources. 

Common Core Grade 11-12: 

CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary that makes clear the 
relationships among the key details and ideas. 

CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, 
quantitatively, as well as in words) in order to address a question or solve a 
problem. 

CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, both 
primary and secondary, into a coherent understanding of an idea or event, 
noting discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the development and connectedness of Western civilization and 
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other civilizations and cultures in many areas of the world and over time 

• Analyze historic events from around the world by examining accounts 
written from different perspectives 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history 

Standard 2, Key Idea 2 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 4 

• Identify historical problems, pose analytical questions or hypotheses, 
research analytical questions or test hypotheses, formulate conclusions or 
generalizations, raise new questions or issues for further investigation 

• Interpret and analyze documents and artifacts related to significant 
developments in world history  

• Analyze different interpretations of important events, issues, or 
developments in world history by studying the social, political, and economic 
context in which they were developed; by testing the data source for 
reliability and validity, credibility, authority, authenticity, and completeness; 
and by detecting bias, distortion of the facts, and propaganda by omission, 
suppression, or invention of facts (Taken from National Standards for World 
History) 

Standard 3, Key Idea 1 

• Understand the development and interactions of social/cultural, political, 
economic and religious systems in different regions of the world 

Standard 4, Key Idea 1 

• Analyze the effectiveness of the varying ways in which the societies, nations, 
and regions of the world attempt to satisfy their basic needs and wants by 
utilizing scarce resources 
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• Understand the nature of scarcity and how nations of the world make 
choices which involve economic and social costs and benefits 

MATERIALS  • Time Man of the Year Mohammad Mossadegh: 
http://mohsen.banan.1.byname.net/content/republished/doc.public/politics/ir
an/mossadeq/1951TimesManOfTheYear/main.pdf  

• New York Times timeline: 
http://partners.nytimes.com/library/world/mideast/041600iran-coup-
timeline.html  

• British political cartoons from the 1950s  
• Historical overview: 

http://www.coldwar.org/articles/50s/iranian_overthrow.asp 
• Text of D’Arcy Concession: 

http://20thcenturymiddleeast.wikispaces.com/file/view/d_Arcy+Oil+Concessi
on.pdf  

• Overview of how and why the British navy went from coal to oil: 
http://www.epmag.com/archives/digitalOilField/5911.htm 

• Oil nationalization in Iran: 
http://www.iranchamber.com/history/oil_nationalization/oil_nationalization.p
hp  

• Poem by Allen Ginsburg: “Subliminal” 
• Graphic Organizer 
• Optional: History of BP (“First Oil, Early History, Throughout World War 

II, Post War”): http://www.bp.com/en/global/corporate/about-bp/our-
history.html  

PROCEDURE 

DAY 1 

1. Opening Activity: Taking a Position (10 minutes) 

• Have students spend ten minutes writing their thoughts in response to the 
following questions: 

a. Do countries have a right to control their own resources?  

b. Should an outside country be able to keep most of the profit from the 
resources of another country? 

2. Share and Discuss Student Responses (10-15 minutes) 

• Take time to hear from the students and to elicit some discussion.  Direct the 
students to get up and move to different corners of the room to physically 
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create a spectrum of responses.  Once students position themselves, engage 
them in discussion.  Who felt that countries should control their own 
resources? Who disagreed with that position?  What reasons do they give to 
support their positions?    

3. Introduce Coming Activity (5 minutes) 

• Break students into the following three groups and introduce the coming 
activity. 

a. Iranian Advocates 

b. British Advocates (British government, Anglo-Iranian Oil Company 
officials) 

c. Hague Tribunal 

• These groups represent important parties in the oil nationalization dispute 
between Iran and the United Kingdom.  Each group will assume the role 
they have been assigned to make a case for whether the Iranian government 
had a right to nationalize its oil industry in 1951.  Each group should make 
use of the materials above (readings, cartoons, NYT timeline, etc.) to 
construct an argument.    

PROCEDURE 

DAY 2-3 

1. Review the Evidence, Construct an Argument 

• The three groups of students will use the same materials in order to find 
evidence for and construct their argument.  Together, they will review the 
material and compile information in the graphic organizer.  This will allow 
students to decide how to create their arguments for or against 
nationalization (and anticipate their opponent’s arguments as well).  Students 
assigned to the Tribunal will do the same, but will have a separate role in the 
debate activity. Students may use the archival materials to understand the 
representations of Iranians, and to shed light on how they were perceived by 
the English and American media.   

PROCEDURE 

DAY 4 

1. Assessment-Presentation and Public Debate on Nationalization of Oil 

• This will be a peer-driven assessment centered on the question introduced at 
the beginning of the week:  
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a. Do countries have a right to control their own resources?  

b. Should an outside country be able to keep most of the profit from the 
resources of another country? 

• The Iranian side will argue for nationalization, while the British side will 
argue against. Each side will have an equal amount of time in which to make 
their arguments. Students should use their graphic organizers to reference 
the material and provide specific examples to support their arguments.  
Students should also use their graphic organizers to take notes on the points 
made by each side and their use of evidence. 

2. Activity structure and timeframe (40-60 minutes)  

• If possible, ask for a student volunteer from another class to serve as a 
timekeeper.  If this is not possible, students in the Tribunal group should 
take turns serving as the timekeepers for each segment.  It should be 
different students to ensure that one student is not responsible for 
timekeeping the entire period, which will limit their ability to participate in 
the activity. 

3. Iranian Group presents their case (7-10 minutes) 

• Students define the issue, identify the importance of the issue, and explain 
the larger implications of the issue. They will use the material to provide 
evidence for their positions. 

4. Clarifying Questions from British Group (3-5 minutes) 

• This time can be used to ask about sources and ask clarifying questions, in 
order to gather more information from the opposing group that will help the 
British group strengthen their argument.  

5. British Group Presents their case (7-10 minutes)  
• Students define the issue, identify the importance of the issue, and explain 

the larger implications of the issue. They will use the material to provide 
evidence for their positions. 

6. Clarifying Questions from Iranian Group (3-5 minutes) 

• This time can be used to ask about sources and ask clarifying questions, in 
order to gather more information from the opposing group that will help the 
Iranian group strengthen their argument.  
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7. Iranian Rebuttal (4-6 minutes) 

• During the rebuttal, the group will critique the British group’s arguments 
and show the weaknesses therein.  Did the British group refute the claims 
made by the Iranian side?      

8. British Rebuttal (4-6 minutes)  

• During their rebuttal, the British group will critique the Iranian arguments 
and show the weaknesses therein.  Did the Iranians compellingly consider all 
of the evidence? 

9. The Tribunal’s decision (10-15 minutes) 

• In this group, the students will also assess the material using the graphic 
organizers, and will also take notes on how each side uses and presents the 
arguments.    

• The tribunal group will “recess” to deliberate the arguments, discuss a 
verdict, and present it with an explanation of their reasoning, as well as an 
appraisal of the strengths and weaknesses of both sides’ arguments. 

PROCEDURE  

DAY 5 

1. Recap and Reflect (30-45 minutes) 

• Students can be organized by groups to engage in a class-wide discussion.   

a. What did you think about the process?   

b. What materials were most useful in making the case?  

c. What sources of information would have been helpful to have?   

d. How did the class process compare to actual history (see the 
summary of ICC judgment in additional resources)?   

e. After hearing both sides of the argument, how do you understand 
the acts of nationalization now?   

f. How have your views changed?   

• As a concluding point, remind the students that in 1953, the British and 
American governments organized a coup d’état against the Iranian 
government and overthrew Mossadegh, restoring the Shah to power.  Ask 
the students what kind of impact that might have had on the relations 
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between the US and Iran. 

Additional opportunity for reflection 

• Look at the BP company history webpage: 
(http://www.bp.com/en/global/corporate/about-bp/our-history/history-of-
bp.html). Why do you suppose that they neglect to mention the coup as part 
of their company history?  Do you agree with the characterization of the 
D’Arcy concession as a “gentleman’s agreement”? 

• Read Allen Ginsburg’s poem “Subliminal.”  Ask students to consider what 
he is lamenting—how might their particular character or group respond to 
the poem? 

ADDITIONAL 

RESOURCES  
• Read: Kinzer, S. All the Shah’s Men. Hoboken: John Wiley and Sons, 2003. 

• Read: Time magazine articles from the Mossadegh era: 
http://www.mohammadmossadegh.com/news/time-magazine/  

• Browse: International Court of Justice summary of Anglo-Iranian Oil Co. 
(United Kingdom v. Iran) verdict: http://www.icj-
cij.org/docket/index.php?sum=82&code=uki&p1=3&p2=3&case=16&k=ba&p3
=5  

 

 

 

 

 

 

 

 

 

 



The d'Arcy Oil Concession

Between the Government of His Imperial Majesty the Shah of Persia, of the one part, and William Knox 
d'Arcy, of independent means, residing in London at No. 42, Grosvenor Square (hereinafter called "the 
Concessionnaire") of the other part;
The following has by these presents been agreed on and arranged-viz.:

Article 1. The Government of His Imperial Majesty the Shah grants to the concessionnaire by these 
presents a special and exclusive privelege to search for, obtain, exploit, develop, render suitable for trade, 
carry away and sell natural gas petroleum, asphalt and ozokerite throughout the whole extent of the Persian 
Empire for a term of sixty years as from the date of these presents.

Article 2. This privelege shall comprise the exclusive right of laying the pipelines necessary from the 
deposits where there may be found one or several of the said products up to the Persian Gulf, as also the 
necessary distributing branches. It shall also comprise the right of constructing and maintaining all and any 
wells, reservoirs, stations, pump services, accumulation services and distribution services, factories and 
other works and arrangements that may be deemed necessary.

Article 3. The Imperial Persian Government grants gratuitously to the concessionnaire all uncultivated lands 
belonging to the State which the concessionnaire's engineers may deem necessary for the construction of 
the whole or any part of the above-mentioned works. As for cultivated lands belonging to the State, the 
concessionnaire must purchase them at the fair and current price of the province.
The Government also grants to the concessionnaire the right of acquiring all and any other lands or 
buildings necessary for the said purpose, with the consent of the proprietors, on such conditions as may be 
arranged between him and them without their being allowed to make demands of a nature to surcharge the 
prices ordinarily current for lands situate in their respective localities.
Holy places with all their dependencies within a radius of 200 Persian archines are formally excluded.

Article 4. As three petroleum mines situate at Schouster, Kassre-Chirine, in the Province of Kermanschah, 
and Daleki, near Bouchir, are at present let to private persons and produce an annual revenue of two 
thousand tomans for the benefit of the Government, it has been agreed that the three aforesaid mines shall 
be comprised in the Deed of Concession in conformity with Article 1, on condition that, over and above the 
16 per cent mentioned in Article 10, the concessionnaire shall pay every year the fixed sum of 2,000 (two 
thousand) tomans to the Imperial Government.

Article 5. The course of the pipe-lines shall be fixed by the concessionnaire and his engineers.

Article 6. Notwithstanding what is above set forth, the privelege granted by these presents shall not extend 
to the provinces of Azerbadjan, Ghilan, Mazendaran, Asdrabad, and Khorassan, but on the express 
condition that the Persian Imperial Government shall not grant to any other person the right of constructing a 
pipe-line to the southern rivers or to the South coast of Persia.

Article 7. All lands granted by these presents to the concessionnaire or that may be acquired by him in the 
manner provided for in Articles 3 and 4 of these presents, as also all products exported, shall be free of all 
imposts and taxes during the term of the present concession. All material and apparatuses necessary for the 
exploration, working and development of the deposits, and for the construction and development of the pipe-
lines, shall enter Persia free of all taxes and Custom-House duties.

Article 8. The concessionnaire shall immediately send out to Persia and at his own cost one or several 
experts with a view to their exploring the region in which there exist, as he believes, the said products, and 
in the event of the report of the expert being in the opinion of the concessionnaire of a satisfactory nature, 
the latter shall immediately send to Persia and at his own cost all the technical staff necessary, with the 
working plant and machinery required for boring and sinking wells and ascertaining the value of the property.

Article 9. The Imperial Persian Government authorises the concessionnaire to found one or several 
companies for the working of the concession.
The names, "statutes" and capital of the said companies shall be fixed by the concessionnaire, and the 
directors shall be chosen by him on the express condition that, on the formation of each company, the 
concessionnaire shall give official notice of such information to the Imperial Government, through the 
medium of the Imperial Commissioner, and shall forward the "statutes", with information as to the places at 
which such company is to operate. Such company or companies shall enjoy all the rights and priveleges
granted to the concessionnaire, but they must assume all his engagements and responsibilities.



Article 10. It shall be stipulated in the contract between the concessionnaire, of the one part, and the 
company, of the other part, that the latte is, within the term of one month as from the date of the formation of 
the first exploitation company, to pay the Imperial Persian Government the sum of 20,000 sterling in cash, 
and an additional sum of 20,000 sterling in paid-up shares of the first company founded by virtue of the 
foregoing article. It shall also pay the said Government annually a sum equal to 16 per cent of the annual net 
profits of any company or companies that may be formed in accordance with the said article.

Article 11. The said Government shall be free to appoint an Imperial Commissioner, who shall be consulted 
by the concessionnaire and the directors of the companies to be formed. He shall supply all and any useful 
information at his disposal, and he shall inform them of the best course to be adopted in the interest of the 
undertaking. He shall establish, by agreement with the concessionnaire, such supervision as he may deem 
expedient to safeguard the interests of the Imperial Government.
The aforesaid powers of the Imperial Commissioner shall be set forth in the "statutes" of the companies 
created.
The concessionnaire shall pay the Commissioner thus appointed an annual sum of 1,000 sterling for his 
services as from the date of the formation of the first company.

Article 12. The workmen employed in the service of the company shall be subject to His Imperial Majesty 
the Shah, except the technical staff, such as the managers, engineers, borers and foremen.

Article 13. At any place in which it may be proved that the inhabitants of the country now obtain petroleum 
for their own use, the company must supply them gratuitously with the quantity of petroleum that they 
themselves got previously. Such quantity shall be fixed according to their own declarations, subject to the 
supervision of the local authority.

Article 14. The Imperial Government binds itself to take all and any necessary measures to secure the 
safety and the carrying out of the object of this concession of the plant and of the apparatuses, of which 
mention is made, for the purposes of the undertaking of the company, and to protect the representatives, 
agents and servents of the company. The Imperial Government having thus fulfilled its engagements, the 
concessionnaire and the companies created by him shall not have power, under any pretext whatever, to 
claim damages from the Persian Government.

Article 15. On the expiration of the term of the present concession, all materials, buildings and apparatuses 
then used by the company for the exploitation of its industry shall become the property of the said 
Government, and the company shall have no right to any indemnity in this connection.

Article 16. If within the term of two years as from the present date the concessionnaire shall not have 
established the first said companies authorised by Article 9 of the present agreement, the present 
concession shall become null and void.

Article 17. In the event of there arising between the parties to the present concession any dispute of 
difference in respect of its interpretation or the rights or responsibilities of one or the other of the parties 
therefrom resulting, such dispute or difference shall be submitted to two arbitrators at Tehran, one of whom 
shall be named by each of the parties, and to an umpire who shall be appointed by the arbitrators before the 
proceed to arbitrate. The decision of the arbitrators or, in the event of the latter disagreeing, that of the 
umpire shall be final.

Article 18. This Act of Concession, made in duplicate, is written in the French language and translated into 
Persian with the same meaning.
But, in the event of there being any dispute in relation to such meaning, the French text shall alone prevail.

From James Gelvin, The Modern Middle East (New York: Oxford University Press, 2005), 154-156.
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GRAPHIC ORGANIZER FOR OIL AND NATIONALIZATION DEBATE  
 

SOURCE 
Possible Pro-
Nationalization 
Aspects of Source   

Possible Anti-
Nationalization 
Aspects of 
Source 

Information 
From This 
Source Used in 
Iranian 
Argument 

Information 
From This 
Source Used in 
British 
Argument 

Additional Notes 

TIME 
Magazine: Man 
of the Year 
Mohammad 
Mossadegh 

     

New York 
Times Timeline 

     

Historical 
British political 
cartoons 

     

Coldwar.org 
Historical 
Overview 
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D’Arcy 
Concession 

     

Article on 
British Navy 
going from coal 
to oil 

     

Iran Chamber 
text: “Oil 
Nationalization 
in Iran” 

     

Allen Ginsburg, 
“Subliminal” 

     

 
Feel free to take notes on additional sheets of paper as needed. 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
POLITICAL AND SOCIAL MOVEMENTS 

 

TOPIC 
More than “Muslim Rage”: Popular Depictions of Public Opinion in MENA 

LESSON 

OVERVIEW  
In the first part of the lesson, students will view clips from Argo and Planet of the 
Arab. Based on the clips, students will discuss common themes, how people are 
depicted, how certain depictions can contribute to the “Otherizing” of a group, 
and how this might lead to the development of a rationale for political action in 
MENA. Students will read “The Roots of Muslim Rage” and discuss the 
limitations of making religion the main cause of political action and public 
opinion. In part two, students will read an excerpt from the graphic novel 
Persepolis. While reading, students will take notes on how the author describes 
the political opposition to the Shah and the different kinds of people who 
protested his rule. Finally, students will examine the Newsweek piece “Muslim 
Rage.” The class will discuss the hashtag #muslimrage, which emerged on 
Twitter following the story. Students will have time to search for #muslimrage on 
Twitter and respond to what they found by sharing the tweets that most 
transformed or destabilized the meaning of the events. They will also analyze and 
discuss how the use of social media can affect the impact of public events.  

ESSENTIAL 

QUESTIONS 
• How do media representations both shape and reflect our 

understandings of political currents in MENA?  
• How is public opinion in MENA often depicted by Western media 

sources?   
• How might our understandings change by looking at how people from 

the region and the diaspora use media to respond to these depictions 
and/or represent themselves? 

LESSON Learners will be able to 
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OBJECTIVES  

 

• Gain experience in critical media analysis by examining popular 
representations of public opinion and political thought in MENA across 
print, visual, and digital formats 

• Recognize recurring representations of public opinion as “Muslim rage” 
across different media formats 

• Critically and comparatively discuss the limitations of religious identity as 
a one-size-fits-all category of analysis 

• Explore and articulate alternate viewpoints through online research 

STANDARDS  

 

Common Core Standards 

Common Core Grade 9-10: 

• CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis 
of primary and secondary sources, attending to such features as the date and 
origin of the information. 

• CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate summary of how key events or 
ideas develop over the course of the text. 

• CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in 
a text; determine whether earlier events caused later ones or simply preceded 
them. 

• CCSS.ELA-Literacy.RH.9-10.4 Determine the meaning of words and phrases as 
they are used in a text, including vocabulary describing political, social, or 
economic aspects of history/social science. 

• CCSS.ELA-Literacy.RH.9-10.5 Analyze how a text uses structure to emphasize 
key points or advance an explanation or analysis. 

• CCSS.ELA-Literacy.RH.9-10.8 Assess the extent to which the reasoning and 
evidence in a text support the author’s claims. 

• CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same 
topic in several primary and secondary sources. 

Common Core Grade 11-12: 

• CCSS.ELA-Literacy.RH.11-12.2  Determine the central ideas or information of 
a primary or secondary source; provide an accurate summary that makes clear 
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the relationships among the key details and ideas. 

• CCSS.ELA-Literacy.RH.11-12.3  Evaluate various explanations for actions or 
events and determine which explanation best accords with textual evidence, 
acknowledging where the text leaves matters uncertain. 

• CCSS.ELA-Literacy.RH.11-12.4 Determine the meaning of words and phrases 
as they are used in a text, analyzing how an author uses and refines the meaning 
of a key term over the course of a text (e.g., how Madison defines faction in 
Federalist No. 10). 

• CCSS.ELA-Literacy.RH.11-12.5 Analyze in detail how a complex primary 
source is structured, including how key sentences, paragraphs, and larger 
portions of the text contribute to the whole. 

• CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of 
information presented in diverse formats and media (e.g., visually, 
quantitatively, as well as in words) in order to address a question or solve a 
problem. 

• CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, 
both primary and secondary, into a coherent understanding of an idea or event, 
noting discrepancies among sources. 

New York State Standards 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts written 
from different perspectives 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history 

Standard 2, Key Idea 2 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 
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Standard 2, Key Idea 3 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments in world history  

• Analyze different interpretations of important events, issues, or developments 
in world history by studying the social, political, and economic context in 
which they were developed; by testing the data source for reliability and 
validity, credibility, authority, authenticity, and completeness; and by 
detecting bias, distortion of the facts, and propaganda by omission, 
suppression, or invention of facts (Taken from National Standards for World 
History) 

MATERIALS  • Persepolis. Graphic novel. Sections 1-7. 
• Introductory sequence to the film Argo (2012): 

http://www.youtube.com/watch?v=_6RGeqNFaQM  
• Planet of the Arabs: http://www.youtube.com/watch?v=Mi1ZNEjEarw  
• Lewis, Bernard. “The Roots of Muslim Rage.” Atlantic Monthly (1990): 

http://www.theatlantic.com/magazine/archive/1990/09/the-roots-of-muslim-
rage/304643/?single_page=true  

• “They Hate Us Because of Their Religion”: 
http://thinkprogress.org/media/2012/09/17/856741/joe-scarborough-on-the-
entire-muslim-world-they-hate-us-because-of-their-religion/  

• “Meet AbdelRahman Mansour Who Made 25 January A Date to Remember,” 
Jadaliyya: http://www.jadaliyya.com/pages/index/9772/meet-abdelrahman-
mansour-who-made-25-january-a-dat  

• Newsweek magazine cover: “Muslim Rage,” September 12, 2012: 
http://www.huffingtonpost.com/2012/09/17/newsweek-muslim-rage-
cover_n_1890124.html 

• Graphic Organizer 

Optional  

• Ali, Ayaan Hirsi. “Muslim Rage & The Last Gasp of Islamic Hate.” Newsweek 
(2012): http://www.thedailybeast.com/newsweek/2012/09/16/ayaan-hirsi-ali-on-
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the-islamists-final-stand.html  

PROCEDURE 

DAY 1 

1. Opening Activity (25-30 minutes)  

• Set the stage by discussing with students how different media constitute an 
important source of information about the world. Paraphrasing Arthur Miller, 
the media is “a nation talking to itself.” Screen the Argo and Planet of the 
Arabs video clips for the students.  As students view the videos, they should 
write down the ways in which Iranians and Arabs are represented. They will 
use these notes to participate in the ensuing discussion. (15 minutes) 

• After the students have seen the clips, ask them to discuss the common 
themes that emerge from the visual imagery.  What stood out to the students?  
What is the dominant emotional state of the people depicted in these videos? 
How might this contribute to the “Otherizing” of a group? How might this 
connect to a rationale for political action in MENA, according to these videos? 
(10-15 minutes) 

2. A Textual Analysis (25-30 minutes) 

• Have students read Bernard Lewis’ “The Roots of Muslim Rage” (15-20 
minutes). As they read, have students use the graphic organizer to identify the 
reasons Lewis gives for why the “Muslim World” hates “the West.”  Ask them 
to try to identify points of similarity in the article and in the videos they have 
just viewed.  

• After finishing the article, students should use the information collected in 
their graphic organizers to provide examples and engage in a broader 
discussion about the reading and the videos (10-15 minutes).  Some possible 
questions to consider for a class-wide discussion: 

a. What are your thoughts on the interchangeable way in which 
Lewis uses the terms “Muslim world/lands of Islam” and “the 
Middle East?” What does this suggest about identity in the Middle 
East?   

b. What are the limits of making religion the main force of political 
action and public opinion? How would one then describe local 
politics in terms of a “Christian rage” or a “Jewish rage”? How 
would such a characterization be perceived?  

c. Thinking about your own experiences, what might get lost in 
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overemphasizing religion as an explanation for how and why 
people think and act? 

d. What problems can we anticipate if, instead of religion, we used 
race or gender or socioeconomic status to explain how people act? 

3. Homework: Read sections 1-7 from the graphic novel Persepolis.  Students 
should take notes on how the author describes the political opposition to the 
Shah of Iran, and which kinds of people were protesting the Shah’s rule. 

PROCEDURE  

DAY 2 

1. Opening Activity (10 minutes) 

• Have students share their reactions to Persepolis.  Ask students for their 
thoughts, and whether seeing an Iranian perspective on the Iranian 
Revolution has changed their understanding of that period in history. Have 
the students discuss the different social and political groups mentioned in 
Persepolis that opposed the Shah’s rule. 

2. Optional Transition (5 minutes) 

• Screen the clip “They Hate Us Because of Their Religion”: 
http://thinkprogress.org/media/2012/09/17/856741/joe-scarborough-on-the-
entire-muslim-world-they-hate-us-because-of-their-religion/. Ask students for 
their reactions to the argument made by the journalist, and what larger 
message it is sending to the viewing audience.   

3. Main Activity (35-40 minutes) 

• Use the Newsweek cover (“Muslim Rage”) as a hook to introduce the next 
activity.  Ask students for their initial thoughts on the image and what 
messages it conveys.  Explain to the students that Newsweek magazine tried to 
start a social media discussion of the cover photo and story by encouraging 
readers to use the hashtag #muslimrage.  See further references below for 
additional context on this if needed.  Tell the students that a lot of people 
used the hashtag following the release of the story, but not in the way that was 
envisioned by the magazine.   Breaking students into small groups (as 
accessibility to computers will allow), have them search twitter.com for tweets 
using the hashtag #muslimrage. Ask them to write down examples of tweets 
that most transformed or destabilized meaning. Students should search 
Twitter for 10-15 minutes. 

• Afterwards, have the students write their favorite tweets on the board and/or 
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read them aloud to their classmates.  Ask the students to consider how their 
tweets (and those of their classmates) could challenge the power of traditional 
media (newspapers, television, magazines, etc.) to shape debates about social 
issues.  What happens when media becomes interactive? What possibilities 
exist for everyday people to change or challenge media representations? 

4. Concluding Activity (10 minutes) 

• Screen the AbdelRahman Mansour interview for students.  If time permits, 
ask them how they would compare this interview and its depiction of social 
organizing and protest with those that are more commonly visible in 
American media. 

5. Assessment 

• There are different ways to assess how students understand the limits of using 
religion as an explanation for politics in MENA.  The multiple chances for 
critical discussion provide opportunities for formative assessment.  Below are 
some other possible assessment approaches that show engagement with the 
essential questions and mastery of the learning objectives. 

a. Option 1: Students could write a short essay (2-3 pages) about 
how Marjane Satrapi’s depiction of the revolution in Persepolis 
contrasts with the one shown in Argo.  How did their 
understanding of the Iranian Revolution change after reading 
Persepolis?  

Optional: Students can combine the reading of Persepolis with 
Chapter 3 from Maziar Behrooz’s Rebels with a Cause: The Failure of 
the Iranian Left. 

b. Option 2: Reflecting on the in-class #muslimrage activity and the 
AbdelRahman Mansour interview, students may write about how 
social media provides possibilities to move beyond simple 
consumption of the news.  In what ways does the “Day of Rage” 
Rahman called for on January 25, 2011 differ from the typical 
depictions of “Muslim rage?”   

c. Option 3: To show what they have learned across these different 
activities, students can write a short essay detailing how they will 
respond the next time someone tries to explain MENA politics and 
public opinion as “Muslim rage.”  What strategies will they use to 
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illustrate the limitations of religious identity as a one-size-fits-all 
category of analysis? 

ADDITIONAL 

RESOURCES  
• Discuss: Global Connections: Connecting Questions: 

http://www.pbs.org/wgbh/globalconnections/mideast/questions/types/index.ht
ml   
What are some typical misperceptions and stereotypes Westerners hold about 
Islam and MENA, and vice versa? 

• Read: Chapter 3 of Maziar Behrooz’s Rebels with a Cause: The Failure of the 
Iranian Left for further information on the Iranian Revolution and the role of 
leftist organizations and student movements in Iranian politics before and 
after the Revolution. 

• Read:  Chapter 2 of Edward Said’s Covering Islam, for further information and 
context on how the media treated the Iranian revolution and hostage crisis. 

• Watch: Edward Said lecture on the “Clash of Civilizations”: 
http://www.youtube.com/watch?v=boBzrqF4vmo&list=PL61E0C4CFC1B7328
F&index=1  

• Read: “Newsweek's 'MUSLIM RAGE' Cover Draws Angry Protest”: 
http://www.huffingtonpost.com/2012/09/17/newsweek-muslim-rage-
cover_n_1890124.html for Newsweek magazine cover image, additional 
context on the Newsweek article, and coverage of “Muslim Rage” after the 
Libya bombing of the U.S. Consulate in Benghazi. 

• Read: “Days of Rage” by Steven Coll: 
http://www.newyorker.com/talk/comment/2012/10/01/121001taco_talk_coll 
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GRAPHIC ORGANIZER: MORE THAN “MUSLIM RAGE” 
 
Please fill out the graphic organizer about each source as you read the article.  
You will use these observations to participate in the discussion.  
 
Source  Key points on Hatred of 

West  
Depictions of MENA 
and Muslim people 

 
“The Roots of 
Muslim Rage” 
 
 
 

  

 
Argo 
 
 
 
 
 
 
 
 
 

  

 
Planet of the Arabs 
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RETHINKING THE REGION: 

New Approaches to 9-12 U.S. Curriculum on the Middle East and North 
Africa 

UNIT: 
ARTS AND TECHNOLOGY 

This unit offers students an opportunity to engage in their own historical reading of the arts 
and technology through images, music, and texts that represent some of the varied forms of 
cultural production and innovation that have emerged from the Middle East and North Africa 
(MENA) during different historical periods. The lessons focus on artistic and scientific 
pursuits that highlight the social and political engagement of MENA peoples and illustrate the 
circulation of ideas about innovation and social change. 

Importantly, this unit seeks to address a critical gap in the ways that MENA peoples have been 
portrayed in contemporary US World History textbooks. An analysis of high school textbooks 
revealed that historical narratives commonly obscure the active role and contributions of 
peoples in the region to the advancement of social, political, cultural, and scientific change, 
within and beyond the region. Furthermore, the role of MENA peoples as producers of 
culture and innovation is largely absent in these texts. Indeed, the portrayal of key events 
often conceals the vibrant political and social discussion underway in the MENA region 
during certain periods. As such, US World History textbooks do not adequately reflect the 
contestation, struggles, and rational debates of the region’s peoples, nor the production, 
interaction, engagement, and circulation of ideas that constitute a shared past. 

The lessons in this unit invite students to reconsider the sources that historians have 
traditionally used to construct the past and the ways in which arts and technologies reveal 
alternative narratives about the social, political and economic conditions of a period and the 
movement of ideas across time and space. By examining samples of visual arts, popular music, 
and scientific innovations, students will reflect on historical narratives, including how the 
history of science and ideas has been narrated. Why might the contributions of particular 
groups or world regions be underrepresented in these accounts? How might these accounts 
be revised to better reflect the rootedness of ideas in the interactions among a number of 
societies? What does an analysis of the circulation of ideas through the arts and technology 
reveal about cultural representation? What does it reveal about our shared past? 

The lessons in this unit draw on multiple disciplines. Where appropriate and possible, 
teachers may wish to collaborate with teachers of music, art, and science for cross-disciplinary 
thematic instruction. 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
ARTS AND TECHNOLOGY 

 

TOPIC 
Arabic Music Across Time and Space 

LESSON 

OVERVIEW  
Students will listen to two popular pieces of music by Egyptian musician and 
composer Sayed Darwish (1892-1923) and examine the lyrics to the songs. 
Students will explore the social, political, and economic context of his artistic 
production, in particular, the period surrounding the Egyptian Revolution of 
1919. They will learn that Sayed Darwish’s many songs have since been 
reinterpreted and performed by countless musicians from different countries of 
MENA and elsewhere over the last century. These songs have been translated 
into various genres of music including, more recently, hip-hop, techno, and 
hard rock. Widely known across the region, Darwish’s songs are performed by 
the region’s most notable artists as often as they are sung at family and other 
informal social gatherings. Students will reflect on what makes particular pieces 
of music transcend time and space and how music has been used in MENA as a 
medium for social and political engagement. They will also consider the use of 
popular oral sources as primary material in historical research. 

ESSENTIAL 

QUESTIONS 
• How do lyrics convey the social, political, and/or economic conditions or 

viewpoints from a particular historical period? 
• How is musical expression shaped by a particular historical moment? What 

makes it transcend time and space?  
• How can popular music be used as primary source material in historical 

research? What might it allow us to learn that other primary source material 
might obscure?  

LESSON 

OBJECTIVES  
Learners will be able to  

• Explore music as a forum where social, political, and/or economic  
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conditions, ideas, and viewpoints have been, and continue to be, discussed 
and engaged in the Middle East and North Africa. 

• Consider the nature and types of sources used by historians to examine 
social, political, and/or economic conditions, ideas, or viewpoints of a 
particular period. 

• Consider popular oral primary source material, such as lyrics, as significant 
sources for historical research. 

STANDARDS  

 

Common Core Standards 

CCSS.ELA-Literacy.CCRA.R.1 Read closely to determine what the text says 
explicitly and to make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 

CCSS.ELA-Literacy.CCRA.R.2 Determine central ideas or themes of a text and 
analyze their development; summarize the key supporting details and ideas. 

CCSS.ELA-Literacy.CCRA.R.4 Interpret words and phrases as they are used in 
a text, including determining technical, connotative, and figurative meanings, 
and analyze how specific word choices shape meaning or tone. 

CCSS.ELA-Literacy.CCRA.R.5 Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions of the text (e.g., a section, 
chapter, scene, or stanza) relate to each other and the whole. 

CCSS.ELA-Literacy.CCRA.R.6 Assess how point of view or purpose shapes the 
content and style of a text. 

CCSS.ELA-Literacy.CCRA.R.7 Integrate and evaluate content presented in 
diverse formats and media, including visually and quantitatively, as well as in 
words. 

CCSS.ELA-Literacy.CCRA.R.9 Analyze how two or more texts address similar 
themes or topics in order to build knowledge or to compare the approaches the 
authors take. 

CCSS.ELA-Literacy.CCRA.R.10 Read and comprehend complex literary and 
informational texts independently and proficiently. 

(Optional assignment) CCSS.ELA-Literacy.CCRA.W.7 Conduct short as well as  
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more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 

(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.8 Gather relevant 
information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding 
plagiarism. 

(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.9 Draw evidence from 
literary or informational texts to support analysis, reflection, and research. 

New York State Standards 

Learning Standards for the Arts: 

Standard 3, Music: 3. Students will demonstrate the capacity to listen to and 
comment on music. They will relate their critical assertions about music to its 
aesthetic, structural, acoustic, and psychological qualities. Students will use 
concepts based on the structure of music’s content and context to relate music 
to other broad areas of knowledge. They will use concepts from other 
disciplines to enhance their understanding of music. 

Standard 4, Music: 4. Students will develop a performing and listening 
repertoire of music of various genres, styles, and cultures that represent the 
peoples of the world and their manifestations in the United States. Students 
will recognize the cultural features of a variety of musical compositions and 
performances and understand the functions of music within the culture. 

Learning Standards for Social Studies: 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Analyze historic events from around the world by examining accounts 
written from different perspectives 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history 
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Standard 2, Key Idea 2 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 
 

• Investigate key events and developments and major turning points in world 
history to identify the factors that brought about change and the long-term 
effects of these changes 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 
 

• Examine the social/cultural, political, economic, and religious norms and 
values of Western and other world cultures 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze different interpretations of important events, issues, or 
developments in world history by studying the social, political, and 
economic context in which they were developed by testing the data source 
for reliability and validity, credibility, authority, authenticity, and 
completeness; and by detecting bias, distortion of the facts, and propaganda 
by omission, suppression, or invention of facts (Taken from National 
Standards for World History) 

MATERIALS  • Computer with Internet access and speakers to play two songs by Sayed 
Darwish: 
(a) “El Helwa Di” (“This Beautiful One”), sung by beloved Lebanese diva 

Fairuz: http://www.youtube.com/watch?v=-Xrr1bgzbUw (2:47 min.) 
(b) “Aho Da Li Sar” (“This Is What Happened”), sung by Egyptian singer  
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and actor Ali El Haggar: 
http://www.youtube.com/watch?v=XTTSUDRf5TQ (3:50 min.) 
NB: These songs are widely available and can also be downloaded and 
played using other audio technology. If available, the use of a projector 
for the second song would allow students to view images from the 2011 
Egyptian Revolution. 

• Handout 1: Lyrics to “El Helwa Di” (one copy per student). 
• Handout 2: Lyrics to “Aho Da Li Sar” (one copy per student). 
• Optional supplementary material: Biographical sketch of Sayed Darwish 

and/or article “Egyptians campaign for independence, 1919-1922” from the 
Global Nonviolent Action Database. Links to both texts are available under 
Additional Resources below. 

NOTES TO 

TEACHER 
Lesson pairing  

• This lesson can be used as part of a unit of study on imperialism, 
specifically in studying the British Empire during the early part of the 20th 
century, including the Egyptian Revolution of 1919. The lesson can also be 
paired with the units on Empire and Nation and on Political and Social 
Movements in this curricular resource guide. Where a school music 
program is available, teachers may consider partnering with a music teacher 
for cross-disciplinary thematic instruction. 

Note on the song lyrics 

• Sayed Darwish partnered with lyricist Badie Khairy for several of his songs, 
including the two presented in this lesson. Importantly, unlike the custom 
of the period, the songs are performed in a distinctly Egyptian variety of 
colloquial Arabic, regardless of whether they are sung in Egypt, Lebanon, 
Palestine, Syria, Tunisia, or New York. This is an oral and popular form of 
the Arabic language. 

• Social, political, and economic context is important to understanding the 
songs. “El Helwa Di” describes an early morning in Egypt as day laborers 
rise to go to work. Some have described it as embodying the optimism of 
the poor; others interpret the lyrics as having a hint of irony. “Aho Da Li 
Sar” speaks more directly to the political situation, namely, frustrations with 
British occupation. It was written just before the nonviolent revolution of 
1919 and has been interpreted as a revolutionary song. As primary source 
material, popular lyrics from this period reveal that anticolonial ideas and 
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sentiments were in circulation among people from various classes, regions, 
and backgrounds and were not just the domain of the intellectual elite. 

 
Note on the artist 

• Sayed Darwish has been considered the “people’s artist.” His music 
constitutes a shift away from music that was created for the “elite” to 
popular audiences. Some would suggest that the magnitude of his 
contributions has been largely overlooked. A brief biographical sketch is 
available under Additional Resources below and may be used in 
conjunction with this lesson. His music has maintained its relevance for 
other peoples in the region in various eras, and has been reinterpreted and 
performed by many notable artists within and outside the MENA region. 
His music was sung at the mass protests in Tahrir Square in Cairo during 
the 2011 Egyptian Revolution. 

PROCEDURE 

 

1. Introducing the lesson (5 minutes) 

• Introduce the essential questions and lesson activity by saying that you will 
be exploring popular music as a forum where social, political, and/or 
economic conditions, ideas, and viewpoints have been, and continue to be, 
discussed and engaged in MENA.  

• Divide the class into groups of 2-4 students each.  

• Tell students that you are going to play an excerpt of music for them by an 
Egyptian composer from the early 20th century. Ask them to listen for 
musicality, tone, rhythm, and expression. While they are listening, they 
should consider the following questions: What might the artist be feeling or 
singing about? What makes them think so?  

2. Warm-up activity (5 minutes) 

• Listen to the first segment of the song “El Helwa Di” (through 0:41 min.). 

• Discussion: What might the artist be feeling or singing about? What makes 
you think so? (Note: some students may notice the sound of the rooster – 
“cou cou cou cou” – and rightly suggest that the song might be about 
morning time.) From the musicality, tone, rhythm, and expression, do you 
think this is an upbeat or optimistic song? Consider taking a quick class 
survey by having students put their thumbs up if they think it is upbeat or  
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optimistic, down if they think it is downbeat, sad, or pessimistic, or sideways 
if they are not sure or consider it to be neither upbeat nor downbeat.  

3. Small-group work (30 minutes)  

• Distribute Handout 1 to each student, containing the lyrics to the song “El 
Helwa Di.” Explain to students that the song was written by Sayed Darwish 
in the early part of the 20th century.  

• Give students 10-12 minutes to read and discuss the lyrics in their groups 
and to take notes in response to the guiding questions on their sheets. 
(Optional: Play the song again. This time ask students to follow along with 
the lyrics.) 

• Distribute Handout 2 to each student, containing the lyrics to the song “Aho 
Da Li Sar.” Explain that this song was also written by Sayed Darwish and 
dates from the 1919 Egyptian Revolution. Play the song and ask students to 
follow by reading the lyrics in English. 

• Give students another 10-12 minutes to read and discuss the lyrics in their 
groups and to take notes in response to the guiding questions on their 
sheets.  

• Optional (Additional 10 mins): Distribute supplementary material on Sayed 
Darwish and/or the 1919 Egyptian Revolution. Ask students to brainstorm 
and map what was happening at the time in the region. 

4. Class discussion (10 minutes) 

• Facilitate a discussion around the following questions. (Alternative: Give 
one question for each group to tackle and present to the larger group.) 

a. What do the lyrics of the two songs convey about the social, political, and 
economic conditions or viewpoints in Egypt at the beginning of the 20th 
century? 

b. Explain to students that songs like “Aho Da Li Sar” have become 
anthems across multiple generations and peoples in the MENA region, 
and Sayed Darwish has been called “the voice of the people.” Why do 
you think this is? What is an anthem? (Oxford Dictionaries defines 
anthem as “a rousing or uplifting song identified with a particular group, 
body, or cause.”) Why might these songs appeal to people across the  
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MENA region? Across time?  

c. Given what you discerned from his songs about the social, political, and 
economic conditions of the early 20th century, why do you think 
protesters in Cairo’s Tahrir Square sang Sayed Darwish’s songs during 
the 2011 Egyptian Revolution, almost a century after they were written? 

d. Other sounds of the 2011 Egyptian Revolution included rap and hip-hop. 
In your view, what do these genres have in common with Sayed 
Darwish’s music? 

5. Questions for further reflection/Connections to today 

• Historical sources: Historians have generally privileged written and 
“official” or “elite” sources, at the expense of popular and oral sources, to 
examine particular phenomena, whether for ideological reasons (e.g., the 
belief that these sources are more “accurate”) or for practical reasons (e.g., 
these sources may be easier to access, or they have been better preserved). 
How does the choice of sources shape the ways that history is narrated? 
How might the examination of popular and oral sources (e.g., the lyrics of 
popular songs, poetry in colloquial Arabic, etc.) help to reveal alternative 
and multiple viewpoints or experiences of a given period? How might it 
provide insights into the movement of ideas, across time and space? Into 
shared experience? 

• Multicultural connection: (1) Ask students to identify or research a musician 
from their own background, or a musical tradition with which they are 
familiar, whose music has transcended time and space and/or whose lyrics 
address social, political, and economic conditions of a particular period of 
time. Or (2) ask students to research contemporary Arab hip-hop, Khaleeji, 
or Raï artists. What social-political issues do their lyrics convey? How do 
these relate to youth concerns in the United States? How do they reflect a 
sense of shared past? (Consider screening Sling Shot Hip Hop as a jumping 
off point for a discussion on hip-hop). Or (3) ask students to compose a 
stanza of lyrics that convey their feelings about social, political, or economic 
concerns. 

• Sayed Darwish’s legacy: Have students search online for contemporary 
versions of the songs they heard in class. How many performance artists or 
musical genres (e.g., hip-hop, jazz, techno, hard rock, dance interpretations, 
etc.) can they identify for a given song? Which rendition appeals to them the 
most and why? 
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• More on Arabic music: (1) Have students explore the website Afropop 

Worldwide, which features music across Africa (see link under Additional 
Resources below). (2) Have students explore the Foundation for Arab Music 
Archiving and Research website to learn more about the region’s musicians 
in historical perspective (see link under Additional Resources below). 

ADDITIONAL 

RESOURCES 
Sayed Darwish: 

Lagrange, F. “Shaykh Sayed Darwish (1892-1923).” Artistes Arabes Associés 
AAA 096 Les Archives de la Musique Arabe. 1994. 
http://almashriq.hiof.no/egypt/700/780/sayed-darweesh/.  
A brief biographical sketch. 

Serene, A. “Sayid Darwish: Voice of the people.” Al Akhbar. 2011. 
http://english.al-akhbar.com/node/2858.  
This article discusses Sayed Darwish’s relevance to protests in Cairo’s 
Tahrir Square during the 2011 Revolution. 

Kelani, R. “Songs for Tahrir: What makes a composer a legend? And what 
makes a revolt a revolution?” BBC. 2012. 
http://www.bbc.co.uk/blogs/radio4/2012/01/songs_for_tahrir_what_makes_a.
html. This article includes a link to the radio program “Songs for Tahrir.” 

Music in MENA: 

Foundation for Arab Music Archiving and Research: http://www.amar-
foundation.org.  
This is an excellent resource for learning about Arab musicians and their 
contributions. It includes an interactive timeline, biographical sketches of 
musicians and their contributions (including original sound bites), and 
historical documents and podcasts. 

Afropop Worldwide: http://www.afropop.org.  
This website features posts and video and audio programs, including on 
various types of North African music. 

Maira, S. & Shihade, M. “Hip-Hop from ‘48 Palestine: Youth, Music, and 
the Present/Absent.” Social Text. 2012. 
http://www.socialtextjournal.org/blog/2012/11/hip-hop-from-48-palestine-
youth-music-and-the-presentabsent.php.  
This research-based article and multimedia supplement provides an  
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overview of the Palestinian hip-hop scene inside Israel. 

Egyptian Revolution of 1919: 

Bisgaard-Church, E. “Egyptians campaign for independence, 1919-1922.” 
Global Nonviolent Action Database. 2011. 
http://nvdatabase.swarthmore.edu/content/egyptians-campaign-
independence-1919-1922.  
This resource provides a snapshot of the nonviolent revolution of 1919 that 
can be used in class to supplement this lesson. 

Films: 

Abol Naga, Khaled and Abdallah, Ahmed. Microphone. 2010. 
http://www.microphone-film.com/. 
This award winning feature film looks at the underground art scene in 
Alexandria, Egypt.  

Sling Shot Hip Hop. 2008. http://www.slingshothiphop.com/. 
This highly acclaimed documentary looks at the lives and artistic 
production of several of Palestine’s top hip-hop artists living in Gaza, the 
West Bank, and Israel, the challenges they face and how they use their 
music to transcend the social, political, and economic boundaries and 
conditions imposed by occupation.  
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“EL HELWA DI” 
MUSIC BY SAYED DARWISH (1892-1923) 
LYRICS BY BADIE KHAIRY 
 
Lyrics Translated from the Arabic  Exploring the Lyrics 

 

This beautiful one rises to knead (the dough) at dawn 
And the rooster crows, “cou cou cou cou”  
At dawn. 
 
Yalla, let’s go with the grace of God, Oh craftsmen! 
May your morning be a good morning, Master Atiyya! 
 
Early in the morning, God is giving. 
Not a penny in the pocket, 
But our mood is calm and well. 
The door of hope is your door, Oh Merciful One! 
 
Patience is a virtue 
And changes the situation. 
 
Ye who have money 
The poor also have a generous Lord. 
 
This beautiful one rises to knead (the dough) at dawn 
And the rooster crows, “cou cou cou cou” 
At dawn. 
 
Yalla, let’s go with the Grace of God, Oh craftsmen 
May your morning be a good morning, Master Atiyya! 
 
My hand is in yours, Oh Abu Salah. 
As long as your faith is with God, you’ll live at ease. 
Keep relying on God. 
 
Yalla let’s go, the time is passing! 
The sun has risen! 
And the ownership is all God’s. 
 
Run for your livelihood. 
Leave it to God! 
 
Pick up your hammer 
And tools!  
Let’s go! 
 

1. What is the artist singing about? How do 
you know? 

 

2. What is the setting described in the song? 
What sights and sounds does it describe? 

 

3. Who are the people described in the song 
and what is their life like? 

 

4. From whose point of view is the song 
written? To whom is it addressed? 

 

5. What can you learn from the song about 
the social, political, and economic 
conditions of the period? 

 

 

 

 

6. What feelings does it convey? 
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“AHO DA LI SAR” 
MUSIC BY SAYED DARWISH (1892-1923) 
LYRICS BY BADIE KHAIRY 
 
Lyrics Translated from the Arabic  Exploring the Lyrics 
 

This is what happened and what was. 
You don’t have the right, 
You don’t have the right to blame me. 
 
How can you blame me, Sir, 
When the wealth of our country is not in our hand? 
 
Tell me things that benefit us 
And then you can blame me. 
 
This is what happened and what was. 
You don’t have the right, 
You don’t have the right to blame me. 
 
Egypt, the mother of wonders, 
Your people are dignified, 
Your faults are not. 
 
Take care of your loved ones. 
They are the supporters of the cause. 
 
Instead of the gloating of the jealous,  
Put your hand in mine to work together. 
We all become one 
And our hands become stronger. 
 
This is what happened and what was. 
You don’t have the right, 
You don’t have the right to blame me. 

1. What is the artist singing about? How do 
you know? 

2. From whose point of view is the song 
written? To whom is it addressed? 

3. What does the artist mean when he says, 
“the wealth of our country is not in our 
hand”? 

 

4. What do you think is meant by “you don’t 
have the right to blame me”? For what is he 
being blamed? 

 

5. What can you learn from the song about the 
social, political, and economic conditions of 
the period? 

 

6. What feelings does it convey? 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
ARTS AND TECHNOLOGY 

 

TOPIC 
Innovation and Interaction 

LESSON 

OVERVIEW  
In Part 1 of this two-part lesson, students will work in pairs to explore the roles 
and contributions of MENA scholars and the interaction and dissemination of 
their ideas, objects, and practices to other world regions. Each pair will be 
given an item to discuss and locate on a world map, and then asked to illustrate 
its movement to other world regions using colored yarn or markers. In Part 2, 
which can be conducted in class or assigned for homework, students will read 
and critically analyze an article about the spread of ideas from MENA to 
Western science. They will reflect on the many roles played by MENA peoples 
in the development and dissemination of science, technology, engineering, and 
mathematics (STEM) innovation and the significant contributions by MENA 
scholars to our shared past.  

ESSENTIAL 

QUESTIONS 
• What roles have peoples from the Middle East and North Africa (MENA) 

played in the development and spread of ideas, objects, and practices in the 
fields of science, technology, engineering, and mathematics (STEM)? 

• How did interactions among scholars and others allow for their 
contributions to travel to other world regions? 

LESSON 

OBJECTIVES  

 

Learners will be able to:  

• Understand the many roles played by MENA peoples in the development 
and dissemination of STEM innovation (including research, discovery, 
invention, scientific and medical practice, travel, trade, book peddling, 
translation, etc.). 

• Recognize that contemporary science emerged and continues to develop 
from the spread of ideas, objects, and practices which have their roots in a 
number of societies that constitute our shared past. 
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STANDARDS  

 

Common Core Standards 

CCSS.ELA-Literacy.CCRA.R.1 Read closely to determine what the text says 
explicitly and to make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 

CCSS.ELA-Literacy.CCRA.R.2 Determine central ideas or themes of a text and 
analyze their development; summarize the key supporting details and ideas. 

CCSS.ELA-Literacy.CCRA.R.7 Integrate and evaluate content presented in 
diverse formats and media, including visually and quantitatively, as well as in 
words. 

CCSS.ELA-Literacy.CCRA.R.10 Read and comprehend complex literary and 
informational texts independently and proficiently. 

(Optional assignment) CCSS.ELA-Literacy.CCRA.W.7 Conduct short as well as 
more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 

(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.8 Gather relevant 
information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding 
plagiarism. 

(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.9 Draw evidence from 
literary or informational texts to support analysis, reflection, and research. 

New York State Standards 

Learning Standards for Social Studies: 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the development and connectedness of Western civilization and 
other civilizations and cultures in many areas of the world and over time 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and  
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developments throughout world history 

Standard 2, Key Idea 2 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze different interpretations of important events, issues, or 
developments in world history by studying the social, political, and 
economic context in which they were developed; by testing the data source 
for reliability and validity, credibility, authority, authenticity, and 
completeness; and by detecting bias, distortion of the facts, and propaganda 
by omission, suppression, or invention of facts (Taken from National 
Standards for World History) 

Standard 3, Key Idea 1 

• Understand how to develop and use maps and other graphic representations 
to display geographic issues, problems, and questions 

• Understand the development and interactions of social/cultural, political, 
economic, and religious systems in different regions of the world 

Standard 3, Key Idea 2 

• Locate and gather geographic information from a variety of primary and 
secondary sources (Taken from National Geography Standards, 1994) 
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• Select and design maps, graphs, tables, charts, diagrams, and other graphic 

representations to present geographic information 

• Analyze geographic information by developing and testing inferences and 
hypotheses, and formulating conclusions from maps, photographs, 
computer models, and other geographic representations (Adapted from 
National Geography Standards, 1994) 

• Develop and test generalizations and conclusions and pose analytical 
questions based on the results of geographic inquiry 

MATERIALS  PART 1: Introduction – Mapping Innovation and Interaction 

• Handout 1: The Origins and Movement of Ideas, Objects, and Practices. Cut 
up the handout into 12 strips. 

• One large world map pinned to a wall. Optional: photocopied maps (1 copy 
per group), or 12 copies. Possible sources:  
a. Printable World Map: 

http://www.PrintableWorldMap.net/preview/continents_labeled_l 
b. Geology.com: http://geology.com/world/world-map.shtml 
c. Maps of the World: http://www.mapsofworld.com/world-maps/ 

• Colored yarn; tape, sticky tack, or pins; markers (1 per group, or 15 markers) 
• Almanac, for reference 

PART 2: Critical Reading – A Narrative of Innovation and Interaction 

• Article: “Influence of Arab-Muslim Science on Western Science,” 
http://www.grouporigin.com/clients/qatarfoundation/chapter3_2_2.htm (1 
copy per student). Or see alternative article by Richard Covington under 
Additional Resources below. 

• Handout 2: Article Analysis Worksheet (1 copy per student) 

NOTES TO 

TEACHER 
Lesson pairing  

• This lesson traces STEM innovation through interaction between MENA 
and other world regions over a number of historical periods. It can be used 
to supplement a unit of study on any period to highlight the contributions 
and interaction of MENA scholars, travellers, and tradesmen to the ideas, 
objects, and practices of modern science. Teachers may consider partnering 
with STEM teachers for cross-disciplinary thematic instruction. 
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PROCEDURE 

 

PART 1: Introduction – Mapping Innovation and Interaction 

1. Warm-up activity (5 minutes) 

• On a board at the front of the room write the following words:  

a. Pulmonary circulation 

b. Algebra 

c. Curiosity (Mars rover) 

• Ask students: What do these have in common?  

Note: All of these were developed through the significant contributions of 
MENA scholars.  

a. Pulmonary circulation: Ibn Al Nafis (1213-1288; born in Syria, practiced 
in Egypt) discovered how blood circulates.  

b. Algebra: al-Khwarizmi (c. 780–850; Persian; practiced in Iraq) established 
algebra as a discipline, separate from geometry and arithmetic (NB: The 
word algebra comes from the Arabic “al jabr,” meaning “restoration” and 
the word algorithm stems from the Latin form of al-Khwarizmi’s name: 
Algoritmi). 

c. Curiosity (Mars rover): Charles Elachi (b. 1947; born in Lebanon, current 
practice in the US) is Director of the Jet Propulsion Laboratory that put 
Curiosity on Mars in 2012. 

2. Small-group work (15 minutes) 

• Arrange students into small groups of 2-3 (12 groups) and give each group a 
slip of paper (from Handout 1) containing an item to discuss. 

• Ask each pair to:  

a. Discuss the innovator or innovations described in their item and 
consider their utility to current practices. 

b. Identify how the item might be presented on a map in such a way as to 
represent the interaction or movement of ideas, objects, or practices 
suggested by the description. Students should consult an Almanac to 
locate unknown cities or regions. Note: Encourage students to use all of 
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the information available on their slip of paper and their knowledge 
from other sources to discuss and locate the item. They should consider 
the movement of people, as well as influences in considering how they 
might represent their item. Where possible, the activity can be extended 
by having students do a quick Internet search to get a broader sense of 
the movement of ideas, including the information/interaction on which 
MENA scholars based their innovations and where the ideas travelled 
from there. 

• After each group discusses their item, ask them to stick the item on a wall 
map of the world, on or around the origin. Then using colored yarn, have 
them insert lines to illustrate the movement of the idea, object, or practice 
to other world regions. When all items have been hung, students should 
have a visual representation of the interaction and movement of ideas 
to/from the MENA region and other world regions, illustrative of a shared 
past. Alternatively, students can use blank world maps and markers for this 
activity. Maps can be hung on the walls to facilitate a “gallery walk.” 

Note: If students finish early, give them the article to begin reading for the 
next activity. 

3. Class discussion (10 minutes) 

• As a class, look at the visual representation of the movement of ideas, based 
on the class’s mapping activity. For smaller classes using one world map, 
consider gathering around the world map and facilitating a discussion there. 
For larger classes using individual/pair maps, place the maps on the walls 
around the room and invite students to do a “gallery walk” to look at them.  

• Discuss the following questions: 

a. What did you learn about the roles that peoples from MENA and 
elsewhere have played in the development and spread of ideas, objects, 
and practices in the STEM fields? 

b. What new ideas emerge for you from seeing a visual representation of 
the movement of ideas, objects, and practices? 

c. What are some of the ideas, objects, and practices originating from 
MENA that have an influence on your life? Consider some of the 
inventions and innovations from today’s activity. 
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d. What surprised you and why? 

e. What questions do you have? 

PART 2: Critical Reading – A Narrative of Innovation and Interaction 

1. Introducing the lesson (5 minutes) 

Note: This activity can be done in class, individually, or in pairs/small 
groups, or it can be assigned as homework, with related discussion to follow 
during the next class meeting.  

• Distribute Handout 2 (Article Analysis Worksheet) and the assigned article 
“Influence of Arab-Muslim Science on Western Science”: 
http://www.grouporigin.com/clients/qatarfoundation/chapter3_2_2.htm.  

• Ask students to read silently. While they read, ask students to: 

a. Underline important ideas 

b. Place an exclamation mark in the margin near new, surprising, or 
interesting ideas 

c. Place a question mark in the margin near ideas about which they have a 
question 

d. Circle any STEM innovations mentioned (i.e. ideas, objects, or practices) 
that were spread through interactions between MENA and other world 
regions 

e. Put an asterisk in the margin next to sentences that convey the ways in 
which innovations were spread. 

2. Individual reading (15 minutes) 

• Students read the article, paying attention to content and perspective. 

3. Summarizing (5 minutes) 

• After reading the article individually, have students return to their assigned 
pairs, or arrange them into small groups of 4. Have students make two lists of 
ideas presented in the article: 
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a. Innovations that were spread through interactions between MENA and 

other world regions (e.g. armor; Arabic numerals; principles of 
astronomy, mathematics, chemistry, physics, medicine, infectious disease, 
optics; medical texts; hospital practices, etc.) 

b. Different ways in which innovations were spread (e.g. war; 
correspondence and exchange of gifts between rulers; travellers and 
tradesmen; religious leaders; translation; books and book peddlers; 
libraries, etc.) 

4. Analyzing (10 minutes) 

• Individually, or in pairs/small groups, ask students to analyze the content 
and perspective of the article, using Handout 2 (Article Analysis Worksheet) 
as a guide. 

5. Class discussion (10 minutes) 

• On the board draw two columns. Label one column “Innovations” and the 
other “Means of Spread.” Go around the room and ask each student, pair, or 
small group to add an item to either column, based on the article and 
mapping activity. 

• As a class, discuss the following questions: 

a. After reading the article, what new ideas do you have about the roles that 
peoples from MENA and elsewhere have played in the development and 
spread of ideas, objects, and practices in the STEM fields? 

c. What does the article tell us about how interactions among scholars and 
others allowed for their contributions to travel to other world regions? 

d. From what perspective is the article presented and why do you think this 
is? 

e. What surprised you and why? 

f. What do you have questions about? 

4. Questions for Further Reflection/Connections to Today 

• Consider how the history of science and ideas has been narrated. Why 
might the contributions of particular groups or world regions be  
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underrepresented in these accounts? How might these accounts be revised 
to better reflect the rootedness of ideas in the interactions among a number 
of societies? 

• What social, political, and/or economic conditions or practices facilitate the 
development and interaction of innovations during particular periods of 
time? What may hinder this process during other periods? 

• Research the work of a contemporary MENA scientist or innovator. 

• Explore the website “Arab Science: A Journey of Innovation” (see link 
under Additional Resources below). (a) Select a scholar or innovation from 
the timeline of contributions to further study and trace over time and space. 
(b) Write a review of the website in which you describe, analyze, interpret, 
and evaluate the web content, including how the history of science and 
ideas is narrated. 

ADDITIONAL 

RESOURCES 
Articles: 

Covington, Richard. “Rediscovering Arab science.” Saudi Aramco World. 
2007. 
http://www.saudiaramcoworld.com/issue/200703/rediscovering.arabic.scienc
e.htm.  
This article provides a rich illustrated overview of MENA science, including 
influences from other regions and contemporary relevance. 

Dajani, Rana. “How women scientists fare in the Arab world.” Nature. 2012: 
http://www.nature.com/news/how-women-scientists-fare-in-the-arab-world-
1.11705.  
This commentary offers a woman’s perspective on the challenges women 
scientists face in the Arab world and argues that they are not unlike women 
scientists’ challenges elsewhere. See also Sarant, Louise. “Empowering 
Arab female scientists.” Nature. 2013: 
http://www.nature.com/nmiddleeast/2013/130507/full/nmiddleeast.2013.67.h
tml.  

Educational websites: 

“Arab Science: A Journey of Innovation.” 
http://www.grouporigin.com/clients/qatarfoundation/introduction.htm.  
This website, developed with the support of the Qatar Foundation,  
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highlights the contributions of Arab and Muslim scholars to the spread of 
innovation. It includes descriptions and a visual timeline of discoveries. 

Muslim Heritage. http://muslimheritage.com/. This website is published by 
the Foundation for Science, Technology, and Civilisation, based in 
Manchester, UK. It includes articles on Muslim contributions to science and 
innovation. 

Teacher resource: 

Khan, Yasmin. “1000 Years of Missing Science.” Science in School. 
http://www.scienceinschool.org/print/171.  

Curricular resources: 

“Educating for Cultural Literacy and Mutual Respect: Muslim Contributions 
to Civilization.” http://www.ing.org/muslim-contributions-to-civilization. 
Developed by ING, this curricular resource for Middle and High Schools 
includes lesson plans and materials that introduce contributions to a 
number of areas of scientific inquiry and daily practice. 

“1001 Inventions Teachers’ Pack: Discover the Muslim Heritage in Our 
World.” 
http://www.1001inventions.com/files/1001iTeachersPacksHiRes.pdf. This 
curricular resource is intended for science classrooms for students aged 11 
to 16. It includes a number of science activities and experiments that 
highlight the contributions of Muslim scientific scholars. It was developed 
by the Foundation of Science, Technology and Civilisation (UK), science 
teachers, and consultants. 
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THE INTERACTION AND MOVEMENT OF IDEAS, OBJECTS, AND PRACTICES 
 
Note to teacher: Arrange students into small groups of 2-3 (12 groups). Cut up the items below 
into 12 strips and give one to each group. Ask each group to (a) discuss the innovator or 
innovations described in their item and consider their utility to current practices, and (b) 
identify how the item might be presented on a map in such a way as to represent the 
interaction or movement of ideas, objects, or practices suggested by the description. Students 
should consult an Almanac to locate unknown cities or regions. After each group discusses 
their item, ask them to stick the item on a wall map of the world, on or around the origin. Then 
using colored yarn, have them insert lines to illustrate the interaction or movement of ideas, 
objects, or practices across geographic regions. Students should refer to all of the information 
available on their strip, as well as to their own previous knowledge. They should consider the 
movement of people, as well as influences, in considering how they might represent their item. 
When all items have been hung, students should have a visual representation of the interaction 
and movement of ideas to/from MENA and other world regions, illustrative of a shared past. 
The teacher can then facilitate a discussion. (Alternatively, students can use blank maps and 
markers for this activity. Maps can be hung on the walls to facilitate a “gallery walk.”) 
!

Mohammed al Khwarizmi (c. 780-850), also known as Algoritmi, is 
considered the father of Algebra. He was a Persian mathematician whose 
work was influenced by texts from India. He worked at the House of 
Wisdom in Baghdad, discovering and re-introducing Indian concepts of 
numerals, the zero, the decimal, and negative numbers. He has been 
described as meriting a place of honor on par with Newton, Einstein, and 
others for revolutionizing the notion of numbers, developing the system of 
Algebra (which comes from the Arabic word al jabr, meaning 
“restoration”), and developing the algorithm, a formula or set of rules for 
dealing with large numbers (the word comes from the Latinized version of 
his name). His works were translated 300 years later by English monks 
Robert of Chester at Segovia, Spain and Adelard of Bath. Gerard of 
Cremona emigrated from Italy to Toledo, Spain to translate these texts into 
Latin, thus introducing the Indo-Arabic numerals that we use today into 
Europe. Almost 1200 years after al Khwarizmi, the algorithm would 
become the basis for all computer programming. 

!

[From!1978!USSR!postage!stamp.!

Retrieved:!http://commons.wiki!

media.org/wiki/File:Persian_Khwaraz

mi.jpg!public!domain]!

  

Fatima al Fihri (c. 800-880), also known as al Fihriyya, was born in Tunisia 
and later moved to Morocco, where she founded the world’s first academic, 
degree-granting university in Fez in 859. The University of Qarawiyyin 
became a major intellectual bridge between MENA and Europe for the 
discussion of science and innovation, gradually extending its education to 
other subjects. Its reputation for scholarship attracted important scholars 
from various regions, including Gerber of Auvergne, who later went on to 
become Pope Sylvester II. It is here that Gerber was introduced to al 
Khwarizmi’s Indo-Arabic numerals and the zero, which he took to Rome 
and contributed to the spread of their usage in Europe. 

[Author:!Nayzak.!Retrieved:!

http://en.wikipedia.org/wiki/File:Fati

ma_AlKFihriyya.jpg!public!domain]!
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Mariam al Astrulabi (10th C) is one of the first known woman engineers. 
She deigned and handcrafted intricate astrolabes, instruments that are 
considered early forms of global positioning systems (GPS).  Astrolabes 
determine the position of the sun and planets. They were also used for 
navigation to locate latitude and longitude. Al Astrulabi was born in 
Aleppo, Syria, where her astrolabes were well known for their intricacy 
and innovation to the extent that she was employed by the ruler of Aleppo 
from 944-967. She learned to make astrolabes from her father, who was an 
apprentice to a famous astrolabe maker in Baghdad. The astrolabe was 
brought north by Gerber of Auvergne, who later became Pope Sylvester II. 
It was integrated into teaching in France before the turn of the 11th C. 

!

[16th!C!Moroccan!Astrolabe,!Paris!

Naval!Museum.!Author:!Rama.!

Retrieved:!http://commons.wiki!

media.org/wiki/File:Planispherical_ast
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Abul Qasim Al-Zahrawi (936-1013), known in the West as Abulcasis, has 
been described as the father of modern surgery. His many pioneering 
contributions include the use of catgut for internal stitches in surgery and 
surgical tools, such as the scalpel and forceps used in childbirth. He wrote 
a 30-volume encyclopedia of medical practices, which was translated into 
Latin by Gerard of Cremona who emigrated from Italy to Spain to translate 
Arabic texts in the 12th C. It was the primary handbook for European 
surgeons for 500 years and had tremendous impact on modern medicine. 
He was born in El-Zahra, near Cordoba where he lived. Many of the 200 
surgical instruments he introduced are still in use today.  
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Ibn al Haytham (c. 965-1040), also known by the Latinized name of 
Alhazen, was nicknamed Ptolomaeus Secundus, or “The Physicist” in 
Europe. He initiated a revolution in optics, laying the groundwork for 
many key technologies, such as the modern day camera, eyeglasses, 
telescopes, and microscopes. He also introduced the earliest version of the 
modern scientific method. Born in Basra, he lived mainly in Cairo. His 
Book of Optics (1021) was translated into Latin by Gerard of Cremona, who 
moved from Italy to Toledo, Spain to translate Arabic scientific texts. It 
was printed by Risner, a German mathematician based in France in 1572 
and influenced the later works of Bacon, Da Vinci, Descartes, Kepler, 
Galileo, and Newton. A crater on the moon is named in his honor. 

!

!

[Author:!���!(2008).!Retrieved:!
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Ibn Sina (c. 980-1037) was born and educated in a village near Bukhara. He 
would come to be known in Europe and Asia as Avicenna. He became a 
physician at age 16. He studied Greco-Roman, Persian, and Indian texts 
and learned Indian arithmetic from an Indian grocer. He wrote 450 papers 
and books in a dozen fields. His Canon of Medicine (c. 1025) became a 
standard medical textbook in Europe, published more than 35 times in the 
15th and 16th C, and used in universities in France and Belgium as late as 
1650. It introduced Europeans to the contagious nature of infections 
disease, the use of quarantine as a medical practice, experimental methods 
in medicine, rules for testing new drugs, and psychotherapy. Ibn Sina gave 
the earliest documented account of the use of word associations in 
psychoanalysis, a method credited to Carl Jung 900 years later. 

[Author:!Drevnie.!Retrieved:!http://!

commons.wikimedia.org/wiki/File:Avi

cenna28K02K2010.jpg!free!art!license]!
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Nasir Al-Din Al-Tusi (1201-1274) was a Persian astronomer, philosopher, 
and mathematician, born in Tus. He travelled to places such as Nishapur 
and Mosul to learn from renowned scholars. Al-Tusi persuaded the 
Mongol ruler Hulegu Khan to build an observatory in Azerbaijan to 
establish accurate astrological predictions. Among his many contributions: 
he developed accurate tables of planetary movements that described the 
uniform circular motion of all planets and their orbits, leading to the 
discovery by his student that planets have an elliptical orbit. This was a 
correction of Roman Ptolemy’s model. In the 16th C, Copernicus drew 
heavily on the work of Al-Tusi and his students, but without 
acknowledgement. Al-Tusi died in Baghdad. 
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Ibn Al Nafis (1213-1288) discovered that blood circulates from the right 
chamber of the heart to the lungs and then to the left chamber, correcting 
earlier theories established by Roman physician Galen one thousand years 
earlier. Ibn Al Nafis was born in Damascus and moved to Egypt in 1236 
where he practiced science and medicine as chief physician of Al Mansuri 
hospital. His work was first translated in Italy in 1547. In 1924, an Egyptian 
physician discovered Ibn Al Nafis’s text on pulmonary circulation in the 
Prussian State Library in Berlin. 
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Michael DeBakey (1908-2008), or Dabbaghi in Arabic, was a world-
renowned American cardiac surgeon of Lebanese origin whose pioneering 
heart and blood vessel operations have been performed by surgeons 
around the world, saving millions of lives. He is considered by many to be 
the greatest surgeon ever. He was also a leading developer of mechanical 
devices to support failing hearts. He invented the roller pump, which 
became a key component of the heart-lung machine, making it possible to 
conduct open heart surgeries. In 1939, with his mentor Alton Ochsner, he 
made one of the first connections between smoking and lung cancer. He 
studied in the US, then France, and then Germany, returning to the US to 
practice. He also lectured and helped to build cardiovascular centers 
around the world. In addition to numerous recognitions, he was awarded 
the US Congressional Gold Medal in 2007. 

[2007.!Author:!United!States!Mint.!

Design:!Don!Everhart.!Retrieved:!

http://commons.wikimedia.org/wiki/
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Ahmed Zewail (b.1946- ) is the father of Femtochemistry, an area of 
physical chemistry that studies chemical reactions that take place in a 
femtosecond (10-15 second). The ultra fast laser technique allows scientists 
to observe intermediate products in chemical reactions. Among numerous 
international recognitions, he was awarded the Nobel Prize for Chemistry 
in 1999 for his pioneering work in this field. Zewail was born in 
Damanhour, Egypt and was raised and studied in Alexandria before 
moving to the US for his PhD at the University of Pennsylvania. He was 
nominated to President Obama’s Presidential Council of Advisors on 
Science and Technology. 
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Charles Elachi (b. 1947- ) is Director of the Jet Propulsion Laboratory 
(JPL) in Pasedena, California. JPL put the Mars rover Curiosity on 
Mars in 2012. The rover is designed to find out if Mars ever had forms 
of life on it. Elachi was born and studied in Lebanon. He later 
continued his studies in France and then California where he works 
today. He has been responsible for a number of NASA-sponsored 
flight missions and instruments for Earth’s observation and planetary 
exploration. He is the author of more than 230 publications and has 
lectured about space exploration and Earth observation in more than 
20 countries. 

!

[Author:!NASA/JPLKCaltech.!Retrieved:!

http://www.nasa.gov/mission_pages/msl/m
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Hayat Sindi (b. 1967- ) is making important contributions to 
affordable low cost point-of-care medical diagnostic tools that make 
healthcare monitoring accessible to people in developing countries. 
She invented a biochemical sensor with thermoelastic probes that 
combines the effects of light and ultrasound for use in biotechnology. 
She also developed the Magnetic Acoustic Resonance Sensor. Sindi 
was born in Mecca and from a young age was inspired by scientists 
such as Ibn Sina, al Khwarizmi, Marie Curie, and Einstein. She 
studied biotechnology in the UK and currently works between Saudi 
Arabia and the US, where she has major project partnerships. In 2012 
she was appointed UNESCO Goodwill Ambassador for promoting 
science education in MENA. 
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ARTICLE ANALYSIS WORKSHEET 
 
TITLE OF ARTICLE:  
SOURCE:   
 
Purpose What is the purpose of the article? 

 
 
 

Content Give three or more key ideas presented in the article. 
 
 
 
 
 

Perspective From which perspective is the article written? What specific evidence from 
the article supports your answer? 
 
 
 
 

Audience Who is the intended audience of the article? What makes you think so? 
 
 
 
 

Rationale Why, in your view, was this article written? 
 
 
 
 
 

Personal 
reaction 

What do you think of this article? (Consider: What, if anything, surprised 
you? Do you think the article is biased or balanced? Explain. What 
questions remain?) 
 
 
 
 
 

Optional What question or questions would you pose if you were to facilitate a 
discussion of this article? 
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RETHINKING THE REGION:  

New Approaches to 9-12 U.S. Curriculum on the Middle East and North Africa 

 

UNIT: 
ARTS AND TECHNOLOGY 

 

TOPIC 
Art as Artifact 

LESSON 

OVERVIEW  
In the first part of this lesson, students will examine artwork from 19th century 
European and American travelers to MENA. They will consider the content and 
perspective of the artwork and how people, places and events are represented. 
Students will then analyze contemporary works of art from MENA, focusing on 
young artists from Saudi Arabia, or from another source. Prints of the works 
will be hung around the classroom in the form of a gallery. Students will spend 
10 minutes walking around the artworks to get a general sense of them. Then 
they will choose one work of art on which to focus their analysis.  

ESSENTIAL 

QUESTIONS 
• What might art reveal to historians about society during a particular 

historical period? 
• How has art been used as a medium for self-expression? For social and 

political engagement? 
• How might art serve to reinforce commonly held biases or stereotypes about 

a people, society, particular cultural practices, or historical events? How 
might it serve to resist commonly held biases or stereotypes? 

STANDARDS  

 

Common Core Standards 

CCSS.ELA-Literacy.CCRA.R.7 Integrate and evaluate content presented in 
diverse formats and media, including visually and quantitatively, as well as in 
words. 

(Optional assignment) CCSS.ELA-Literacy.CCRA.W.7 Conduct short as well as 
more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 
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(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.8 Gather relevant 
information from multiple print and digital sources, assess the credibility and 
accuracy of each source, and integrate the information while avoiding 
plagiarism. 

(Optional assignment)  CCSS.ELA-Literacy.CCRA.W.9 Draw evidence from 
literary or informational texts to support analysis, reflection, and research. 

New York State Standards 

Learning Standards for the Arts: 

Standard 3, Visual Arts: 3. Students will reflect on, interpret, and evaluate 
works of art, using the language of art criticism. Students will analyze the visual 
characteristics of the natural and built environment and explain the social, 
cultural, psychological, and environmental dimensions of the visual arts. 
Students will compare the ways in which a variety of ideas, themes, and 
concepts are expressed through the visual arts with the ways they are expressed 
in other disciplines.  

Standard 4: Visual Arts: 4. Students will explore art and artifacts from various 
historical periods and world cultures to discover the roles that art plays in the 
lives of people of a given time and place and to understand how the time and 
place influence the visual characteristics of the art work. Students will explore 
art to understand the social, cultural, and environmental dimensions of human 
society. 

Learning Standards for Social Studies: 

Performance Indicators – Students will: 

Standard 2, Key Idea 1 

• Understand the development and connectedness of Western civilization and 
other civilizations and cultures in many areas of the world and over time 

• Understand the broad patterns, relationships, and interactions of cultures 
and civilizations during particular eras and across eras 

• Analyze changing and competing interpretations of issues, events, and 
developments throughout world history 
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Standard 2, Key Idea 2 

• Analyze evidence critically and demonstrate an understanding of how 
circumstances of time and place influence perspective 

• Explain the importance of analyzing narratives drawn from different times 
and places to understand historical events 

Standard 2, Key Idea 3 

• Analyze the roles and contributions of individuals and groups to social, 
political, economic, cultural, and religious practices and activities 

• Explain the dynamics of cultural change and how interactions between and 
among cultures has affected various cultural groups throughout the world 

• Examine the social/cultural, political, economic, and religious norms and 
values of Western and other world cultures 

Standard 2, Key Idea 4 

• Interpret and analyze documents and artifacts related to significant 
developments and events in world history 

• Analyze different interpretations of important events, issues, or 
developments in world history by studying the social, political, and 
economic context in which they were developed; by testing the data source 
for reliability and validity, credibility, authority, authenticity, and 
completeness; and by detecting bias, distortion of the facts, and propaganda 
by omission, suppression, or invention of facts (Taken from National 
Standards for World History) 

MATERIALS  PART 1: Examining 19th Century Orientalist Art by Travelers in MENA 

• Computer and projector, to present images of selected artworks to the class 
(alternatively, these could be color printed into large high resolution images 
that can be shown to the class).  

• Images: Choose three images from among the suggested artworks under 
Lesson Resources below. These can be projected or color printed. 

• Handout 1: Art Analysis Worksheet (1 copy per student). 
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PART 2: Analyzing Contemporary Art from MENA 

• Art critic’s worksheet (1 copy per student): Several excellent resources are 
available to assist students in analyzing works of art. Choose one from 
among the suggested worksheets under Lesson Resources below, or use 
Handout 1 (Art Analysis Worksheet) to guide this activity.  

• High-resolution color print images of 5-7 contemporary artworks 
(approximate size not less than 8.5 x 11 inches), along with their title, artist’s 
biographical sketch, and other supplementary material (optional). These 
should be hung on the walls to resemble an art gallery. Choose from among 
the suggested works under Lesson Resources below. 

• Optional: Supplementary material about these artworks may be made 
available to students and is available at: 
http://edgeofarabia.com/content/uploads/default_site/exhibition_uploads/Rh
izoma_Cataloge_Final_interactive_1.pdf. See also Additional Resources 
below. 

NOTES TO 

TEACHER 
Lesson pairing:  

• This lesson can be used as part of a unit of study on 19th century European 
imperialism. Where a school arts program is available, teachers may 
consider partnering with an art teacher for cross-disciplinary thematic 
instruction. 

Note on the artwork:  

• Part 1 features a genre of 19th century art known as Orientalism, inspired 
by a number of historical events (e.g. The Egyptian Campaign, 1798-1799; 
French conquest of Algiers, 1830; opening of the Suez Canal, 1869, etc.) 
during a period of European imperialism that brought increased attention 
to the MENA region from travellers, artists, and their patrons in Europe 
(and to a lesser extent, the Americas). At this time, the “East” increasingly 
became a source of inspiration for painters, writers, and poets. Orientalism 
refers to the study and depiction of “Eastern” societies and cultures by 
“Westerners.” Recurrent subject matter in Orientalist art includes combat, 
leisure and entertainment, harems and sex slaves, and merchants and 
markets. The works of art generally romanticize the “Orient” as exotic, 
luxurious, mysterious, and fascinating, as well as strange and frightening, at 
times having supernatural or possessed qualities. Men are generally 
depicted as aggressive, barbaric, threatening, villainous, or cunning, as well 
as passive, weak, lazy, or entranced (particularly by women, but also by the 
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supernatural). Women are commonly depicted as exotic, mysterious, 
entrancing, sensual, passive, and willing to be enslaved. The cultural 
representations in this body of artwork served to capture the imagination of 
its European audience. Over time, these representations helped shape and 
reinforce commonly held biases or stereotypes about peoples, societies, 
cultural practices, and historical events in MENA. For more on Orientalism 
as a lens through which MENA has been viewed, watch the documentary 
featuring Edward Said under Additional Resources below. For an 
examination of how MENA peoples have been represented in film, see the 
documentary Reel Bad Arabs featuring Jack Shaheen, under Additional 
Resources below. 

• The second part of this lesson is designed around selected artworks from 
the “Rhizoma (Generation in Waiting)” exhibit, which showcased the 
artwork of young Saudi artists. More can be learned about the artwork and 
artists at Edge of Arabia (http://edgeofarabia.com/exhibitions/rhizoma-
generation-in-waiting). The Exhibition Guide provides an overview and 
commentary from the various artists and may be used to accompany the 
lesson to help students further contextualize and interpret the art: 
http://edgeofarabia.com/content/uploads/default_site/exhibition_uploads/Rh
izoma_Cataloge_Final_interactive_1.pdf. In addition, a publication detailing 
some of the artwork is available here: 
http://edgeofarabia.com/publications/edge-of-arabia.  

• The rationale for highlighting the artistic production of this particular 
generation and region is to help students to examine their assumptions 
about their contemporaries and how they are resisting stereotypes by using 
artwork as a medium for self-expression and for social and political 
engagement. However, alternative artwork may also be used with this 
lesson. Possible sources for images are included under Additional 
Resources below. 

PROCEDURE 

 

PART 1: Examining 19th Century Orientalist Art by Travelers in MENA (35 
minutes) 

1. Introducing the lesson (5 minutes) 

• Introduce the essential questions and lesson activity, by saying that you will 
be exploring artwork produced by travelers to MENA during the 19th 
century, as well as contemporary artwork by MENA artists, to consider:  
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(1) what art might reveal to historians about society during a particular 
historical period; (2) how art has been used as a medium for self-expression 
and for social and political engagement in MENA; and (3) how art might 
serve to reinforce or resist commonly held biases or stereotypes about a 
people, society, particular cultural practices, or historical events. 

• Distribute Handout 1: Art Analysis Worksheet (1 copy per student). Tell 
students that you will be projecting three paintings by travelers to MENA 
during the 19th century. The class will analyze these together using the 
worksheet as a guide. Go over the dimensions or steps of the analysis, as 
described at the top of the worksheet. In brief, these are:  

Describe What is the subject matter of the artwork? 

Analyze How has the artist chosen to represent the subject matter? 

Interpret What does the representation suggest about the 
perspective or message of the artist? Of society? 

Evaluate What do you find appealing about the painting? 

2. Class activity (15 minutes) 

• On a wall or screen at the front of the class, project each of the three 
images, one at a time, spending 5 minutes on each image. Ask students to 
describe, analyze, interpret, and evaluate, taking notes on their worksheet. 

3. Class discussion (15 minutes)  

• After students have had a chance to take notes on each of the paintings, 
facilitate a discussion by posing the following questions. 

a. What subject matter appeared to fascinate travelers to MENA in the 19th 
century? What do you find in common among the three paintings? (Go 
through the three again so that students can have a second look.) 

b. This genre of artwork is called “Orientalism,” a term reflecting the 
subject matter, style, and perspective of the artwork. What might this 
body of art reveal to historians about society during the historical period 
in which it was produced?  

c. In what ways might this genre of art serve to reflect or reinforce biases or  
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stereotypes about a people, society, or particular cultural practices? 

d. What do you know about historical events during the period of time in 
which these paintings were made? How does that influence your 
interpretation of the works? 

PART 2: Analyzing Contemporary Art from MENA (35 minutes) 

1. Gallery walk (10 minutes) 

• Distribute the art critic’s worksheet (1 copy per student). 

• Invite students to walk around the classroom gallery, spending 1-2 minutes 
at each station, looking at the artwork, and reading the title and artist’s 
biographical sketch.  

• While they look at each piece, ask them to consider: What is the subject of 
the piece? How has the artist chosen to represent it? Which of the pieces 
appeals to you the most and why? (Write these guiding questions on the 
board as a reminder.) 

2. Art critics at work (15 minutes) 

• Ask students to choose one piece of art from the classroom gallery that they 
will analyze in greater depth using the art critic’s worksheet. (Optional: 
Students may work in pairs for this exercise.) 

• Tell students that the worksheet is designed to take them through the 
general steps of critique, which are to: (a) describe; (b) analyze; (c) interpret; 
and (d) evaluate.  

• Using the worksheet as a guide, ask students to spend 15 minutes at one 
station, examining the artwork in greater detail and taking notes. After an 
initial impression, encourage them to read supplementary material, where 
provided, to assist them in interpreting the piece. 

3. Class discussion (10 minutes) 

• Facilitate a discussion around the following questions. Ask students to refer 
to specific artworks as evidence to support their answers. 

a. When considered together, what do the artworks tell us about 
contemporary society? 
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b. In what ways have the Saudi/MENA artists whose works you studied 

used art as a medium for self-expression? For social and political 
engagement? 

c. How might this artwork serve to resist commonly held biases or 
stereotypes about a people, society, particular cultural practices, or 
historical events? 

d. Reflect on the utility of art “as artifact,” or primary source material. 
What might it reveal that other sources might obscure? 

4. Questions for Further Reflection/Connections to Today 

• Writing a critique: 

Ask students to choose one of the works of art they viewed today and to 
write a 1-2 page essay in which they describe, analyze, interpret, and 
evaluate the artwork and its significance to contemporary issues. 
Alternatively, students might choose an image of their own from a MENA 
artist. They might consider exploring the works of internationally 
recognized artists, such as Mona Hatoum (Palestinian video and installation 
artist); Akram Zaatari (Lebanese archival artist); or the award-winning 
architecture of Zaha Hadid (Iraqi-British architect). 

• Multicultural connection:   

Have students research the works of Khalil Gibran (1883-1931), a Lebanese-
American artist and writer, who lived much of his life in the US. Gibran is 
said to be the third best-selling poet of all time, after Shakespeare and Lao-
Tzu. 

• Contemporary Islamic Art: 

Have students explore contemporary Islamic art through either (a) the 
Caabu curricular resource, which considers the influence of traditional 
Islamic art on western artists, such as Matisse and British artist Vanessa 
Hodgkinson, or (b) Malikka Bouaissa’s (2013) interview with Saudi artist 
Dana Awartani (see links to both texts under Additional Resources below). 
How are young artists making meaning of Islamic art? What makes a 
“traditional” art form transcend time and space? 
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LESSON 

RESOURCES 
PART 1: Examining 19th Century Orientalist Art by Travelers in MENA 

Suggested 19th century artworks (choose three): 

a. Jean-Léon Gérôme (France). c. 1870. The Snake Charmer. 
http://commons.wikimedia.org/wiki/File:Jean-Léon_Gérôme_-
_Le_charmeur_de_serpents.jpg  

b. Eugène Delacroix (France). 1837-1838. Fanatics of Tangier, 
http://commons.wikimedia.org/wiki/File:Eugene_Delacroix_Fanatics_of_Ta
ngier_Painting.jpg  

c. Jan-Baptist Huysmans (Belgium). Before 1906. The Captive. 
http://commons.wikimedia.org/wiki/File:Jan_Baptist_Huysmans_6.jpg  

d. Adolf Seel (Germany). 1883. The Favorite. 
http://commons.wikimedia.org/wiki/File:Adolf_Seel_Die_Favoritin_1883.jpg  

e. Frederick Arthur Bridgeman (United States). 1875. Harem Fountain. 
http://commons.wikimedia.org/wiki/File:Frederick_arthur_bridgeman-
harem_fountain.jpg  

f. Nicola Forcella (Italy). Before 1868. In the Brass Market. 
http://commons.wikimedia.org/wiki/File:Forcella,_Nicola_-
_Dans_le_souk_aux_cuivres_-_before_1868_(hi_res).jpg 

g. Jean-Joseph Benjamin-Constant (France). 1879. Favorite of the Emir. 
http://commons.wikimedia.org/wiki/File:1879_Benjamin-Constant_-
_Favorite_of_the_Emir.jpg  

h. Jean-Léon Gérôme (France). c. 1887. The Carpet Merchant in Cairo. 
http://commons.wikimedia.org/wiki/File:Jean-
Léon_Gérôme_015_Carpets.jpg 

i. Fernand Cormon (France). After 1877. The Harem, 
http://commons.wikimedia.org/wiki/File:Cormon_Fernand_Le_harem_Oil_
On_Canvas.jpg  

j. Mariano Fortuny (Spain). 1867. Arab Fantasia, 
http://commons.wikimedia.org/wiki/File:Fortuny_Fantasia_àrab.jpg 

PART 2: Analyzing Contemporary Art from MENA 

Suggested art critic’s worksheets: 

a. Art Gallery Viewing and Response Worksheet. Northwest Missouri State 
University: 
http://www.nwmissouri.edu/dept/frosh/pdf/Activities/Art_Gallery_Viewing_.
doc 

b. Art Analysis Worksheet. BYU Honors:  
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http://honors.fye.byu.edu/sites/default/files/student_files/GW_Worksheet_A
rt.pdf 

c. Looking at Art: Seeing Questions. Incredible Art Department: 
http://www.incredibleart.org/files/crit.htm 

d. Art Analysis Worksheet (pp. 1-4). Skyline High School, AZ: 
http://www.mpsaz.org/skyline/staff/elreed/class1/mps/files/aa_art_analysis_pr
oject1.pdf 

Suggested contemporary artworks: 

a. Eiman Elgibreen. Painting. 2013. Don’t Judge Me. 
http://edgeofarabia.com/artists/eiman-elgibreen. 

b. Basmah Felemban. Installation. 2013. Drawn out Truths. 
http://edgeofarabia.com/artists/basmah-felemban. Additional image 
available at: http://www.khaleejesque.com/2013/05/art-design/rhizoma-
generation-in-waiting-by-edge-of-arabia-at-the-55th-venice-biennale/.  

c. Awartani, Dana. Islamic art.  2013. Illumination. 
http://edgeofarabia.com/artists/dana-awrtani. Additional images of the 
artist’s work and interview with the artist are available at 
http://www.alartemag.be/en/en-art/the-crucial-role-of-geometry-in-islamic-
art/. 

d. Shaweesh. Photography. 2013. Captain America. 
http://edgeofarabia.com/artists/Shaweesh. 

e. Gharem, Abdulnasser. Industrial lacquer paint on Indonesian plywood. 
2010. Men at Work III, or Installation. 2012. The Capitol Dome. Several 
images available, plus short video explaining the work. 
http://edgeofarabia.com/artists/abdulnasser-gharem. More on his work is 
available at: http://edgeofarabia.com/publications/abdulnasser-gharem.  

f. Angawi, Ahmad. Audio installation. 2012. Street Pulse. Several images 
available. http://edgeofarabia.com/artists/ahmad-angawi.  

g. Beydoun, Huda. Photography. 2013. Documenting the Undocumented. 
http://edgeofarabia.com/artists/huda-beydoun. Additional image from the 
series available at: http://www.khaleejesque.com/2013/05/art-
design/rhizoma-generation-in-waiting-by-edge-of-arabia-at-the-55th-venice-
biennale/.  
Supplementary material about these artworks is available at: 
http://edgeofarabia.com/content/uploads/default_site/exhibition_uploads/Rh
izoma_Cataloge_Final_interactive_1.pdf. See also Additional Resources 
below. 
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ADDITIONAL 

RESOURCES 
Additional sources of artwork: 

Arab Art Gallery: http://www.arabartgallery.com/categories.htm  

Athr Gallery: http://www.athrart.com/ 

Edge of Arabia: Saudi Artists at http://edgeofarabia.com/artists/saudi-arabia; 
other MENA artists at http://edgeofarabia.com/artists/arab-world.  

Ismail Shammout: http://www.ismail-shammout.com/gallery/ 

Muslima: Muslim Women’s Art and Voices: http://muslima.imow.org/  

The Palestine Poster Project: http://www.palestineposterproject.org/ 

Travelers in the Middle East Archive: http://timea.rice.edu/index.html 

Gifts of the Sultan: http://giftsofthesultan.com/ and 
http://www.qma.com.qa/exhibitions/gifts/  

Art and Architecture in the Arab World: http://arab-aa.com/category/art/  

Curricular resource: 

Caabu. Islamic Art: 
http://www.caabu.org/sites/default/files/resources/Islamic%20Art.pdf 

Incredible Art Department: 
http://www.incredibleart.org/lessons/high/highlessons.html.  

Interview: 

Bouaissa, Malikka. “The crucial role of geometry in Islamic art.”  
al.arte.magazine. 2013.!http://www.alartemag.be/en/en-art/the-crucial-role-
of-geometry-in-islamic-art/. This interview with young Saudi Artist Dana 
Awartani explores her work and the deeper meaning of geometry in Islamic 
art. It includes rich images from Awartani’s artworks. 

Documentaries: 

Media Education Foundation. “Edward Said On Orientalism.” 
Introduction: http://www.youtube.com/watch?v=xwCOSkXR_Cw. YouTube 
video, 10:35. Full version: http://www.youtube.com/watch?v=fVC8EYd_Z_g. 
YouTube video, 40:32. 
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Media Education Foundation. “Reel Bad Arabs: How Hollywood Vilifies a 
People.” Featuring Jack Shaheen. http://www.reelbadarabs.com/ and 
http://www.youtube.com/watch?v=tdRc8c8jhU8. YouTube video, 50.12. 
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ART ANALYSIS WORKSHEET 
 
DIMENSIONS OF ANALYSIS 
Describe What is the subject matter of the artwork (e.g., what people, things, places, 

events, etc.)? How would you describe the artwork and the people in it to 
someone who has not seen it? 

Analyze How has the artist chosen to represent the subject matter? Look at the details 
of the artwork. What do you notice about how it is organized? Emphasis? 
Contrast? Light? Colors? Symbols? How are people presented? 

Interpret What does the representation suggest about the perspective or message of the 
artist? Of society? What makes you think so? Who is the intended audience of 
this painting? Why do you think it was made? Consider the mood and dynamic 
of the painting. If you were inside it, would you feel happy, pensive, relaxed, 
tense, etc.?  

Evaluate What do you find appealing about the painting? Unappealing? What is 
memorable about it? Does it speak to you? Do you like it? Why or why not? 

 
ANALYSIS 

1 Artist/year/country:  

                                                                      

Title of work: 

Describe 
 
 
 
 
 
 
 
 
 
 
 

Analyze 

Interpret 
 
 
 
 
 
 
 
 
 
 
 

Evaluate 
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2 Artist/year/country:       
                                                                 

Title of work: 

Describe 
 
 
 
 
 
 
 
 
 
 

Analyze 

Interpret 
 
 
 
 
 
 
 
 
 
 

Evaluate 

 

3 Artist/year/country:      
                                                                  

Title of work: 

Describe 
 
 
 
 
 
 
 
 
 
 

Analyze 

Interpret 
 
 
 
 
 
 
 
 
 

Evaluate 
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